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CONCEPTUAL FRAMEWORK OF THE RESEARCH

The topicality of the research is determined by the increasing demands
imposed on the professional identity of teachers, as EC constitutes a system of
key social competencies of the contemporary teacher in the twenty-first century.
By emphasizing essential pedagogical competencies, specifically critical think-
ing, collaboration, communication, curiosity, creativity, emotional flexibility,
and initiative, the analysis demonstrates that the teaching profession necessitate
substantial emotional resources. Consequently, the cultivation of the emotional
culture of teachers represents a fundamental prerequisite for ensuring the quality
of instruction, enhancing resilience against professional burnout, and fostering a
favorable educational environment [44, pp. 7-8].

The traditional framework of Initial Teacher Education (ITE), defined by
the acquisition of professional competencies, is increasingly superseded by a
broader perspective centered on the professional development of the teacher’s
personality. UNESCO actively advocates for the integration of emotional edu-
cation within educational policy documents, thereby validating the internation-
al recognition of the importance of developing teachers’ emotional culture [41,
p. 18]. Thus, EC is represented by a system of values that are actively promot-
ed and endorsed within the professional context, serving as a determinant in
accomplishing the professional mission of nurturing the spiritual potential of
youth. When operationalized through emotional competencies integrated into a
charismatic pedagogical communication style, EC facilitates the regulation of
emotional energy, ensures the optimization of professional conduct, and fosters
self-development and professional satisfaction [10, pp. 19-20].

The relevance of this research is established by the requirement to address
the challenges of emotional education, which constitutes a priority within teach-
er education, as EC constitutes the expression of teachers’ professional mastery.

The professional imperative to investigate teacher training for emotion-
al education is substantiated by the necessity of ensuring “social education for
resilient human resources,” given that human resources constitute the most valu-
able asset of society [40, p. 196]. Accordingly, the development of the EC of
teachers is a condition for ensuring their professional effectiveness and the psy-
chological well-being of students [27]. These arguments underline the necessity
of a systemic approach to enhancing the EC of pre-service teachers, which, in
our view, represents the key to the effectiveness of emotional education.

Overview of the research context. Over the past several decades, philoso-
phy, social psychology, and general pedagogy have demonstrated a clear tenden-
cy toward the integration of socio-emotional competencies within teacher edu-
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cation systems, with research reflecting the interdisciplinary study of EC, which
contributes to enhancing the prestige and social status of the teaching profession.
Globally, prominent contributors to the research on emotional education in-
clude Thorndike (1930), Maslow (1950), Sartre, Gordon (1989), Ellis (1955),
Albrecht (2005), Gardner (1983), Saarni (1999-2007), Bar-On (1985), Payne
(1985), Mayer and Salovey (1990-1997), Mehrabian (1993), Goleman (1995—
2008), Hein (1996), Wood and Tolley (2003), and Cosnier (2005). Scholarly lit-
erature extensively examines the model developed by Goleman (2009), which
defines emotional intelligence as a system of socio-emotional competencies,
including self-awareness, emotional self-regulation, motivation, empathy, and
social skills [14], as well as the model of Bar-On (2007), which interprets emo-
tional intelligence as interconnected social skills and behaviors [53], emphasiz-
ing that emotional education is necessary for the formation of personal identity.
Scholarly contributions to the study of the pedagogy of emotional culture are
documented in the work of researchers from the Republic of Moldova: “the values
of contemporary adult education” (Gutu, 2023); the axiology of education and the
development of value orientations (Antonici, 2023); the concept of the “pedagogy
of emotional culture,” the construct of teachers’ emotional culture, methodologi-
cal approaches to the study and development of teachers’ emotional culture, and
the concept of “education for emotional development and mental health” (Cojo-
caru-Borozan, 2007-2026); the development of students’ emotional intelligence
(Rusu, 2013); teachers’ professional development for assertive communication
(Ianioglo, 2024); stress management competence in teacher education (Shova,
2014-2026); the foundations of the pedagogy of tolerance, including the concepts
of “pedagogical tolerance” and the “pedagogy of tolerance” (Turcan, 2014-2026);
emotional burnout among university teachers (Gorincioi, 2014); assertive commu-
nication in teaching (Birsan, 2017); the development of teachers’ emotional stabil-
ity (Cerlat, 2017); an educational model grounded in emotional intelligence; and
pedagogical paradigms focused on the development of emotional competencies
(Androni, 2019). Researchers emphasize that the development of emotional cul-
ture constitutes a key factor in teachers’ professional success and personal growth.
The conceptual framework of this research is established upon scientific
principles within the “Pedagogy of Emotional Culture” and “Higher Education
Pedagogy,” as reflected in the works of Chabot (2005), regarding the theoretical
foundations of emotional culture pedagogy, and Andreeva (2008-2025), con-
cerning the structure and content of EC [23, p. 289]. In the Republic of Moldo-
va, there is an increased interest in the development of the pedagogy of EC and
in identifying the main directions of pedagogical training for emotional educa-
tion. A significant contribution to the scientific substantiation of the pedagogy of
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emotional culture is found in the works of Cojocaru-Borozan (2007-2025), who
develops the paradigm of teachers’ emotional culture. The author emphasizes
that the development of teachers’ emotional culture facilitates the emotional ed-
ucation of students [10, 11, 12].

The Research Problem. Notwithstanding the expanding scholarly interest
in the Pedagogy of Emotional Culture, significant contradictions persist, which
impede the efficacy of professional teacher training for emotional education.

The significance of this research is grounded in the following contra-
dictions: (a) the urgent societal demand for teachers with a high level of EC,
contrasted with the lack of courses explicitly designed to prepare teachers for
students’ emotional education; (b) teachers’ recognition of the importance of
emotional education, juxtaposed with the insufficient development of the com-
petencies required to address critical pedagogical challenges effectively.

Addressing these contradictions, contemporary pedagogical scholarship em-
phasizes: (a) the professional development of teachers to implement emotional
education effectively, and (b) the enhancement of teachers’ emotional culture,
as deficiencies in emotional competence can undermine the overall effective-
ness of the educational process. The scarcity of scholarly inquiry regarding the
procedural dimensions of professional teacher education has necessitated the
formulation of the central research question: What constitutes the pedagogical
framework for teacher preparation in the emotional education of students within
the contemporary school setting?

The object of this study is the process of professional preparation of teach-
ers for the emotional education of primary school students.

The aim of this research is to design, substantiate, and implement a peda-
gogical model for professional teacher training for emotional education in pri-
mary schools.

The hypothesis of this study is grounded in the following assumptions: the
professional development of teachers for the emotional education of students neces-
sitates the cultivation of pedagogical competencies that contribute to the enhance-
ment of the teacher’s emotional culture as a model for the personal development of
primary school students; the success of students’ emotional education depends on
the level of the teacher’s emotional culture, with the use of pedagogical resources
of the home—school partnership constituting a determining factor in this process.

Research Objectives:

1. To establish the theoretical and practical foundations of emotional education
and emotional culture;

2. To elucidate the scientific essence of the concepts of teacher professional
training, EC, emotional education, and emotional intelligence;



3. To conduct an axiological analysis of the university curriculum for the
professional preparation of teachers in the emotional education of primary
school students;

4. To determine the levels and developmental characteristics of pre-service
teachers’ readiness to implement emotional education;

5. To develop the theoretical framework and to empirically validate the peda-
gogical model for professional teacher training for emotional education in
primary schools;

6. To elaborate and implement a conceptual framework for the emotional education
of primary school students within the context of the school—family partnership,
and as well as to establish the pedagogical conditions that facilitate the profes-
sional teacher preparation for emotional education of primary school students.
Research Methods: theoretical analysis of the research problem; curricu-

lar analysis; pedagogical observation; comparative analysis; pedagogical exper-
iment; survey methodology and psychometric testing; modeling of the teach-
er professional development process; and the application of mathematical and
statistical methods for the processing of experimental data, including Pearson’s
correlation coefficient (for instrument validation), Student’s t-test for dependent
samples, and Cronbach’s alpha.

The novelty and scientific contribution of this research lic in clarifying
the theoretical foundations of teacher professional training, emotional culture,
emotional education, and emotional intelligence,; in developing a pedagogi-
cal model for professional teacher training for emotional education in primary
schools, outlining the conditions, objectives, content, methods, and strategies
that enhance students’ emotional intelligence; in designing and implementing
a framework for the emotional education of primary school students within the
school—family partnership; and in providing a comparative scientific analysis of
experimental data that demonstrates the effectiveness of the pedagogical model.

The findings of this study, which address a significant scholarly problem,
concern the curricular content, methodological framework, and the established
pedagogical conditions for the professional training of teachers in the emotional
education of primary school students.

The theoretical significance of the research lies in presenting a synthesis
of theoretical models of emotional culture and emotional education; establishing
the scientific foundations for the professional training of primary school teachers
in emotional education by identifying, scientifically substantiating, and describ-
ing the pedagogical conditions that ensure such professional training; justifying
the praxiological value of the framework for the emotional education of primary
school students within the school—family partnership; and formulating scientific
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conclusions and key recommendations for the initial and continuing professional
training of primary school teachers.

The practical value of the research resides in the implementation and ex-
perimental validation of a pedagogical model for professional teacher training for
emotional education in primary schools; the systematic development, refinement,
and integration of the PEC curriculum into university practice; the preparation and
publication of a university textbook designed to prepare primary school teachers for
the implementation of emotional education and to foster the EC of pre-service teach-
ers; the application of the pedagogical model and the framework for the emotional
education of primary school students within the school—family partnership during
professional development and in-service training; the development and utilization
of a diagnostic instrument to assess the professional preparedness of primary school
teachers for emotional education; and the formulation of evidence-based recommen-
dations regarding the emotional education of primary school students.

Validation and Implementation of Research Findings were carried out
through theoretical investigations and experimental studies conducted within the
Department of Educational Sciences at Alecu Russo State University of Balti
during the period 20202025, within both initial and in-service teacher educa-
tion for primary school teachers.

Scholarly Publications. The research findings have been disseminated
through 19 publications, including 4 articles in accredited scientific journals,
14 papers published in the proceedings of national and international scientific
and practical conferences, and one university textbook for academic staff and
students, published in Romania.

Volume and structure of the thesis: an introduction, three chapters, gen-
eral conclusions, recommendations, references, 15 appendices, and includes 28
tables and 15 figures.

Keywords: emotional culture, professional training, students, primary
school teacher, emotional education, emotional development, emotional intelli-
gence, primary school students.

DISSERTATION CONTENT
The Introduction establishes the relevance and current state of the research
problem, defines the aim and objectives, highlights the study’s scientific novelty,
originality, and theoretical and practical significance, and further outlines the imple-
mentation of findings, the volume and structure of the dissertation, and its key terms.
Chapter One, “Scientific Foundations of Emotional Education and Emo-
tional Culture,” contains a theoretical study of EE as a scientific problem of high
practical relevance, as well as the principles, structure, and content of the concepts
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of “emotional education,” “professional training,” “emotional culture,” and “‘emo-
tional intelligence.” The term emotional education, which emerged in the mid-1990s
within the context of positive psychology, is defined as “the continuous process of
promoting emotional development alongside cognitive development™ [24]. The sci-
entific essence of EE consists in the development of emotional intelligence in terms
of affective competencies. Emotional competencies are the result of the increase of
the emotional quotient (EQ), including a system of beliefs about the need for emo-
tional discipline, knowledge about emotional life, and a set of emotional skills that
enable the appropriate direction of emotional energy for social integration.

The chapter presents an analysis of scholarly approaches to the theoretical mod-
els of EC and EE, including the axiological approach to the concept of EE, the re-
flexive-actional approach to the content of EE, and scientific conclusions regarding
the professional preparation of future teachers for the EE of primary school students.

The pedagogical literature identifies specific strategies for emotional reg-
ulation, namely the modulation of emotional intensity and the management of
emotion-eliciting situations [14, 26]. According to Ablaeva (2016), the develop-
mental stages of EE comprise: (a) the perception of emotions; (b) self-reflection;
and (c) the regulation of emotions to mitigate stress [22, pp. 269-276]. The most
advanced manifestation of EE is emotional maturity, which necessitates a sense
of responsibility for personal emotional experiences both toward the self and
toward other members of society. Within the relatively brief period from 2011
to 2024, the conceptual framework of EC has undergone a significant evolution.

Substantial contributions to the development of the term emotional compe-
tence were made by scholars such as D. Goleman, J. Gottman, E. V. Libina, N. A.
Aminov, Y. M. Bludov, V. V. Suvorova, G. V. Yusupova, and others. According
to Dolev and Leshem (2017), emotional competence is defined as the capacity of
an individual to coordinate emotions and goal-directed behavior [34, p. 22]. The
main function of a teacher’s emotional competence is to strengthen the moral
and psychological well-being of participants in the educational process [52, p.
213]. An analysis of contemporary ITE suggests that the EC of teachers is de-
veloped to the extent that the instructional process mirrors the structure of their
professional activity. This developmental process is characterized by a holistic,
sequential, and continuous framework; it implements a personalized creative ap-
proach to student education and is oriented toward the subjective position of
students as bearers of universal values [24, pp. 16—18].

Chapter 2, “Methodological Foundations of Teacher Training for the
Emotional Education of Primary School Students,” delineates the principles,
aims, objectives, and content of the university curriculum designed for the pro-
fessional preparation of teachers in the domain of EE for primary-level learners.
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During curriculum evaluation, it was observed that, at the university level,
pedagogical content incorporates recommendations for the deployment of ed-
ucational technologies that facilitate personalized learning trajectories through
specialized instructional forms, methods, and techniques, while concurrently
addressing the criteria for their effective implementation. However, an analysis
of the pedagogical curriculum indicated that the axiological and affective dimen-
sions of professional preparation are not currently prioritized as fundamental
components; it further revealed a lack of interdisciplinary cohesion within the
study of pedagogical disciplines. These findings establish the theoretical prem-
ises for the development of a pedagogical model aimed at preparing primary
school teachers for EE within a higher education context (Figure 1).

1. PSYCHOPEDAGOGICAL FOUNDATIONS OF TEACHER

PREPARATION FOR EMOTIONAL EDUCATION

r 2. Initial Pedagogical Training of Primary School Teachers ) * 3. Continuing Professional
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Figure 1. A Pedagogical Model for the Professional Preparation
of Pre-service Primary Teachers in Emotional Education
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The pedagogical model presented reflects a systemic, scientifically grounded vi-
sion of the professional training of primary school teachers for the implementation
of students’ emotional education; it has an integrative character, allowing it to be
approached as an instrument for conceptualizing the university training of teachers,
whose components include procedures that contribute to the development of EC.

The pedagogical model delineates the framework of professional preparation
by integrating theoretical knowledge of student emotional development, emo-
tional intelligence, and pedagogical interaction with the strategic deployment of
emotional education technologies. A primary emphasis is placed on the incorpo-
ration of axiological content designed to foster the development of a professional
EC among teachers. The procedural-technological component reflects a com-
prehensive set of instructional forms, methods, and instruments that facilitate
the implementation of the model. This framework is designed to utilize active
and interactive methodologies (such as role-playing, the analysis of pedagogical
case studies, and structured reflection) to foster the development of emotional
and reflective skills, empathy, and self-regulation. A fundamental characteristic
of the model is its focus on the integration of theoretical and practical training,
ensuring the application of knowledge within authentic pedagogical scenarios
while maintaining a developmental environment.

The development and publication of curricular resources for the profes-
sional readiness of primary school teachers in emotional education. The ratio-
nale for incorporating the PEC course into the pedagogical curriculum is grounded
in the emergence of this innovative field in 2010 and its subsequent development
toward recognition as a distinct branch of pedagogical science. The implementation
of the university textbook for the PEC course (M. Borozan, I. Paiul, 2023) is justified
by the evolving professional demands concerning teachers’ emotional culture. The
teaching profession, in particular, requires substantial emotional resources to manage
the ongoing emotional challenges inherent in daily professional activity [44].

The pedagogical preparation stage of pre-service teachers for emotion-
al education. The PEC course is a compulsory component of the curriculum,
structured around five principal thematic modules that define the role of emo-
tional culture pedagogy in preparing teachers to design and implement emotional
education. The curriculum addresses the pedagogical conditions for children’s
emotional development, the cultivation of emotional self-awareness, recogni-
tion, and understanding of others’ emotional states across diverse social con-
texts, alongside broader social competencies. The proposed pedagogical model
demonstrates scientific novelty, conceptual coherence, and practical relevance,
supporting the systematic development of teacher readiness for emotional edu-
cation and its effective integration into the instructional practices of pedagogical
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universities. Furthermore, this study provides a scientific rationale for the Con-
ceptual Framework for the Emotional Education of Primary School Students
within the context of school-family partnerships and establishes the necessity
of implementing the pedagogical model for the professional training of teachers
in the emotional education of primary school students, integrating theoretical
and practical foundations to foster emotional intelligence in educational envi-
ronments with multiple affective challenges. More broadly, pedagogical research
underscores the value of framing methodological outcomes as a scientifically
grounded conceptual framework [41] (Fig. 2).
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Figure 2. The conceptual framework for the emotional education of primary
school students within the context of the school-family partnership

The findings confirm the feasibility of incorporating specialized courses and
modules into teacher education programs aimed at developing the emotional
competencies of primary school teacher.
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Chapter 3, “The Technology of Professional Training for Teachers in
Students’ Emotional Education” delineates the experimental pedagogical pro-
cedures implemented across the diagnostic (pre-intervention), formative (inter-
vention), and control (post-intervention) stages. These procedures generated the
empirical data used to characterize the profiles and levels of readiness of both
pre-service and in-service teachers for delivering emotional education.

Although the theoretical foundations of EE (as elaborated in Chapters 1-2)
remain in a state of ongoing development, a critical review of the psychological
and pedagogical literature indicates that the professional preparation of prima-
ry school teachers for students’ emotional education is marked by conceptual
ambiguity and a paucity of standardized methodologies for for the diagnosis of
teacher preparedness levels.

Building upon these considerations, the experimental research involved the
development of an original instrument designed to assess the professional read-
iness of teachers for EE. This questionnaire identifies the proficiency levels of
key competencies among both in-service and pre-service teachers required for
effective emotional instruction. The primary objective of the instrument is to
determine the readiness of teachers for EE, encompassing their awareness of
the significance of such preparation and the development of core competencies,
including emotional intelligence, empathy, reflection, and self-regulation skills.
Conceptually, the instrument is grounded in a competency-based approach and
assesses the following key competencies: (a) creating motivational learning con-
texts; (b) designing and implementing moral and socio-emotional development;
(c) managing students’ socio-emotional behavior; and (d) developing one’s own
emotional and professional culture. These competencies are organized across
cognitive, affective, practical, and motivational domains, enabling a comprehen-
sive diagnostic evaluation of readiness for EE.

The development of the instrument adhered to rigorous psychometric re-
quirements, resulting in a 4x5 matrix structure consisting of 20 items. The distri-
bution of tasks ensured a uniform proportional ratio of 20% per dimension and
25% per competency. The questionnaire comprises 20 statements evaluated on a
4-point Likert scale, reflecting the frequency and confidence with which relevant
educational practices are implemented. This methodological framework enabled
the identification of four distinct levels of professional readiness: low, satisfac-
tory, proficient, and advanced. The validation of the instrument was conducted
in successive phases. The pilot study involved a sample of 702 respondents,
including in-service teachers, university-level students, and primary school stu-
dents (Figure 3).
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Figure 3. Sample Composition of the Experimental Study

Analysis of the data during the diagnostic stage of the experiment revealed
significant differences between the groups. Findings concerning the cohort of
in-service teachers (n=262) indicate a sufficient level of development in the ped-
agogical competencies required for EE. Significant challenges were observed in
teachers’ ability to manage high-risk situations and to cultivate their own emo-
tional competence, highlighting the need to redesign professional development
programs that prioritize the practical implementation of EE (Table 1).

Table 1. Mean Scores for Emotional Education Competency Components
among Teachers (n = 262)

Competencies Components Core
Cognitive Affective Practical | Motivational | Indicators
1. 3,5 33 3,2 34 3,35
2. 34 32 3,1 3.3 3,25
3. 32 3,0 3,0 3.1 3,08
4. 3,1 3,0 2,9 3,2 3,05
Competencies:

. Creates motivational learning contexts

. Designs and implements moral and socio-emotional development
. Prevents risk-related situations and manages student behavior

. Advances one’s own emotional and professional culture

BN = %

In contrast to in-service teachers, pre-service teachers (n=254) demonstrated
significantly lower levels of competency development, with mean scores rang-
ing from 1.90 to 2.05, which correspond to the low and satisfactory proficiency
levels. The cognitive and motivational dimensions exhibit higher levels of devel-
opment, whereas the affective and practical dimensions remain underdeveloped.
The predominant proficiency level among pre-service teachers is satisfactory
(up to 52.8%), while a substantial proportion is categorized as low (up to 29%).
Fewer than 4% of participants achieved an advanced level of readiness, indicat-
ing insufficient preparation for the delivery of EE and emphasizing the necessity
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of curricular innovation in teacher education programs. A comparative analysis
of experimental data for in-service and pre-service teachers revealed significant
disparities across all evaluated dimensions of the identified competencies.

In-service primary school teachers demonstrate superior proficiency across
all competency indicators of readiness for EE. This elevated performance is par-
ticularly evident within the practical and affective dimensions, which necessitate
sustained efforts toward self-development and self-regulation to enhance the EC
validated through pedagogical practice (Figure 4).

Teachers  Pre-service  Teachers  Pre-service  Teachers  Pre-service  Teachers  Pre-service
Teachers Teachers Teachers Teachers

Components Cognitive Affective Practical Motivational

. 4th competence

. 1st competence 2nd competence . 3rd competence

Figure 4. Comparative Analysis of Experimental Data Between In-service
and Pre-service Teachers Regarding Pedagogical Competencies for EE

Pre-service teachers demonstrated a predominantly reproductive level of
knowledge and insufficiently developed practical skills regarding EE. These
findings indicate a professional requirement for targeted pedagogical interven-
tions designed to foster the specific competencies associated with EC.

During the pedagogical experiment, the developmental level of emotional
intelligence (EI) among primary school students was assessed (Table 2).

Table 2. Mean Emotional Intelligence Indicators
for Children Aged 6-8 and 9-11 (n=186)

Emotional Intelligence Scale 6 to 8 years (n=94) | 9 to 11 years (n=92)
Emotional Awareness 4.8 6,1
Emotional Self-Regulation 43 5,5
Self-Motivation 4,5 5,9
Empathy 4.4 6,0
Emotion Recognition 4,7 (%)

Overall Emotional Intelligence Level 23,0 30,8

Empirical findings indicate that for primary school students aged 6-8, the
developmental level of emotional intelligence is predominantly moderate, ap-
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pearing near the lower threshold of the established norm. Conversely, students
aged 9—11 exhibit positive developmental dynamics, a shift attributed to devel-
opmental progression. The proportion of students demonstrating a high level of
emotional intelligence increases significantly in the 9—11 age cohort, reaching
29%, whereas this percentage remains below 10% in the 6—8 age group. These
data confirm that the enhancement of emotional intelligence levels is depen-
dent upon both chronological age and the impact of educational interventions.
Consequently, the professional preparation of teachers for EE is conceptualized
as pedagogical training actions focused primarily on the behavioral dimension;
however, the readiness level of pre-service teachers remains insufficient. A nota-
ble discrepancy exists between theoretical preparation and practical application
regarding EE. Therefore, the cultivation of an EC among pre-service teachers re-
quires systematic methodological support during the initial stages of profession-
al formation. These findings served as the empirical foundation for the develop-
ment of the pedagogical model for professional teacher training for emotional
education in primary schools. This model was empirically validated during the
formative phase of the pedagogical experiment, which involved the systematic
development of professional competencies identified as underdeveloped among
both pre-service and in-service teachers during the diagnostic phase.

Experimental activities during the formative phase involved both in-service
and pre-service teachers. The sample comprised 40 in-service teachers in the Ex-
perimental Group (EG) and 54 in the Control Group (CG), alongside 52 pre-ser-
vice teachers in the EG and 48 in the CG. These activities focused on the prac-
tical implementation of the pedagogical model within ITE and CPD programs,
facilitated by a specialized curriculum integrated into both the instructional and
research components (Table 3).

Table 3. The Teacher Preparation Program Operationalized
through the Pedagogical Model

. Courses / Methods, Techniques, Organizational
Target Audience P
Disciplines Forms, and Resources
Pedagogy of EC Lectures, seminars, interactive discussions;
(core course) textbook, tests, video materials, PEC manual

Pedagogy, Psychology | Case studies, reflective exercises, emotional
(Integrated approach) |mapping, gamified methods

Personal Development | Self-regulation training, positive

(modular course) visualization exercises, mini-projects
Masterclasses, observation journals,
methodological consultations, direct work
with students

Students (1st cycle)

Students Practicum in primary
(practical training) classrooms
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. Courses / Methods, Techniques, Organizational
Target Audience s
Disciplines Forms, and Resources
Students Term papers and Research projects, presentations,
(research activities) theses participation in conferences
In-service teachers Professional . .

. . Lectures, practical workshops, pedagogical
(continuous professional |development course trainings. methodological euidance
development) (72 hours) &5 gleale
In-service teachers School-based Interactive lessons with students, mentoring,
(teaching practice) professional activity | self-analysis, supervision

The implementation of the pedagogical model is centered upon the core cur-
riculum, PEC, which facilitates the integrated development of the knowledge,
skills, and professional dispositions essential to EE. The curriculum encompass-
es the theoretical foundations of affective instruction alongside the advancement
of the constituent elements of emotional intelligence, incorporating practice-ori-
ented assignments specifically designed to cultivate empathy, professional re-
flection, and self-regulation. Each thematic unit adopts a modular structure,
ensuring pedagogical flexibility across diverse instructional formats. Particular
emphasis was placed on the organization of practicum-based instructional for-
mats aimed at developing the practical and affective dimensions of professional
competence. During seminars addressing topics such as Stress in Pedagogical
Practice and Pedagogical Tolerance, evidence-based methods including case
studies, role-playing, and guided exercises in self-reflection and emotional regu-
lation were employed. The utilization of interactive techniques, such as the Emo-
tional Mirror, facilitated the development of pre-service teachers’ capacity for
emotional recognition and reflection, while fostering empathic responsiveness
and reflective pedagogical praxis. These sessions ensured a seamless transition
from theoretical understanding to the applied use of EE strategies.

The systematic implementation of the pedagogical model was predicated
upon three complementary methodological frameworks: the interdisciplinary
integrated approach, which embeds affective components across the broader
curriculum; the discipline-specific approach, involving the introduction of a spe-
cialized standalone course; and the competency-based modular approach, fo-
cused on the development of specific professional abilities.

A fundamental component of the intervention was the pedagogical practicum,
during which pre-service teachers designed and implemented instructional activ-
ities that incorporated elements of EE. This involved the systematic observation
of students’ emotional states and engagement in structured self-analysis of their
teaching practice, a process that contributed to the maturation of professional
reflection and the consolidation of practical competencies. Furthermore, master-
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classes were utilized as an effective format to enhance pre-service teachers’ ability
to identify, interpret, and foster student emotional responses. The use of case-based
methods, visual materials, and collaborative group work promoted active engage-
ment and supported the development of sustained professional competencies. Con-
currently, students engaged in research activities, including the completion of term
papers and theses focused on EE, which contributed to the deepening of theoretical
knowledge and the advancement of analytical competencies.

Professional development for in-service teachers in the experimental group
was structured as a comprehensive 72-hour CPD program. This initiative com-
prised theoretical and practical modules specifically designed to enhance the
emotional competencies essential for pedagogical practice (Table 4).

Table 4 . Experimental Intervention Program for In-Service Teachers

Implementation Modalities
and Content

Instructional Domain Objectives

Theoretical and practical

Courses and lectures acquisition of EE.

The ,,PEC” course (72 hours).

Masterclasses and practicum-
based sessions: Emotions in
the Instructional Environment,
Self-Regulation Strategies, and
Pedagogy of Empathy.

Design and implementation of

Development of specific
competences for emotional
interaction.

Specialized
Masterclasses

Application of EE strategies in

Pedagogical Practicum

instructional units incorporating
affective content.

authentic instructional settings.

Evaluation of Learner
Outcomes

Formal assessment, systematic
observation, and behavioral
analysis.

Assessment of students’ emotional
development levels.

Scholarly Inquiry
and Reflective Practice

Portfolio, case-study analysis,
and reflective journals.

Enhancing reflexive engagement
in student-teacher interactions

The work with in-service teachers involved participation in masterclasses
and training sessions. This process included the design, implementation, and
evaluation of instructional units incorporating elements of EE. The methodology
required the maintenance of reflective journals and pedagogical portfolios, as
well as the systematic assessment of students’ emotional development. Particular
emphasis was placed on the development of competences related to self-regula-
tion, reflection, and the management of the classroom emotional climate. To this
end, specific techniques were employed, such as ,, The Emotional Radar,” ,, The
Teacher as Mediator,” ,, Developmental Milestone,” and ,, The Classroom Emo-
tional Chart.” These methods are oriented toward the formation of intentional
pedagogical behavior and the advancement of teacher emotional culture.
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A secondary component of the model involves the integration of parental en-
gagement within the EE process. Collaboration with the family unit adhered to the
principles of partnership and encompassed training mastreclasses, consultations,
and collaborative practical activities. This approach facilitated the establishment
of a holistic educational environment, supporting the emotional development of
the learner within both the school and domestic contexts. The implementation
of the pedagogical model was comprehensive, systemic, and practice-orient-
ed, ensuring the integration of EE within teacher professional preparation. This
framework facilitated the advancement of all emotional competence constitu-
ents, specifically the cognitive, affective, practical, and motivational domains,
while addressing the discrepancy between theoretical preparation and practical
application. Furthermore, the model fostered a sustained disposition toward pro-
fessional and personal self-improvement.

The validation of the pedagogical model was conducted at two levels, spe-
cifically targeting pre-service and in-service teachers. This dual-level approach
ensured the continuity and integrity of the professional preparation process re-
garding the EE of primary school students. Comparative data obtained through-
out the various phases of the experiment reflect both quantitative and qualitative
shifts in the structure of emotional and pedagogical competencies. A compara-
tive analysis of experimental values between the diagnostic and control stages
facilitated the evaluation of the pedagogical model efficacy.

A consistent trend is observed across other competencies where the Exper-
imental Group (EG) maintained a mean advantage of 0.4 to 0.5 points, which
confirms the systemic influence of the intervention program. The results of the
Student’s t-test confirm the statistical significance of the identified differences
(p<0.05), demonstrating the high efficacy of the pedagogical intervention. A lon-
gitudinal analysis of the EG data from the pre-intervention to the post-interven-
tion phase (Figure 5) reveals a significant increase in pedagogical competencies.
The most pronounced advancements were recorded in emotional awareness,
where the aggregate indicator rose from 3.15 to 3.73. Furthermore, a significant
increase was observed within the practical dimension of emotional regulation,
indicating the successful development of the practical skills of the teachers.

The results of the Student’s t-test for dependent samples show statistical-
ly significant improvements across all competences (p < 0.001), demonstrating
the high effectiveness of the formative stage of the experiment. Similar patterns
were observed among the student cohort. At the summative stage, the experi-
mental group achieved higher scores across all competency components com-
pared with the control group, with the largest gains evident in the cognitive and
practical domains.
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Core indicators

Motivational

Practical

Affective

Components

Cognitive

0 2 4 6 8 10 12 14 16
l 1. Creates motivational learning contexts
2. Designs and implements moral and socio-emotional development
[l 3. Prevents risk-related situations and manages student behavior
[ 4. Advances one’s own emotional and professional culture

Figure 5. Mean Scores for Pedagogical Competencies in EE among In-Service
Teachers in the EG (n=40) during the Diagnostic and Control Stages

Empirical data pertaining to the experimental cohort of pre-service teachers
indicate a statistically significant increase in performance indicators across all
assessed competency domains. Particularly pronounced advancements are ob-
served within the first and second competencies, which substantiates the effec-
tive cultivation of the fundamental pedagogical mechanisms of EE among the
participants (Figure 6).
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Figure 6. Mean Scores for EE Competency Components among Students
in the EG (n = 52) (Diagnostic and Control Stages of the Experiment)

The analysis of distributional patterns (Table 5) substantiates the quantitative
findings: the proportion of students attaining advanced and proficient levels in-
creased, whereas the incidence of low-level achievement decreased significantly,
most notably within the experimental cohorts.
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Table 5. Distribution (%) of Students Aged 6-8 in the EG (n = 30) by Levels
of Emotional Intelligence (Diagnostic and Control Stages of the Experiment)

Stage | Dimension Level % Stage | Dimension Level %
Emotional High 13.3% Emotional High 20.0%
AWAreness Moderate 60.0% awarencss Moderate 43.3%

Low 26.7% Moderate 6.7%

Emotion High 10.0% Emotion High 46.7%

° regulation Moderate 56.7% regulation Moderate 43.3%
%" Low 33.3% & Low 10.0%
§ Self. High 6.7;% E‘i Self. High 36.72/0
z motivation Moderate 63.3% 2 | motivation Moderate 53.3%
59 Low 30.0% S Low 10.0%
-g High 10.0%| © High 40.0%
Empathy Moderate 60.0% Empathy Moderate 50.0%

Low 30.0% Low 10.0%

Emotion High 13.3% Emotion High 43.3%
recognition Moderate 63.3% recognition Moderate 46.7%

Low 23.4% Low 10.0%

The empirical data delineating the impact of the pedagogical intervention on
the cultivation of emotional intelligence among primary school students are of par-
ticular scholarly significance. An analysis of the results presented in Table 6 reveals
a substantial increase in the proportion of students within the experimental cohorts
demonstrating advanced proficiency in emotional intelligence, accompanied by a
commensurate reduction in the incidence of low-level achievement. The most im-
provements were observed specifically across the emotional awareness scales.

Table 6. Distribution (%) of Students Aged 9-11 in the Experimental Group
(n =30) by Levels of Emotional Intelligence (Diagnostic and Control Stages)

Stage | Dimension Level % Stage | Dimension Level %
Emotional High 16.7% Emotional High 33.3%
AWATeNeSS Moderate 60.0% awareness Moderate 56.7%

Low 23.3% Low 10.0%

Emotion High 13.3% Emotion High 26.7%

° regulation Moderate 63.3% regulation Moderate 60.0%
& Low 23.3% g Low 13.3%
§ Self. High 10.024 §, Self. High 23.334
z mofivation Moderate 66.7% g motivation Moderate 63.3%
& Low 23.3% S Low 13.3%
-g High 16.7%| © High 26.7%
Empathy Moderate 60.0% Empathy Moderate 60.0%

Low 23.3% Low 13.3%

Emotion High 20.0% Emotion High 30.0%
recognition Moderate 60.0% recognition Moderate 56.7%

Low 20.0% Low 13.3%
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Within the CG, observed changes were negligible and consistent with norma-
tive developmental maturation. This lack of significant progression highlights the
indispensability of systematic interventions specifically designed for EE to facil-
itate the cohesive development of emotional intelligence. Consequently, through
the operationalization of the Conceptual Framework of Emotional Culture via the
implementation of the proposed pedagogical model, the findings of the formative
phase validate the efficacy of enhancing the professional competencies and EC of
in-service teachers, while simultaneously fostering a positive developmental tra-
jectory among the primary school students. The formative phase yielded a statis-
tically significant increase in the emotional and pedagogical competencies of both
teachers and primary school students within the experimental cohorts. The most
substantial advancements were identified within the cognitive and motivational
domains, thereby validating the efficacy of the implemented model.

The findings establish that in-service teachers exhibit a higher degree of pro-
fessional proficiency compared to pre-service teachers, particularly within the
affective and practical dimensions. Regarding the emotional intelligence of the
primary school students, baseline diagnostic data generally indicated a mean dis-
tribution characterized by a persistent incidence of low-level values. Neverthe-
less, the pedagogical intervention facilitated a statistically significant increase in
advanced proficiency for EE, contrasting with the negligible dynamics observed
within the Control Group. Furthermore, a clear interdependent correlation was
substantiated between the professional readiness of teachers and the commensu-
rate development of primary school students’ emotional intelligence, specifically
within the domains of emotional awareness and emotion recognition.

GENERAL CONCLUSIONS AND RECOMMENDATIONS

The theoretical and empirical investigation of teacher training in EE yields
the following conclusions:

1. It was established that EE constitutes an integral component of the educa-
tional process, playing a significant role in the formation of students’ harmonious
personalities. Contemporary educational trends require teachers to ensure the
coherent development of students’ emotional abilities. The scientific synthesis
presented in the first chapter clarified the concepts of professional training, emo-
tional intelligence, emotional culture, and emotional education, reconsidered
from the perspective of the historical evolution of the educational sciences. The
research demonstrates that clarifying the meaning of these concepts provides
the theoretical foundation for the professional training of teachers to imple-
ment EE for primary school students.

2. The study of the professional training of primary school teachers for EE
showed that the issue under investigation is insufficiently addressed, since emo-
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tional culture reflects both the level of emotional maturity and the quality of
communicative interactions. This demonstrates theoretically that the effective-
ness of EE depends directly on the teacher’s level of emotional culture.

3. The analysis of pre-service teachers’ readiness to implement EE in prima-
ry school contexts facilitated a clearer conceptual articulation and theoretical
grounding of EE, with particular emphasis on its contribution to the holistic
development of primary school students. From this perspective, readiness for
EFE is understood as a complex, evolving process of professional formation at
the university level, manifested across the motivational-axiological, cognitive,
and reflective—practical dimensions. The examination of the theoretical founda-
tions of teacher training in EE supported the identification and structuring of a
set of relevant indicators including a sustained motivation to engage in EE, the
depth and applicability of theoretical knowledge concerning students’ emotional
development, the formation of value-based professional orientations, the devel-
opment of pedagogical competencies necessary for the implementation of EE,
and the progression of both professional and personal growth through ongoing
reflective practice.The findings contribute to a more comprehensive understand-
ing of teacher professional preparation and provide a coherent theoretical and
methodological basis for further research, as well as for the improvement of
pedagogical training practices. At the same time, they inform the continued de-
velopment of the conceptual framework of teacher education by offering clearly
defined reference points for the analysis and enhancement of pre-service training
programs for primary school teachers.

4. The theoretical and empirical inquiry established the levels and defining
characteristics of teachers’ readiness for emotional education as an integrative
and multidimensional construct encompassing motivational, cognitive, emotion-
al-reflective, and practice-oriented dimensions, while also revealing that many
teachers encounter difficulties in designing and implementing emotional educa-
tion, despite possessing, at a functional level, an understanding of emotional life
mechanisms, the ability to apply specific methodologies, assess the development
of students’ emotional intelligence, integrate emotional learning across school
subjects, manage conflict situations, and encourage the explicit expression of
emotions in the educational process.

5. The axiological analysis of the university curriculum for the professional
preparation of primary school teachers in EE enabled the identification of value
orientations related to both the emotional development of students’ personalities
and EE. It was established that the values of emotional culture, including empathy,
respect, emotional responsibility, tolerance, self-regulation, and reflective capacity,
are promoted implicitly. The curriculum is predominantly composed of informa-
tional content, while the axiological and emotional dimensions are weakly repre-
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sented in both the intended learning outcomes and the substantive curricular con-
tent. A gap is evident between the formally declared educational objectives and
the actual level of readiness of future teachers to implement EE. The analysis
confirmed the need for a systematic axiological reconstruction of the university
curriculum to integrate the values of emotional culture coherently and explicitly
throughout the educational process and to ensure a supportive educational envi-
ronment. The analysis contributes to a theoretical understanding of the challenges
inherent in teacher professional preparation.

6. The design and scientific substantiation of the pedagogical model for
professional teacher training for EE in primary schools enabled the identi-
fication of the pedagogical conditions that integrate motivational-axiological,
cognitive, and reflective—practical dimensions. The experimental implementa-
tion of the pedagogical model was carried out within the university instructional
process and included the diagnostic, formative, and control stages. The statis-
tical results of the pedagogical experiment reflect the positive development of
teachers’ readiness for EE and indicate potential for adapting the model to meet
the requirements related to the development of students’ emotional intelligence.

7. The comprehensive theoretical and methodological investigation, sup-
ported by empirical evidence, facilitated the development of a scientific frame-
work that reflects trends in EE and clarifies its theoretical essence as a purpose-
ful, systematic process for developing students’ emotional intelligence and fos-
tering socially responsible behavior in primary school students. The framework
for the EE of primary school students within the school—family partnership is
based on a system of scientific approaches, including value-based, systemic,
learner-centered, and competency-based perspectives, principles of partnership,
trust, dialogue, cultural alignment, and continuity of educational influence, and
pedagogical conditions. The structure of the framework defines the mechanisms
of interaction between school and family. The practical validation of the frame-
work, implemented through the pedagogical model, confirmed the effectiveness
of the pedagogical conditions, as reflected in the increase in students’ emotional
competence. Comparative analysis of the experimental data demonstrated the
effectiveness of the pedagogical interventions, thereby confirming the research
hypothesis.

Methodological Recommendations

For Primary School Teachers:

* Create an emotionally supportive classroom environment.

» Develop students’ emotional intelligence.

* Integrate the objectives of EE into the educational process.

* Continuously improve professional preparation for EE.

* Increase their own level of emotional culture.
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10.

11.

For Parents of Primary School Children:

» Cooperate with the school.

» Create a safe and emotionally secure home environment.
* Promote children’s emotional literacy.

 Strengthen emotional self-regulation skills.

* Support children in emotionally challenging situations.

* Encourage positive emotions and achievement.
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ANNOTATION
PAIUL Irina
PROFESSIONAL TEACHER TRAINING IN EMOTIONAL EDUCATION
Chisiniu, 2026

Thesis structure: introduction, three chapters, general conclusions and recommendations, a bibliography
comprising 250 sources, annotations in Russian, Romanian, and English, a list of abbreviations, 140 pages of
main text, 28 tables, 15 figures, and 15 appendices.

Publications on the thesis topic: 19 scientific works, including 4 articles in accredited scientific journals,
14 articles published in the proceedings of international and national conferences, and one university textbook
for students published in Romania.

Key concepts: emotional culture, professional training, university students, primary school teachers,
emotional education, emotional development, emotional intelligence, primary school students.

The aim of the research is to design, theoretically validate, and implement a pedagogical model for the
professional training of teachers in the emotional education of primary school students.

Research objectives: to establish the theoretical and empirical foundations of emotional education and
emotional culture; to elucidate the conceptual frameworks of teacher professional development, emotional cul-
ture, emotional education, and emotional intelligence; to conduct an axiological evaluation of the university
curriculum regarding the readiness of teachers for the implementation of emotional education in primary school
students; to identify the levels and defining characteristics of pre-service teacher readiness to facilitate emotional
education; to formulate and empirically validate a pedagogical model for the professional training of teachers in
the emotional education of primary school students; to design and implement a framework for the emotional edu-
cation of primary school students within the school—family partnership, and to define the pedagogical conditions
supporting effective teacher professional development aimed at fostering student emotional growth.

The novelty and scientific contribution of this research lie in clarifying the theoretical foundations
of teacher professional training, emotional culture, emotional education, and emotional intelligence; in deve-
loping a pedagogical model for the professional training of teachers in the emotional education of primary
school students, outlining the conditions, objectives, content, methods, and strategies that enhance students’
emotional intelligence; in designing and implementing a framework for the emotional education of primary
school students within the school—family partnership; and in providing a comparative scientific analysis of
experimental data that demonstrates the effectiveness of the pedagogical model.

The results, which contribute to addressing a significant scientific problem, relate to the design and
implementation of professional training for primary school teachers, aimed at fostering the emotional develo-
pment of primary school students.

The theoretical significance of the research lies in presenting a synthesis of theoretical models of emo-
tional culture and emotional education; establishing the scientific foundations for the professional training of
primary school teachers in emotional education by identifying, scientifically substantiating, and describing
the pedagogical conditions that ensure such professional training; justifying the praxiological value of the
framework for the emotional education of primary school students within the school—family partnership; and
formulating scientific conclusions and key recommendations for the initial and continuing professional training
of primary school teachers.

The practical value of the investigation resides in the implementation and experimental validation of
a pedagogical model for the professional training of teachers in the emotional education of primary school
students; the systematic development, refinement, and integration of the Pedagogy of Emotional Culture curri-
culum into university practice; the preparation and publication of a university textbook designed to prepare
primary school teachers for the implementation of emotional education and to foster the emotional culture of
pre-service teachers; the application of the pedagogical model and the framework for the emotional education
of primary school students within the school—family partnership during professional development and in-servi-
ce training; the development and utilization of a diagnostic instrument to assess the professional preparedness
of primary school teachers for emotional education; and the formulation of evidence-based recommendations
regarding the emotional education of primary school students.

The implementation of the scientific results was achieved through theoretical research and experimen-
tal studies, conducted within the Department of Educational Sciences at the State University of Balti between
2020 and 2025, during the initial and continuing professional training of primary school teachers.
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AHHOTAIUA

ITAIOJI Upuna

«IMMPODPECCHOHAJIBHASI MOATOTOBKA YUUTEJIA K PEAJIM3ALIUNA
SMOIIMOHAJIBHOTO BOCITUTAHMS»,

Kumuués, 2026

CTpyKTypa AMccepTAllMM: BBEICHHE, 3 TIaBbl, OOIIME BHIBOJABI M peKoMeHjaiuu, oubmmorpadus uz 250
HCTOYHHKOB, aHHOTALMH (PYCCKOM, PyMBIHCKOM M aHIIMIICKOM sI3bIKax), cucok abbpesuaruii, 140 pagini de text de
baza, 28 Tabmui n 15 puCyHKOB U 15 IIpUIIOKEHHMI.

Iy6aukanuu no Teme ucciaegoBanus: 19 pabot: 4 cratbu B HAYYHBIX aKKPEJUTOBAHHBIX JKypHanax, 14 Hayd-
HBIX cTaTeil B COOPHUKAX MaTepHasIoB HALMOHAIBHBIX M MEXKIyHAPO/HBIX HAy4YHO-TIPAKTUYECKUX KOH(epeHuii u 1
y4eOHOe T0CcOOHe UL CTYICHTOB OIyOINKOBaHHOE B PyMBIHHH.

KiroueBbie c/10Ba: SMOIMOHAJIBHAS KyJbTYpa, NPOo(hECCHOHANIbHAS MOArOTOBKA, CTYJAEHThI, YUHTElb Haualb-
HBIX KJIACCOB, SMOLMOHAJBHOE BOCIHMTAHHUE, MOLMOHAIBHOE PAa3BUTHE, SMOLMOHAIBHBI HHTEIICKT, yYallnecs
MJIAJILIETO IKOJIBHOTO BO3PACTA.

Ileas mceae0BaHMs 3aKIII0UaeTCs B pa3paboTke, HAyYHOM OOOCHOBAHWM M TPAKTHYECKOH MMIUIEMEHTALUN
Tleparoruyeckoii Mozenu NpoheCCHOHANBHOM TOATOTOBKH YYHTENEH K 3MOLMOHAIBHOMY BOCIHMTAHHIO YYalUXCS
HayaJlbHbIX KJIACCOB.

3agayM MCC/IeOBAHMS: BbISBICHHE TCOPETUYECKUX M MPAKTHYECKMX OCHOB SMOLMOHATIBHOTO BOCHUTaHHS
1 3MOIMOHAJIBHOIN KyJIBTYpBI; OITMCAHNE HAyYHOU CYIIHOCTH MOHATHIl «IIpO(ecCHOHaIbHAs MOATOTOBKA YUHTENs»,
«3MOLMOHAIIBHAS KYJBTYPa», «IMOLMOHAIBHOE BOCIUTAHHE», «IMOLMOHAIBHBIN HHTEIICKT); aKCHOJIOIMYECKUi
aHaJN3 YHUBEPCUTETCKOTO KyPPHUKYIyMa Npo(heCCHOHANIBHOTO GOPMHPOBAHMUS yUUTEICH K SMOLHOHAIBHOMY BOCIHU-
TAHMIO YYaIMXCs MJIAJIIEr0 MIKOJILHOIO BO3PACTa; ONPE/IeNIEHHE YPOBHEH U 0COOEHHOCTEH NOTOBHOCTH CTYICHTOB —
OyayIux yunTeneii K peaansaliy SMOLHOHAIBHOTO BOCIUTAHHS; TECOPETUYECKOE 000CHOBAHHE U SKCIICPUMEHTAIb-
Hasi poBepka [ledazoeuueckoll Mooeiu No020MmoeKY yuumeneli K dMOYUOHATbHOMY OCRUMAHUIO YHAUWUXCA HAYATIb-
HbIX KACCO6; Hay4dHas pa3paboTka M BHEApPeHHE Kowyenyuu dMOYUOHATLHO20 60CNUMAHUS YHAUJUXCA HAYATbHBIX
K1accoe 6 KOHmeKcne napmHepcmed WKoNa-ceMbs U CO3IaHUE TeJaTOrMYeCKUX yCIOBUN BIMAIOIINE HA Ka4e€CTBO
[IITY K 3MOLMOHAIFHOMY BOCIHTAHUIO YYAILUXCSl HAYaJIbHBIX KJIACCOB.

HayyHasi HOBU3HA M OPHIMHAJILHOCTH MCCJIOBAHUS COCTOMT B: ONMCAHUM HAYYHOH CYIIHOCTH HOHSTHIL
«npoeccHoHaIbHAs TOATOTOBKA YYHTENs HayallbHbIX KJIACCOB», «IMOLHOHANIBHAS KyJIBTypa YUMTEIsD», «IMOLM-
OHAJIbHOE BOCITHTAHHE», «3MOLMOHAIBHBIA MHTEIUICKT YYalluXcs»; TEOpPETHueckoil paspaborke [ledazozuueckoll
MOOenu no02omoeKy yuumenell K SMOYUOHANLHOMY 60CHUMAHUIO YHAUUXCA HAYATILHBIX KIACCO8, OTPAKAIOIEH yc-
JIOBHSL, LIENH, cojiepkaHue, GOpMBI M creli(DHYECKHEe CTPATEr |, CIOCOOCTBYIONINE TTOBBIIICHHUIO SMOLOHAIBHOTO
MHTEIUIEKTa Y4alluXcsl; TEOPETUUeCKoi paspabotke Konyenyuu sMOYUOHANbHO20 60CRUMAHUS YHAUUXCA MIAOUESO
WKONbHO0 603PACIA 6 KOHIMEKCINe NAPMHePCMEd WKOIA-CeMbs 1 B HAYUHOH CpaBHUTENILHOM HHTEPIIPETALIMH IKCTIe-
PUMEHTAIIBHBIX JAHHBIX, JIOKA3bIBAIOMUX 3(D()EKTUBHOCTD JAHHOI I1€JarornuecKoil MOJIEIH.

Ionyuennvie pe3ynomamol, CROCOGCMEYIOUUE PEULEHUIO 6ANCHOI HAYYHOU NP bl 6 UCC. uu, OT-
HOCSTCS K IPOCKTHPOBAHUIO H PEaU3aliH POECCHOHAIBHOMN MOrOTOBKH yYUTENIeH Ha4alIbHBIX KJIACCOB K SMOLHU-
OHAJIbHOMY BOCHUTAHHIO YHYaIIMXCs MJIAJILIEro IKOJIbHOTO BO3PACTa.

Teoperuyeckasi 3HAYUMOCTb MCCJIEIOBAHMS COCTOHMT B MPEJCTABICHUH HAyYHOTO CHHTE3a TEOPETHYECKHX
Mojieneii SMOLMOHANBHON KyJIbTYPbl U SMOLMOHATIBHOTO BOCIIHTAHNUS, BBISIBIICHUH HAy4YHBIX OCHOB MEIarOru4ecKoi
HOJATOTOBKM Y4HTElNel K 3MOIMOHAILHOMY BOCIIHTAHUIO 00YYarOIIMXCs OCPEICTBOM BbIABIEHHS, TEOPETHYECKOTO
000CHOBaHUsI, ONMCAHHS MEAArOrMYECKUX YCIOBHIA, 00€CIeunBaIOIINX POpECCHOHABHYIO MOATOTOBKY OyyIIuX
yuHTeIeH K 3MOLHMOHAIBHOMY BOCIHHTAHHIO YYalIUXCs HA4ajibHBIX KJIACCOB; apryMEHTAIMM MPAKTHYECKON 3HAUM-
MOCTH HaMM pa3paboTaHHOK KoHyenyuu sSMOYUOHATLHO20 60CNUMAHUS YYAWUXCS MAAOUIE20 WKOTbHO20 603DACMA
6 KOHmeKcne napmnepcmed WKoid-cembs U B (pOPMyIIMPOBKE HAYUHBIX BBIBOJIOB M PEKOMEHAALMIA, 3HAYMUMBIX IS
HayaJIbHOW M HENPEPIBHOM M€1arornyeckoi MojroToBKM y4nTesel HaqalbHbIX KJIACCOB.

TIpakTHyeckasi 3HAYMMOCTh MCC/IEIOBAHMS 3aK/II0YACTCS BO: BHEJPECHUM M SKCIEPHUMEHTANIBHOM MPOBEpPKE
Tleoazoeuueckoii Mooenu noO20MoBKU yuumenei K IMOYUOHATLHOMY 60CHUMAHUIO YYAWUXCA HAYATILHBIX KIACCOE,
Hay4HOM pa3paboTKe, IePEOCMBIICHHH COJIEPKaHNs U BHEAPCHUH B YHUBEPCHTETCKYIO IPAKTHKY KyPPUKYITyMa y4eO-
HOTO Kypca [ledacocuka sMOYUOHANbHOU KyIbmypel; pa3paboTke U B MyOnukanuu yueGHoro nocobus I[ledacocura
SMOYUOHANLHOU KYIbIMYpbl JUTS PETIOaBaTeNIeH U CTY/ICHTOB, OPHEHTHPOBAHHOMN Ha MOATOTOBKY yUHTEJeH K IMOIH-
OHAJIBHOMY BOCIHMTAaHHIO YHaIIUXCS ¥ CTUMYJIMPOBAHMH PA3BUTHs SMOLHOHAIBHON KYIBTYphl OyIyIIHX YYHUTEIei;
BHE/IPEHUH ITI€/IaroruuecKoil Mojienyu u Konyenyuu sMo4UOHANbHO20 60CRUMAHUSA YYAUWUXCA MIAOULE20 WUKOTbHO2O0
803pacma 6 KOHmeKcme NapMHePCmMed WKOIA-ceMbs Ha Kypcax MOBBIIICHUS KBATM(UKALMU U NepeKBaIn(UKalmm;
pa3paboTKe U MCIOJIB30BAHMH aBTOPCKOTO JMArHOCTHYECKOIO ONPOCHHUKA MPETYCMOTPEHHOTO JUIs OLEHKH mpodec-
CHOHAJIBHOM FOTOBHOCTH y4UTEJIS K SMOLMOHAIBHOMY BOCIIUTAHUIO; HAYYHOI pa3pabOoTKe NPAKTHYECKUX PEKOMEH1a-
LM#i KacaloNIMXCsl SMOLMOHATLHOTO BOCIUTAHHS y4aIMXCs MIIAIIIETO IIKOIBHOIO BO3PAcTa.

Bueapenue pe3yJabTaToB MCCIe10BaHUs OCylIecTBsIOCh Ha Kadenpe «Ilenarornueckue Hayki», benbckoro
TocynapctBennoro Yuusepcurera nMeHu Anexy Pycco, (mepuon 2020-2025), a Takke NpeACTaBIeHb Ha Kypcax I110-
BBILICHHS KBAIM(UKALMN yuUTeNel HadalbHbIX KJIacCOB.
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ADNOTARE
PAIUL Irina

,FORMAREA PROFESIONALA A CADRULUI DIDACTIC
PENTRU REALIZAREA EDUCATIEI EMOTIONALE A ELEVILOR?”,
Chisinau, 2026

Structura tezei: introducere, trei capitole, concluzii generale si recomandari, bibliografie din 250 de
surse, adnotare (rusa, romana, engleza), lista abrevierilor, 140 pagini de text de baza, 28 de tabele, 15 figuri,
15 anexe.

Publicatii la tema tezei: 19 lucrari stiintifice dintre care: 4 articole in reviste stiintifice acreditate, 14
articole in lucrarile conferintelor internationale si nationale si un manual universitar pentru studenti publicat
in Romania.

Concepte — cheie: cultura emotionald, pregatirea profesionala, studenti, invatator la clasele primare,
educatie emotionala, dezvoltare emotionala, inteligentda emotionala, elevi de varsta scolara mica.

Scopul cercetirii: conceperea, fundamentarea stiintifica si implementarea practica a Modelului pedago-
gic de formare profesionald a invatatorilor pentru educatia emotionala a elevilor din clasele primare.

Obiectivele cercetarii: determinarea fundamentelor teoretice si practice ale educatiei emotionale si ale
culturii emotionale; descrierea esentei stiintifice ale conceptelor formare profesionala a invatatorului, cultu-
ra emotionald, educatie emotionala si inteligenta emotionald; analiza axiologica a curriculumului universitar
de formare profesionala pentru educatia emotionala a elevilor claselor primare; determinarea nivelurilor si a
particularitatilor pregatirii studentilor-pedagogi pentru realizarea educatiei emotionale; elaborarea teoretica si
verificarea experimentald a Modelului pedagogic de formare profesionala a invagatorilor pentru educatia emo-
tionala a elevilor din clasele primare; elaborarea stiintifica si implementarea Conceptiei educatiei emotionale
a elevilor din clasele primare in contextul parteneriatul scoala-familie si crearea conditiilor pedagogice care
faciliteaza formarea profesionald pentru educatia emotionala a elevilor din clasele primare.

Noutatea si originalitatea stiintifica a cercetarii consta in: descrierea esentei stiintifice ale conceptelor
formare profesionald a invatatorului, cultura emotionala, educatie emotionala si inteligenta emotionala; ela-
borarea teoretica a Modelului pedagogic de formare profesionald a invatatorilor pentru educatia emotionald
a elevilor din clasele primare care reflecta conditiile, scopurile, continuturile, formele si strategiile specifice
care faciliteaza sporirea la elevi a nivelului de inteligenta emotionala; elaborarea teoretica si implementarea
Conceptiei educatiei emotionale a elevilor din clasele primare in contextul parteneriatul scoald-familie si
interpretarea stiintifica comparata a datelor experimentale care certifica eficienta modelului pedagogic.

Rezultate obtinute ce contribuie la solutionarea unei probleme stiintifice importante in cercetare
se refera la proiectarea si realizarea formarii profesionale a invatatorilor din clasele primare pentru educatia
emotionala a elevilor de varsta scolara mica.

Semnificatia teoretica a cercetirii consta in: prezentarea sintezei teoretice a modelelor de cultura emoti-
onala si educatie emotionala, stabilirea fundamentelor stiintifice ale formarii profesionale a invatatorilor pentru
educatia emotionala a elevilor prin identificarea, intemeierea stiintifica si descrierea conditiilor pedagogice
care asigura formarea profesionala a invatatorilor pentru educatia emotionald a elevilor din clasele primare;
argumentarea valorii praxiologice a Conceptiei educatiei emotionale a elevilor din clasele primare in contextul
parteneriatul scoala-familie si formularea concluziilor stiintifice si a recomandarilor importante pentru forma-
rea profesionala initiald si continua a invatatorilor din clasele primare.

Valoarea practica a investigatiei consta in: implementarea si validarea experimentala a Modelului pe-
dagogic de formare profesionala a invatatorilor pentru educatia emotionala a elevilor din clasele primare;
elaborarea stiintifica, reconsiderarea continutului si implementarea in practica universitara a curriculumului
la disciplina de studiu Pedagogia culturii emotionale; elaborarea si publicarea manualului universitar pentru
studenti, orientat spre pregatirea invatatorilor din clasele primare pentru educatia emotionala si spre stimula-
rea dezvoltarii culturii emotionale a viitorilor invatatori; implementarea modelului pedagogic si a Conceptiei
educatiei emotionale a elevilor din clasele primare in contextul parteneriatul scoald-familie la cursurile de
calificare si recalificare profesionala; elaborarea si valorificarea chestionarului de diagnosticare a gradului de
pregatire profesionala a invatatorilor din clasele primare pentru educatia emotionala a elevilor si elaborarea
stiintifica a recomandarilor practice referitoare la educatia emotionala a elevilor de varsta scolara mica.

Implementarea rezultatelor stiintifice s-a realizat prin cercetari teoretice si studii experimentale valo-
rificate in cadrul catedrei Stiinte ale educatiei a Universitatii de Stat din Balti in perioada anilor 2020-2025 in
procesul de formare initiala si continud a invatatorilor din clasele primare.
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