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CONCEPTUAL FRAMEWORK OF THE RESEARCH

Relevance and significance of the problem. Social competencies are fundamental to human
development, shaping academic success, professional achievement, and adaptation to the demands of
modern society. In a rapidly changing world characterized by increasingly complex interactions, their
development has become imperative. Recent studies confirm the significant impact of social
competencies on personality formation and integration into professional and social environments [1, 5,
7,10, 15, 28-32, 35, 37].

Research in social and educational psychology demonstrates that instructional approaches
integrating social competence development significantly enhance academic success and foster positive
attitudes toward learning. For instance, an analysis conducted by The Collaborative for Academic,
Social, and Emotional Learning (CASEL) highlights superior standardized test performance among
students trained in this regard. Furthermore, strengthening social competencies supports balanced
interpersonal relationships and adaptation to labor market demands [15].

Closely linked to social competencies, quality of life encompasses psychosocial dimensions
such as job satisfaction, emotional well-being, and social integration [8, 11, 12, 14, 26, 27, 33, 37, 43,
51-53]. Recent research suggests that an individual's subjective assessment of quality of life is strongly
influenced by their ability to manage social interactions effectively and establish constructive
relationships.

In this context, analyzing the relationship between social competencies and quality of life
represents a priority research direction with significant implications for education and applied
psychology. This dissertation examines the mechanisms through which these competencies contribute
to individual well-being and social integration, offering valuable insights for optimizing educational
programs and social adaptation strategies.

Integration of the research topic into international, national, and regional concerns in an
inter- and transdisciplinary context. review of previous research. Social competencies represent a
broad research domain in social, educational, and applied psychology, being explored through multiple
theoretical and methodological perspectives. They are defined as a set of skills that facilitate effective
interactions and adaptation to diverse social contexts. Argyle M. [1] conceptualizes them as behavioral
structures that include assertiveness, empathy, cooperation, communication, and problem-solving,
while Bellack A.S. [31] emphasizes their essential role in professional success and social integration.
Osit M. [40] considers them a determinant factor of social adaptation. In Russian literature, Kyuuruna
B.H. [18] describes them as a complex system of knowledge and behavioral scenarios, while
ITny>xuukosa FO.A. [21] highlights their role in students' development.

Research on the development and optimization of social competencies has been supported by
Arkowitz H. [28], Asher S.R. [29], and Heimberg R.G. [30], who consider them fundamental for
effective human interactions. In Romania, Robu V. [10], Constantinescu M. [2], and Tufeanu M. [15]
explore their importance in interpersonal relationships and academic success. In the Republic of
Moldova and Russia, relevant contributions come from Pavlenco L. [7], Kulikov L. [6], Popa M. [9],
lurchevici I. [4], and Kob6nstackas E.B. [17].



Quality of life, a multidimensional concept, is examined from both objective and subjective
perspectives. The World Health Organization (WHO) [43] defines it as an individual's perception of
their own existence, in relation to their values and expectations. Milbrath L.W. [39] considers it a
subjective construct, while Veenhoven R. [42] and Rapley M. [41] correlate it with personal satisfaction
and psychological well-being. In Russian literature, Illatposa A.O. [25], CaBuenko T.H. [23], and
JleontneB JI.A. [19] analyze the relationship between quality of life and social competencies. In the
Republic of Moldova, Rusnac S. [11, 12] underscores its multidimensional nature, incorporating both
objective aspects (income, health) and subjective dimensions (emotional balance, personal satisfaction).

Most studies on social competencies focus on children and adolescents, yet contemporary social
realities indicate that adults also face challenges in this domain [54]. There are gaps in the specialized
literature regarding the correlation between social competence levels and students' perception of quality
of life, highlighting the need for more in-depth investigations. The present research aims to explore this
relationship, offering an integrated perspective on social competencies and their impact on quality of
life assessment.

Description of the research field and identification of the research problem. The analysis
of studies examining the relationship between social competencies and quality of life reveals several
shortcomings: (1) a lack of research on the development of social competencies in adulthood; (2) a
limited number of studies addressing the subjective evaluation of quality of life among healthy
individuals; (3) insufficient attention given to the relationship between social competencies and the
perception of quality of life.

The research problem lies in elucidating the impact of social competence development on
students' quality of life assessment, considering quality of life as a key factor in social adaptation and
in optimizing young people’s ability to respond to the challenges of a continuously evolving society.

Research aim. The aim of this study is to determine the level of social competence development
and its impact on students' quality of life assessment, as well as to establish the influence of university
programs on the enhancement of these competencies, ultimately facilitating the process of social
adaptation.

Research objectives. To achieve the stated aim and verify the formulated hypotheses, the
following objectives have been set: (1) analyze and systematize theoretical approaches and empirical
studies on social competencies to identify their impact on students' quality of life assessment and the
ways in which they can be developed in an academic environment; (2) develop a theoretical model that
describes the essential social competencies for students, highlighting their relationship with quality of
life assessment and social adaptation; (3) determine the level of social competence development among
students and outline a specific profile, while identifying the correlation between social competence
levels, quality of life assessment, and social adaptation; (4) design and implement a quasi-experiment
to measure the impact of curricular and extracurricular content on the development of students’ social
competencies and their quality of life assessment as a determinant of social adaptation; (5) formulate
practical recommendations for improving university educational strategies so that study programs



support the development of social competencies, enhance quality of life assessment, and promote
students’ integration into professional and social environments.

Research hypothesis. It is hypothesized that the development of social competencies in the
university environment contributes to an improved quality of life assessment and facilitates students'
social adaptation.

Scientific research methodology. The research methodology is based on theoretical
approaches from social psychology, developmental psychology, and personality psychology, grounded
on the following postulates: (1) social competencies are essential for personal and professional
integration; (2) their development is a continuous process, activated in new contexts; (3) quality of life
assessment is influenced not only by external factors but also by an individual's ability to manage life
challenges.

The methods employed include bibliographic analysis and conceptual modeling. Data collection
was conducted using Goldstein A.P., R.S. Elliot, and ASEAD Questionnaire, measuring social
competencies, quality of life assessment, and students' academic and social adaptation. The study
applied SWOT analysis, statistical-mathematical methods, and a quasi-experiment to assess the impact
of university education on social competencies. This integrated approach enabled the identification of
the connection between social competencies and quality of life assessment.

The obtained results, contributing to the resolution of an important scientific problem
consist in the development of a conceptual model of social competencies, experimentally validated and
reflected in the profile of their manifestation among students. The study demonstrated the
multidimensional and integrative impact of social competencies on the evaluation of quality of life and
social adaptation, emphasizing their significance in the academic training process. Furthermore,
through the systematic guidance of students' curricular and extracurricular pathways, the role of
university education in developing these competencies was confirmed, proving them essential for
enhancing quality of life evaluation and facilitating adaptation to the demands of the contemporary
social environment.

Scientific novelty and originality of the obtained results lie in the conceptualization of a
model of students' social competencies and the demonstration of their impact on the evaluation of
quality of life, positively influencing the process of social adaptation. The research provides an
innovative contribution by arguing the importance of university education in designing and
implementing curricular and extracurricular content focused on the development of social
competencies, highlighting its capacity to shape specialists capable of responding to the dynamic
demands of contemporary social and professional environments.

The theoretical significance of the research. The research proposed a clear structuring of
social competencies into four essential dimensions (social-cognitive, communication, relational, and
socio-emotional), contributing to a holistic understanding of these competencies in both academic and
social contexts. Additionally, the study introduces the use of the SWOT model not only as a strategic
analysis tool but also as a diagnostic method for assessing students' social competencies, facilitating the
identification of strengths, vulnerabilities, opportunities, and risks associated with their development.
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The practical significance of the research. The research makes an original contribution to the
development of social competencies and their impact on students' quality of life. The elaboration of a
comprehensive profile of social competencies provides an empirical model applicable to optimizing
educational strategies. The quasi-experiment validated the influence of curricular and extracurricular
content, confirming its positive impact on the evaluation of quality of life and social adaptation. Unlike
studies focused on children, adolescents, or vulnerable groups, this research extends the analysis to
university students, offering a broader perspective on socialization and adaptation processes. It
highlights the need for a multidimensional approach, proposing differentiated strategies for
strengthening social competencies through interactive methods, extracurricular activities, and targeted
curricular interventions. These innovative elements contribute to a solid theoretical and applied
framework, with direct implications for university educational policies and the training of future
specialists.

Validation and implementation of scientific results. The obtained results have been
integrated into teaching and extracurricular activities with students from the Faculty of Social Sciences
and Education at ULIM, being used in the teaching of the courses “Psychology of Social Cognition”
and “Psychology of Social Groups and Organizations”, as well as in tutoring sessions and workshops
of the International Scientific Conference “Contemporary Concerns of Social and Human Sciences”.
The research materials have been discussed and approved in meetings of the Department of Psychology
and Educational Sciences. Theoretical analyses and experimental results have been presented in nine
national and international scientific events, including: The 15th Anniversary Conference of the Faculty
of Psychology, ULIM (2015); various editions of the Conference “Contemporary Concerns of Social
and Human Sciences” (2017, 2018); The Conference “Psychological Assistance in the Contemporary
Era” (USARB, 2022). The research conclusions have been published in 11 scientific papers, including
4 articles in accredited journals.

Publications on the dissertation topic. The research results have been published in 11
scientific papers, including 4 articles in specialized scientific journals (category B) in the country and
7 publications in the proceedings of international conferences.

Volume and structure of the dissertation. The dissertation consists of an abstract (in
Romanian, Russian, and English), an introduction, three chapters, general conclusions and
recommendations, a bibliography (224 sources), 4 annexes, 61 figures, and 28 tables. The main text of
the dissertation comprises 150 pages.

Keywords: social competencies, quality of life, social adaptation, university education,
personal and professional development, self-assessment, academic environment, university curriculum,
extracurricular activities, educational outcomes.

THESIS CONTENT

The introduction addresses the relevance and significance of the research topic, its placement
within international, national, and institutional concerns, as well as its integration into an
interdisciplinary and transdisciplinary framework. It also provides an overview of previous relevant



research, formulates the research problem, outlines the study's objectives and hypotheses, summarizes
the methodology, justifies the selected methods, and presents a synthesis of the thesis content.

Chapter 1 — Theoretical and conceptual foundations of social competencies and quality of
life. This chapter establishes the theoretical and conceptual framework of the research, analyzing
scientific contributions regarding social competencies, their development, and their relationship with
quality of life.

The first subchapter (Conceptual boundaries and approaches to social competencies) explores
the definition of social competence, the challenges of achieving a unified conceptualization, and its
multidimensional structure. The literature emphasizes the importance of social competencies for
effective interactions and adaptation to diverse environments, highlighting their impact on interpersonal
relationships, mental health, and professional success [4, 10, 28, 29, 30, 31, 34]. These competencies
encompass cognitive dimensions (social problem-solving), emotional dimensions (emotion regulation,
empathy), behavioral dimensions (communication skills, positive interactions), and cultural dimensions
(social norms and values) [44, 46].

Research indicates that high levels of social competencies foster autonomy and well-being,
whereas deficits are linked to adaptation difficulties [6, 9, 10, 35]. The literature identifies two principal
models: the trait model, which regards social competencies as stable personality characteristics [30],
and the social skills model, which defines them as learned and situationally applied behaviors [18].
Modern approaches emphasize the multidimensional nature of social competencies, incorporating
intrapersonal dimensions (self-control, self-awareness) and interpersonal dimensions (empathy,
relationship-building) [38].

Several factors influence the development of social competencies, including individual
characteristics (self-esteem, problem-solving abilities), family factors (parenting style), and socio-
educational variables (school and community relationships) [29, 31]. Additionally, culture and social
norms shape the expression of social competencies and expectations regarding interpersonal
interactions [34].

In conclusion, social competencies are essential for societal integration and personal and
professional success. They develop through experience and social interactions, significantly influencing
psychological well-being and interpersonal relationships [38].

Definition of social competence. Following an extensive analysis and synthesis of various
perspectives on the concept of social competence, it can be defined as a set of individual characteristics
(personal and behavioral), developed throughout life under the influence of social and personality
factors, classified into four main categories: (1) social-cognitive competencies — encompass the ability
to perceive and understand both others and oneself; (2) communication competencies — the ability to
interact effectively and convey clear messages in various social contexts; (3) group interaction
competencies — the capacity for harmonious integration into collectives and the maintenance of
functional interpersonal relationships; (4) socio-emotional competencies — the ability to self-regulate
emotions and manage affective interactions appropriately in social environments.



The psychosocial dimension of the ""quality of life'" concept. This subchapter explores the
concept of quality of life, emphasizing its psychosocial components and its relationship with social
adaptation. Quality of life is a multidimensional construct studied in sociology, medicine, and
psychology [53, p. 40], encompassing both objective factors (external living conditions) and subjective
factors (individual perception of one’s existence) [52, p. 42]. Unlike the standard of living, which
focuses on material aspects, quality of life integrates physical, emotional, social, and functional well-
being [52]. Studies suggest that it is not exclusively determined by financial resources but rather by the
interaction between subjective satisfaction and social integration [14].

In the second half of the 20th century, a holistic approach to quality of life emphasized the
balance between health, social relationships, and psychological well-being [27]. The biopsychosocial
model gradually replaced the biomedical perspective, placing greater emphasis on the individual’s
overall state [42]. The World Health Organization (WHO) defines quality of life as an individual’s
perception of their position within cultural, value, and social norms [43], being influenced by physical
and mental health, social relationships, and the living environment. However, the concept remains
ambiguous due to cultural differences and disciplinary perspectives [37].

In the health sector, quality of life is analyzed through four key dimensions: physical, mental,
social, and functional. The WHO’s ICF model offers an integrative approach, emphasizing that the gap
between one’s experienced reality and desired reality significantly impacts the perception of quality of
life [43]. Research highlights the correlation between quality of life, subjective satisfaction, happiness,
and emotional well-being [39], underlining the influence of individual perceptions and affective
responses on the evaluation of one’s environment [42]. Additionally, urban contexts and social policies
play a crucial role in improving quality of life [49].

Due to the variability of definitions, some researchers view quality of life as a dynamic
construct, shaped by socio-demographic factors (age, gender, education) and economic status [26].
Milbrath L.W. emphasizes the subjective nature of the concept, highlighting the importance of
individual perception [39, p. 11]. Studies have demonstrated the interdependence between social
competencies, social adaptation, and the evaluation of quality of life, underscoring the role of emotional
regulation and social support in general satisfaction and social integration. Social acceptance and
adherence to social norms contribute to the development of a positive self-image and harmonious
interpersonal relationships [37].

Quality of life is a complex construct, shaped by both objective and subjective factors. In this
research, its evaluation is conceptualized as the individual’s perception of their aspirations and
achievements in social and professional domains, the level of social support and quality of interactions,
physical and mental health status, emotional balance, and self-regulation capacity. This analytical
framework facilitates a comprehensive understanding of the interactions between social competencies,
social adaptation, and the perception of quality of life.

The development of social competencies as an objective of education and professional
training. The final subchapter presents the development of social competencies as a fundamental goal
of education and professional training. In a society characterized by rapid changes and
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interconnectedness, social competencies have become essential for professional success and socio-
economic integration. These competencies facilitate communication, collaboration, and adaptability,
directly influencing both individual and collective performance. Modern education must go beyond the
mere accumulation of knowledge and focus on fostering essential character traits such as perseverance
and determination, which are fundamental for professional success, social development, and emotional
growth [16, p. 72].

Social competencies are an integral part of human capital, encompassing cognitive,
psychological, and cultural dimensions. Becker G., Nobel Prize laureate in Economics, argues that
education not only modifies behavior but also restructures preference systems, significantly impacting
professional integration and social mobility [30]. In this context, universities must take responsibility
for shaping specialists with well-developed social skills. Notable examples include the Massachusetts
Institute of Technology (MIT), which has implemented the MIT L.E.A.D. program to enhance
leadership and soft skills, along with the Engineering Leadership Program at MIT [32].

A modern educational approach must integrate the development of social competencies into the
curriculum. Boyatzis R. highlights that professional success depends on emotional intelligence, the
ability to influence, empathy, and effective collaboration [32]. In Russia, the Technical Elite Education
Program follows a similar strategy, emphasizing the importance of preparing students for a dynamic
professional environment. Prestigious universities worldwide implement such programs,
acknowledging the necessity of combining technical education with interpersonal skill development.

Social competencies are crucial for labor market integration and career advancement.
Educational reforms must support their development through active and interdisciplinary learning
strategies. Universities have a responsibility to train graduates who can interact effectively, collaborate,
and innovate in a competitive environment [35].

The theoretical analysis of the relationship between social competencies and quality of life has
revealed several gaps in the existing literature. Most research focuses predominantly on the social
competencies of children and adolescents, often neglecting later stages of life. Furthermore, the
majority of Quality of life studies are conducted on health-compromised groups, without adequately
examining the impact of social competencies on the general population. Additionally, there is limited
interest in the correlation between social competencies and individual well-being, leaving a significant
gap in understanding how these competencies influence quality of life.

In a socio-economic context marked by rapid changes, the continuous development and
adaptation of social competencies become essential for successful integration into academic,
professional, and social environments. Quality of life assessments reflect an individual’s overall attitude
toward their existence, and the development of social competencies can positively influence this
perception, serving as an effective educational strategy. Beyond higher education, other educational
agents—including mass media, non-governmental organizations, social work specialists, and
psychologists—can contribute to strengthening social competencies through dedicated programs with
a direct impact on both individual and collective well-being.
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Chapter 2 — Research on the interdependence between social competencies and students’
quality of life assessment. The first part of this chapter presents the conceptual model of the research
variables, the stages and organization of the exploratory study, the methods and instruments used, the
sample description, and the operational hypotheses. The study is based on the necessity of assessing
students' social competencies and their impact on the perception of quality of life and social adaptation.
The analysis of the results focuses on three main directions: (1) evaluation of social competencies based
on demographic variables such as gender, year of study, and field of professional training, in order to
define a specific student profile; (2) analysis of quality of life and social adaptation, identifying the
factors influencing students' perception of personal well-being and social integration; (3) investigation
of the relationship between social competencies, quality of life, and social adaptation, providing an
empirical perspective on how these variables interact and influence students' academic and personal
trajectories. The study contributes to a deeper understanding of the importance of social competencies
in higher education, emphasizing the need to develop them for optimal integration into social and
professional environments.

Aim of the exploratory research. The aim of the exploratory research is to identify the social
competencies that influence students' quality of life assessment, establishing the relationship between
these competencies and social and academic adaptation, as indicators of individual well-being.

Objectives of the exploratory research: (1) to develop an integrative model of social
competencies relevant to quality of life assessment; (2) to build a representative sample by selecting
students from public and private universities, using demographic and academic criteria to ensure
representativeness; (3) to outline a profile of contemporary students' social competencies through
statistical analysis of collected data; (4) to assess quality of life and the degree of social adaptation using
both quantitative and qualitative methods; (5) to determine the influence of social competencies on the
perception of quality of life, as well as on academic and social integration. By achieving these
objectives, the research aims to highlight how social competencies contribute to a positive quality of
life assessment, providing a scientific basis for optimizing educational strategies and facilitating
students' social adaptation.

Conceptual model of the research variables. The model of the variables investigated in the
exploratory study is built upon theoretical analysis and research problematics, emphasizing the
relationship between social competencies, social adaptation, and quality of life. Social competencies
are analyzed through four essential dimensions: (1) social-cognitive competencies — social perception,
agreeableness, sensitivity; (2) communication competencies — self-expression, communication
planning, use of verbal and non-verbal means; (3) group interaction competencies — initiating contacts,
relational feedback, interaction autonomy; (4) socio-emotional competencies — conflict management,
emotional stability, normative compliance. Social and academic adaptation is analyzed at three levels:
(1) macrosocial adaptation (relationship with the broader environment), (2) mesosocial adaptation
(interpersonal relationships within communities/groups), and (3) microsocial adaptation (integration
into the university environment). Quality of life assessment includes four dimensions: (1) aspirations
and social/professional achievements, (2) health and optimism, (3) communication and social support,
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(4) psycho-emotional balance and self-control. The research model highlights the interdependence
between social competencies, social/academic adaptation, and the perception of quality of life,
emphasizing their influence on students' well-being and socio-professional integration. The structure of
the model is illustrated in Fig. 1.

Aspirations and
Communication social &
competencies Macrosocial Mesosocial prt?fessional
adaptation adaptation achievements

Communication
and social
support

Social-
cognitive
competencies

Social Competencies Quality of Life

Psycho-
Socio-emotional Microsocial Health and emotional
competencies adaptation optimism balance and self-
control

Group
interaction
competencies

Figure 1. Model of the Research Variables in the Experimental Study

Operationalization of the investigated variables. The research operationalized the variables
using validated methods, measuring the relationship between social competencies, social adaptation, and
quality of life assessment. The independent variable — social competencies (social-cognitive,
communication, group interaction, and socio-emotional) was assessed using the Social Competencies
Questionnaires. The dependent variable — quality of life assessment (aspirations, emotional health, social
support, self-control) was measured using the Quality of Life Assessment Questionnaire. The
intermediary variable — social adaptation (micro-, meso-, and macrosocial) was analyzed using the
AMSSA Questionnaire. Moderating variables (gender, year of study, field of study) were examined
through the sociodemographic survey. This methodological approach enabled a precise correlation of
variables and an in-depth analysis of the influence of social competencies on quality of life assessment
and social adaptation.

Operational hypotheses of the study. Based on the theoretical analysis and the model of
experimental variables, we formulate the following operational hypotheses.

1. We hypothesize that students’ social competencies significantly vary depending on their year
of study and academic program.

2. We hypothesize that quality of life assessment is influenced by students' socio-demographic
characteristics, such as gender, age, and field of study.

3. We hypothesize that there is a positive correlation between quality of life assessment and
students' level of social adaptation.

4. We hypothesize that the level of social competencies is directly correlated with social
adaptation and quality of life assessment among students.

Sampling method and description of the research sample. For the study, a proportional
stratified sampling technique was used to select a representative sample of students from three higher
education institutions: "Constantin Stere™ University of Political and Economic Studies (USPEE),
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"Alecu Russo" State University of Balti (USARB), Free International University of Moldova (ULIM).
To ensure the validity of the results, the following inclusion criteria were established: (1) age -
participants were between 18 and 27 years old (mean age: 20.5 years); (2) level of study - students
enrolled in the first cycle of higher education (bachelor’s degree); (3) participating institutions - students
were selected exclusively from the three aforementioned universities. The final sample consisted of 328
students (see Table 1).

Table 1. Research sample data

Gender Year of Study
215 females (65.5%) 113 students — 1st year (34.5%)
113 males (34.5%) 108 students — 2nd year (32.9%)
107 students — 3rd year (32.6%)

University Field of Study

86 students — Law (26.2%)
97 students — Educational Sciences (29.6%)
72 students — Economic Sciences (22.0%)
73 students — Social and Behavioral Sciences (22.3%)

53 students — USPEE (16.2%)
130 students — USARB (39.6%)
145 students — ULIM (44.2%)

Experimental findings. The data for the confirmatory experimental study were collected
through the following instruments: (1) sociodemographic survey - designed to gather relevant
demographic information such as gender, age, year of study, faculty, and specialization; (2) The
Questionnaire for Adaptation to the Social Environment and Academic Demands (ASEAD) [13], a
specialized tool for assessing the impact of micro-, meso-, and macro-social changes on students’ social
and academic adaptation; (3) The Quality of Life Assessment Questionnaire (R.S. Elliot, adapted by N.
Vodopyanova) [20], used to evaluate individuals' satisfaction levels across different life domains,
helping to understand the impact of stress on personal self-realization; (4) The Social Competence
Development Assessment Questionnaire (Goldstein A.P.) [35]: this method assesses the level of social
skills development based on Goldstein A.P.'s behavioral model, which includes 37 skills categorized
into five dimensions: a) social interaction (initiating contact, addressing personal topics, active
listening); b) self-expression (giving compliments, showing gratitude, offering support, expressing
opinions and dissatisfaction); c) social feedback (reciprocity, empathy, alignment between personal
expectations and those of the interlocutor); d) communication planning (goal setting, prioritization,
decision-making); e) alternatives to aggressive behavior in conflict situations (self-control, negotiation,
compromise); (5) The Social Competence in Communication Diagnostic Questionnaire [24]: aimed at
identifying individual factors influencing communication skills, structured into eight dimensions:
communicativeness, logic, emotional stability, agreeableness, sensitivity, autonomy, self-control, and
normative behavior. Statistical Methods: to test the experimental hypotheses, both parametric and non-
parametric differential and inferential statistical methods were applied.

Subchapter 2.2 — Comparative Analysis of Students’ Social Competence. This section
examines social competencies based on demographic variables (gender, year of study, field of
professional training).

The application of A.P. Goldstein’s Questionnaire highlighted the following statistical means
(Figure 2): primary social interaction skills — 3.87; self-expression in communication — 3.59; feedback
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in social relationships — 3.68; communication planning — 3.90; alternatives to aggressive behavior —
3.79; overall social competence score — 3.75, indicating a high level of development (Figure 2).

3.87 3.9

3.79
368 3.75

3.59

Primary social ~ Self-expression in Feedback in social Communication  Alternatives to Overall social
interaction skills ~ communication relationships planning aggressive competence
behavior in conflict
situations

Figure 2. Students’ social competence: statistical means

Figure 3 illustrates that 69.6% of students exhibit well-developed social competencies, while
30.4% require support. Communication planning is the most developed aspect (79.8%), followed by
social feedback (67.6%) and conflict management through non-aggressive alternatives (66.8%).
However, 40.3% of students struggle with self-expression in communication, and 36.6% need
improvement in social interaction. These findings highlight the importance of educational strategies to
support students with medium and low levels of social competence, ensuring their effective social and
academic integration.
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Figure 3. Levels of students’ social competence development

Social competencies and gender. The distribution of statistical means regarding social
competencies reveals both similarities and differences between genders. No significant differences
were identified in social feedback (m=3.68) and alternatives to aggressive behavior (m=3.79). Minor
differences appear in social interaction (male: m=3.77; female: m=3.86), communication planning
(male: m=3.87; female: m=3.91), and the overall social competence index (male: m=3.71; female:
m=3.78), indicating high levels for both genders. A significant difference (p<0.02) was observed in
self-expression, where male students (m=3.49) scored lower than female students (m=3.64), a result
influenced by traditional social norms. Factors such as premature autonomy or financial dependence
impact emotional expression, emphasizing the need for educational interventions to support the
development of this competence, particularly among male students.

Social competencies and year of study. Social competencies vary depending on the year of
study. First-year students tend to overestimate their social skills, obtaining higher scores in social
interaction (m=4.01), self-expression (m=3.71), and overall competence index (m=3.83), reflecting
initial optimism. Second-year students show a decline in social feedback (m=3.63) and communication
planning (m=3.77), indicating a more realistic perception of academic and social demands. Third-year
students demonstrate stabilization, with a slight increase in communication planning (m=3.96) and
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conflict management (m=3.80), reflecting greater social maturity. Statistically significant differences
appear between first- and second-year students in self-expression (p<0.01), communication planning
(p<0.01), and overall social competence (p<0.02). Between second and third-year students, the increase
in communication planning and conflict management (p<0.01) suggests enhanced decision-making
autonomy. The second year represents a transition phase, highlighting the need for tailored educational
strategies at each university stage.

Social competencies across fields of study. The analysis of social competencies across different
academic disciplines shows generally high and very high levels, reflecting a positive self-evaluation.
Students in Social and Behavioral Sciences achieved the highest scores in social interaction (m=4.38),
self-expression (m=3.75), social feedback (m=3.83), communication planning (m=4.05), and overall
competence index (m=3.95), likely due to the interactive nature of their field. Students in Law,
Education Sciences, and Economic Sciences scored between 3.50 and 4.00, with moderate differences
between them. In Law (m=3.47) and Economic Sciences (m=3.55), self-expression and social feedback
were less developed, suggesting communication challenges. Alternatives to aggressive behavior were
better managed in Education Sciences (m=3.88) and Social Sciences (m=3.84), indicating stronger
emotional self-regulation. Statistical analysis (Tukey’s test) revealed significant differences between
Social Sciences and other fields (p<0.01) in social interaction, self-expression, feedback, and
communication planning. The overall social competence index was significantly higher among Social
Sciences students (p<0.01), confirming the advantages of frequent interaction within this discipline.
These findings emphasize the necessity of integrating educational strategies that support the
development of social competencies across all academic disciplines, as these skills are essential for
labor market integration and professional success.

Results of the Social Competence in Communication Diagnostic Questionnaire indicate a
balanced level of social competencies among students (Figure 4).
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Fig. 4. Social competencies in communication — statistical means
The factor means range between 8 and 12 points, suggesting moderate adaptability.
Communicativeness reflects sociability with contextual restraints, while logic balances reasoning with
emotional influences. Emotional stability and agreeableness are below the average threshold, indicating
vulnerability in stressful situations and difficulties in social interactions. Sensitivity shows moderate
empathy, whereas autonomy suggests a balance between independence and group influence. Self-control
reflects behavioral regulation capacity but also highlights difficulties in managing emotional tension. The
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high score for normative behavior indicates social conformity, though it may also suggest rigidity toward
norms. These findings emphasize the need for educational interventions aimed at improving emotional
stability, self-control, and social interaction skills.

A detailed analysis of the factors associated with social competence highlights both strengths and
specific vulnerabilities (Figure 5). Communicativeness is very high among 19.9% of students, yet 7.9%
face challenges in social integration. Logic remains at a medium level for 59.8% of students, but 14.3%
make decisions under emotional influence. Emotional stability shows the highest percentage at the low
level (28.4%), suggesting significant vulnerability, while only 0.9% exhibit very high emotional
resilience. Agreeableness is moderate for 70.1%, but 21.6% struggle to maintain harmonious
relationships. Sensitivity is balanced (45.1% at the medium level, 36.9% at the high level), reflecting
moderate empathy. Autonomy is predominantly medium (62.5%), yet 19.2% rely on external validation.
Self-control is well-developed in 37.8% of students, whereas 1.5% have difficulties with emotional self-
regulation. Normative behavior scores are high (59.5% at the high level, 16.9% at the very high level),
suggesting effective social integration but also a tendency toward rigidity. Although the majority of
students exhibit well-developed social competencies, emotional instability, difficulties in social
relationships, and high conformity levels call for educational interventions to enhance emotional
resilience, social flexibility, and interpersonal relationship management.
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Fig. 5. Levels of social competence in communication among students

Evolution of social competencies across gender. The analysis of social competencies by gender
indicates significant differences. Female students demonstrate higher communicative abilities (m=12.99
vs. m=11.50, p<0.01) and empathy (m=12.50 vs. m=10.21, p<0.01) but also exhibit greater emotional
vulnerability. In contrast, male students display higher emotional stability (m=9.9 vs. m=8.74, p<0.01),
suggesting better stress management. No significant differences were observed for the remaining factors.

Evolution of social competencies across study years. The progression of social competencies
over the academic years reveals an increase in communicativeness, reaching its peak in the third year
(m=13.24), alongside improvements in logical reasoning (Year 1: m=10.34 — Year 3: m=11.01),
reflecting enhanced interaction skills and analytical thinking. Self-control increases in the second year
(m=14.41) but declines in the third year (m=12.68). Agreeableness decreases in the third year (m=8.98),
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while sensitivity rises (m=12.17), indicating a recalibration of social relationships. Autonomy gradually
declines (Year 3: m=9.23), suggesting an increasing need for support, whereas normative behavior
remains stable. Statistical analysis confirms a significant increase in communicativeness (p<0.05) and
sensitivity (p<0.01) in the third year, alongside a trend toward social conformity in the second year
(p<0.05). The decline in agreeableness (p<0.05) suggests a more serious and pragmatic approach.
University studies support the maturation of social competencies, preparing students for effective
interactions in professional environments.

Social competencies by academic field. The analysis of social competencies across academic
fields reveals a generally balanced level, with specific variations. Communicativeness is more developed
among students in Educational Sciences (m=13.16) and Social Sciences (m=12.78), whereas students in
Economic Sciences (m=11.71) exhibit a more reserved approach. Sensitivity is highest in Social Sciences
(m=12.96) compared to Law (m=11.36) and Economic Sciences (m=10.81), suggesting greater empathy
in fields emphasizing human interaction. Agreeableness and autonomy are more pronounced among Law
students, reflecting the necessity for independent decision-making. Normative behavior is more
prominent in Educational Sciences, indicating a higher level of social conformity. The Tukey test
confirms significant differences: communicativeness (p<0.01) is lower in Economic Sciences, sensitivity
(p=<0.01) is higher in Social Sciences, and autonomy (p<0.01) is more pronounced among Law students.
Normative behavior is significantly higher in Educational Sciences (p<0.05), while logical reasoning is
better developed in Social and Behavioral Sciences (p<0.05). These findings suggest that each academic
field fosters the development of specific social competencies, highlighting the need to tailor educational
strategies to balance these differences and enhance professional integration.

The first operational hypothesis, stating that the level of social competencies significantly varies
by study year and academic field, was partially confirmed. While interannual differences are not
pronounced in fundamental relational competencies, they become evident in communication planning
and conflict resolution. In contrast, the influence of the academic field is more pronounced, as reflected
in the significant differences between disciplines focused on social interaction and those centered on legal
Or economic aspects.

Profile of students’ social competencies (Subchapter 2.3). The profile of students' social
competencies, based on the research findings, highlights four essential dimensions: social-cognitive
competencies, communication competencies, group interaction competencies, and socio-emotional
competencies. These were analyzed in relation to the field of study, year of study, and gender, revealing
specific variations for each factor. The table below summarizes the profile of students' social
competencies, providing an overview of the four dimensions and the key findings of the study.

Table 2. Profile of students’ social competencies

Dimension H Description H Key Findings

Social-Cognitive Competencies

Logic of Social ||Coherent organization ||- 80% exhibit well-developed logical thinking.

Perception and Self-||of social information, |- 5.5% rely exclusively on logic, minimizing empathy.

Awareness avoidance of - 14% are guided by impulses and momentary desires.
- Gender and year of study do not influence this competence.
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Dimension

Description

Key Findings

stereotypes, realistic
self-reflection.

- Students in Social and Behavioral Sciences are more analytical and
objective, while students in Educational Sciences are more intuitive,
sometimes influenced by biases.

Agreeableness in
Social Relationships

Tendency to maintain
harmonious
relationships, positive
and open attitude in
interactions.

- 70% have a balanced level.

- 1.3% are excessively agreeable, risking superficiality.

- 20% are reserved, even in informal contexts.

- In the third year, agreeableness decreases, replaced by seriousness.
- Students in Social and Behavioral Sciences are more optimistic,
those in Educational Sciences more cautious.

Interpersonal
Sensitivity and
Avrtistic Thinking

Perceiving others'
emotions, empathy, and
artistic vision of social
interactions.

- 80% have a balanced level.

- 9% are hyper-empathetic, with high emotional receptivity.

- 9% are more rational, giving little importance to the emotional
dimension.

- Female students are more empathetic, male students more pragmatic.
- Sensitivity increases in the third year, influencing social
relationships.

- Students in Social and Behavioral Sciences are more relationship-
oriented, while those in other fields are more pragmatic.

Communication Competencies

Self-Expression in
Communication

Correct expression of
thoughts, beliefs, and

emotions, seeking and
offering support.

- General positive development.

- 65% have a normative level, 17% either overestimate or struggle
with communication.

- Female students communicate more easily and seek support more
often.

- First-year students overestimate their abilities, while third-year
students become more self-critical.

- Students in Social and Behavioral Sciences are more expressive.

Communication
Planning

Setting objectives,
prioritization, and
decision-making in
interactions.

- 60% correctly assess their abilities, while 30% (mainly first-year
students) tend to overestimate them.

- By the third year, perception becomes more realistic.

- Gender does not influence this competence.

- Students in Social and Behavioral Sciences are more structured in
managing communication.

Communicativeness

Initiating and
maintaining social
interactions for
integration into diverse
contexts.

- 70% have a normative level, 20% are very communicative (risking
imbalance), and 10% are withdrawn.

- Female students are more sociable, male students more selective.

- Third-year students gain confidence in initiating interactions.

- Students in Educational Sciences are more relationship-oriented.

Self-Control in
Communication

Observing social norms
and managing
interactions

- 86% have optimal self-control, 12% have excessive self-control, and
2% struggle with following norms.
- Gender, year of study, and academic field do not significantly

appropriately. influence this competence.
Group Interaction Competencies
Basic Social Initiating and - Most students have a balanced development.

Interaction Skills

maintaining effective
social interactions.

- 50% have a medium level, 33% a high level (possible
overestimation), while 17% experience difficulties.

- Gender and year of study do not significantly influence these skills.
- Students in Social and Behavioral Sciences demonstrate the highest
relational flexibility.

Providing Feedback
in Social
Relationships

Expressing opinions
clearly, respectfully,
and constructively.

- 65% provide balanced feedback, 22% exhibit high self-control and a
focus on social harmony.

- 13% struggle to adjust messages to context.
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Dimension || Description || Key Findings

- Gender and year of study do not have a significant impact.
- Students in Social and Behavioral Sciences are the most effective in
giving feedback.

Autonomy in Group||Balancing conformity
Relationships |land independence in
decision-making.

- 80% maintain this balance, 1% show extreme nonconformity, while
19% depend on group validation.

- First-year students tend to overestimate their autonomy, while upper-
year students become more adaptable.

- Students in Law demonstrate higher autonomy, while those in
Educational Sciences and Social and Behavioral Sciences emphasize
harmonious group integration.

Soci

o-Emotional Competencies

Conflict Impulse control,
Management and ||maintaining
Emotional Self- ||harmonious
Regulation relationships, and using
rational strategies for
conflict resolution.

- Most students exhibit balanced development.

- 60% effectively manage conflicts and stress.

- 30% have very high levels, possibly overestimated.

- 10% face emotional difficulties and risk burnout.

- Third-year students demonstrate better conflict management.
- Gender and field of study do not significantly impact this
competence.

Emotional Balance ||Maintaining mature and
and Affective controlled behavior in
Stability social contexts.

- 70% demonstrate emotional stability.

- 29% struggle with emotional regulation, affecting relationships and
academic performance.

- 1% show a complete lack of emotional expressiveness (“emotional
robots").

- Female students are more emotionally sensitive, while male students
are more balanced.

- Year of study and academic field do not significantly influence this
competence.

Observance of  ||Adapting to social rules
Social Norms and |{|and maintaining
Normative Behavior|lharmonious integration
within the community.

- 99% respect social norms, 1% show antisocial tendencies.

- Normative behavior is not influenced by gender.

- Occasionally, students face challenges adapting to academic
requirements, but these are gradually overcome.

- Students in Social and Behavioral Sciences integrate social norms
more effectively while maintaining a greater degree of self-expression.

Profile of students’ social competencies: SWOT Analysis. The profile of students' social

competencies, examined through SWOT analysis, highlights both strengths and areas that require

improvement, influenced by factors such as field of study, gender, and level of academic experience.

Strengths. The majority of students demonstrate strong logical social thinking, empathy, and

communicative skills, which facilitate their integration into social and professional environments.
Approximately 70-80% of students maintain harmonious relationships and exhibit openness to social
interactions. Additionally, the high level of adherence to social norms (99%) indicates effective
adaptation to societal demands. University studies contribute to the development of self-awareness, a
balance between autonomy and conformity, and improvements in communication and conflict
management skills.

Weaknesses. Approximately 29% of students struggle with emotional regulation, which can
impact the stability of their social relationships. Some students either overestimate or underestimate
their competencies, affecting their self-confidence and interactions. While female students tend to be
more empathetic, they also show greater emotional vulnerability, whereas male students are more
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reserved in communication. As students advance in their studies, some become more serious and
withdrawn, and 19% display excessive conformity, preferring to follow group opinions rather than take
personal initiative.

Opportunities. Higher education can support the development of social competencies through
mentoring, practical activities, and psychological counseling. International interactions, volunteer
work, and extracurricular programs can enhance emotional stability and adaptability to diverse contexts.
Tailoring educational approaches to address identified weaknesses, according to the specifics of each
field of study, can further strengthen students' competencies.

Threats. The tendency toward social isolation and a preference for digital communication may
hinder the development of authentic relationships. Academic pressure and professional stress reduce
spontaneity and openness to interactions. A lack of effective conflict management strategies and
difficulties in adapting to cultural diversity may negatively impact professional integration.
Furthermore, excessive conformity and overestimation of social skills can impair independent decision-
making and effective interpersonal relationships.

This analysis underscores the importance of educational interventions and personal
development programs in optimizing students’ social competencies and facilitating their adaptation to
professional and social demands.

Interdependence between Quality of life evaluation and students’ social adaptation.
Subchapter 2.4 examines the relationship between students' quality of life evaluation and their social
adaptation. The results of the Quality of Life Assessment Questionnaire (Elliot R.S., adapted by H.
BononssHoBa) indicate that all analyzed dimensions are at a moderate level, suggesting a generally
satisfactory perception of university life. Personal aspirations and achievements (30.33) and
communication with friends (30.29) reflect a positive perception of personal progress and social
relationships. Social support (29.99) and career satisfaction (29.24) indicate moderate confidence in
social support and professional prospects. Optimism (26.08), self-control (25.39), and emotional states
(25.27) received the lowest scores, signaling difficulties in emotional regulation and environmental
adaptation.

Significant gender differences emerged: male students scored higher in health, optimism, self-
control, and psychological balance, reflecting greater confidence in decision-making, while female
students valued social support and interpersonal relationships more but displayed greater emotional
sensitivity. A statistically significant difference was observed in self-control, where male students
scored higher.

Analysis by year of study shows that third-year students scored higher in aspirations and social
support, benefiting from accumulated experience. First-year students tended to idealize career
prospects, while third-year students evaluated them more realistically.

Regarding academic fields, students in Social and Behavioral Sciences scored highest in
personal aspirations, Education Sciences students placed greater value on relationships and social
support, Economics students reported higher satisfaction with career and psychological balance, and
Law students had lower social support scores, indicating a higher degree of autonomy.
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These findings confirm Operational Hypothesis 2, demonstrating significant differences in
quality of life based on gender (self-control), year of study (satisfaction with personal achievements
and social support), and academic field (career satisfaction, personal aspirations, social support, and
psychological balance). These results emphasize the need for educational interventions tailored to the
specific needs of each field and professional development stage.

The ASEAD Questionnaire results indicate a moderate overall adaptation level, with a general
adaptation coefficient Q-adaptation = 18.73. Microsocial adaptation (19.52) reflects moderate
integration into professional training and time management. Mesosocial adaptation (18.25) shows
functional relationships with family, peers, and professors, though some students experience
challenges. Macrosocial adaptation (18.45) is more difficult, with 20.1% of students reporting a low
level of adaptation.

Gender-based differences show that female students exhibit better microsocial adaptation,
effectively managing personal aspirations, while male students show better mesosocial and macrosocial
adaptation, being more integrated into groups. A statistically significant difference was observed in
microsocial adaptation (p<0.05).

By year of study, first-year students benefit from external support, second-year students show
increased macrosocial adaptation, and third-year students face a decline in macrosocial adaptation due
to increased responsibilities. Significant differences were noted between first- and third-year students
in macrosocial adaptation (p<0.01) and Q-adaptation (p<0.05).

By academic field, students in Social and Behavioral Sciences showed the highest microsocial
adaptation, Law students excelled in macrosocial adaptation, while Economics and Education Sciences
students had lower scores in macrosocial adaptation. Although the general adaptation level is moderate,
the observed differences by year and field of study suggest a need for personalized support strategies,
particularly for senior students.

The relationship between quality of life and social adaptation was analyzed using Pearson’s
correlation test, yielding the following results Microsocial adaptation is influenced by self-control
(r=287, p<0.01), personal aspirations (=270, p<0.01), health (r=244, p<0.01), and social support
(r=244, p<0.01), indicating that a positive perception of achievements and social support facilitates
personal integration. Mesosocial adaptation is correlated with social support (=323, p<0.01), health
(r=323, p<0.01), and personal aspirations (r=289, p<0.01), confirming that harmonious relationships
are sustained by a positive perception of health and social support. Optimism (=159, p<0.01) and
psychological balance (=215, p<0.01) play a key role in social integration. Macrosocial adaptation is
influenced by optimism (r=117, p<0.05), psychological balance (=129, p<0.05), and self-control
(r=169, p<0.01), suggesting that success in social and institutional interactions depends on emotional
regulation and self-control. The general adaptation coefficient (Q-adaptation) is determined by self-
control (r=279, p<0.01), health (=145, p<0.01), social support (=145, p<0.01), and optimism (r=132,
p<0.05), highlighting the impact of psychological well-being on social adaptation.

These findings confirm Operational Hypothesis 3, demonstrating significant correlations
between quality of life evaluation and social adaptation. Quality of life directly influences all levels of
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social adaptation (microsocial, mesosocial, and macrosocial) as well as the general adaptation
coefficient. While all components of quality of life affect mesosocial adaptation, self-control, optimism,
and psychological balance are essential for macrosocial adaptation, reflecting the higher complexity of
this domain. These results emphasize the need for educational and psychological support to enhance
students' well-being, facilitating their social integration and academic success.

The contribution of social competencies to quality of life evaluation and social adaptation.
The final subchapter examines the relationship between social competencies, quality of life, and the
process of social and academic adaptation.

The relationship between social competencies and quality of life. The study highlights the
interdependence between social competencies, quality of life, and social and academic adaptation.
Social-cognitive competencies directly influence life perception: logical thinking supports health
(r=0.129, p<0.05) and optimism (r=0.114, p<0.05), while agreeableness is positively correlated with
aspirations (r=0.171, p<0.01), communication with friends (r=0.120, p<0.05), and social support
(r=0.129, p<0.05). Excessive sensitivity negatively impacts psychological balance (r=-0.217, p<0.01)
and self-control (r=-0.229, p<0.01).

Communication competencies influence career development (r=0.277, p<0.01), aspirations
(r=0.308, p<0.01), and the overall quality of life index (r=0.311, p<0.01), while self-control in
communication fosters better health (r=0.142, p<0.01) and emotional balance (r=0.146, p<0.01). In
relational contexts, interaction skills support aspirations (r=0.177, p<0.01) and overall quality of life
(r=0.136, p<0.05), whereas excessive autonomy reduces optimism (r=-0.156, p<0.01).

Socio-emotional competencies play a crucial role in well-being: alternatives to aggressive
behavior correlate positively with health (r=0.186, p<0.01), social support (r=0.307, p<0.01), and
quality of life (r=0.327, p<0.01). Emotional stability has the strongest influence on the overall quality
of life index (r=0.401, p<0.01), while excessive conformity significantly decreases life satisfaction (r=-
0.365, p<0.01). Overall, the general index of social competencies is positively associated with
aspirations (r=0.276, p<0.01), health (r=0.152, p<0.01), emotional balance (r=0.176, p<0.01), and
quality of life (r=0.223, p<0.01).

The relationship between social competencies and social adaptation. The impact analysis on
social adaptation indicates that logical thinking supports mesosocial adaptation (r=0.210, p<0.01),
communication planning facilitates microsocial (r=0.184, p<0.01) and mesosocial integration (r=0.300,
p<0.01), while self-control in communication contributes to the overall adaptation coefficient (r=0.133,
p<0.05). Relationship-building skills are essential for microsocial adaptation (r=0.307, p<0.01) and
mesosocial adaptation (r=0.287, p<0.01), while excessive autonomy negatively affects adaptation (r=-
0.137, p<0.05; r=-0.299, p<0.01).

Socio-emotional competencies support social integration: alternatives to aggressive behavior
correlate with microsocial (1=0.246, p<0.01) and mesosocial adaptation (r=0.316, p<0.01), while
emotional stability contributes to the overall adaptation coefficient (1=0.184, p<0.01). A lack of
adherence to social norms negatively affects all dimensions of adaptation. The general index of social
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competencies is significantly associated with microsocial adaptation (r=0.277, p<0.01), mesosocial
adaptation (r=0.354, p<0.01), and the overall adaptation coefficient (r=0.167, p<0.01).

The findings confirm that the level of social competencies significantly influences life perception
and social integration. Developing these competencies supports adaptation to societal and professional
demands, facilitating more efficient integration. The validation of Operational Hypothesis 4
demonstrates that social competency formation is a complex process involving not only the acquisition
of communication and interaction techniques but also their application in real-world contexts.

The chapter concludes by discussing the influence of socio-demographic variables and
academic field on social competencies, quality of life, and social adaptation. These results lay the
foundation for subsequent quasi-experimental research, which will analyze the impact of curriculum
and extracurricular activities on the enhancement of social competencies, the optimization of quality of
life perception, and the facilitation of student integration.

Chapter 3 — The contribution of higher education to the development of social
competencies and quality of life evaluation: a quasi-experimental study. This chapter outlines the
theoretical framework and methodology of the quasi-experiment, justifying its use in analyzing the
impact of higher education on social competencies. Unlike correlational studies, the quasi-experimental
design allows for a more precise assessment of the influence of curricular and extracurricular activities,
offering partial control over variables.

Higher education provides a favorable environment for the development of social competencies;
however, their integration varies depending on the academic field. The initial findings demonstrated
that programs explicitly incorporating social competencies contribute to their development,
highlighting the need for an intervention-based approach. The quasi-experiment is widely used in
educational sciences and psychology to analyze causal relationships in situations where classical
experiments cannot be applied. This study examines the impact of university activities on social
competencies and how they influence students' quality of life evaluation and social adaptation. The
results will contribute to the development of effective educational strategies for the optimal integration
of social competencies into higher education.

The aim of this research is to investigate the impact of undergraduate programs explicitly
incorporating social competency training on their development and, consequently, on students’ quality
of life evaluation and social adaptation. By analyzing the dynamics of these variables, the study seeks
to highlight the relationship between curricular structure, extracurricular activities, and the
consolidation of social competencies in the university environment.

Objectives of the study: (1) analyze the curriculum of the psychology undergraduate program
to determine the extent to which its content contributes to the development of social competencies; (2)
identify relevant extracurricular activities that support the formation and consolidation of students’
social competencies; (3) evaluate the cumulative impact of curricular and extracurricular content on the
evolution of social competencies, modifications in quality of life evaluation, and the process of social
adaptation among students.
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Operational hypothesis. The study’s hypothesis posits that the alignment of curricular and
extracurricular objectives in undergraduate programs toward developing transversal competencies
facilitates the consolidation of social competencies, leading to a more positive quality of life evaluation
and improved social adaptation among students.

Research methodology and experimental design. The quasi-experiment, conducted between
November 2016 and May 2019, analyzed the impact of undergraduate programs on social
competencies, quality of life evaluation, and students' social adaptation. The experimental group (25
psychology students from the Social and Behavioral Sciences domain) and the control group (25
business and administration students from the Economic Sciences domain) were selected from the same
academic cohort (2016-2017). Before the intervention, an initial diagnostic assessment and
comparative analysis of both groups were conducted using the Mann-Whitney U test. The results
confirmed the homogeneity of the two groups in terms of their social competency levels, quality of life
evaluation, and social and academic adaptation, ensuring the validity of subsequent analyses.

Higher education and the development of social competencies: curricular and
extracurricular dimensions. This subchapter analyzes the role of higher education in shaping students'
social competencies through a balanced integration of curricular and extracurricular activities. The
Psychology undergraduate program is designed to develop both professional competencies, essential
for psychological practice, and transversal competencies, crucial for adaptation to diverse social and
professional contexts. These competencies are cultivated through theoretical and applied courses,
scientific research, and educational experiences that foster social interaction and personal development.

Professional competencies include theoretical and methodological foundations of psychology,
experimental research design, psycho-clinical reasoning, and the application of psychological
interventions, all of which contribute to developing analytical and critical thinking skills necessary for
interpreting and managing psychosocial situations. Simultaneously, transversal competencies such as
effective communication, critical thinking, creativity, and interpersonal sensitivity facilitate
professional integration, enhance social interactions, and support decision-making in complex
environments.

During the quasi-experimental research (2016-2019), extracurricular activities were integrated
into students' training, providing practical opportunities for developing social competencies. The
analysis of extracurricular programs conducted during the targeted academic years highlighted their
contribution to improving interpersonal relationships, emotional self-regulation, and social interaction
management. Roundtable discussions, workshops, and focus groups allowed students to practice
communication, leadership, decision-making, and adaptation skills in professional environments.
Participation in thematic activities on emotion management, socio-emotional competency assessment,
and social impression management reinforced both social-cognitive competencies and students' ability
to interact effectively in diverse contexts. By integrating curricular and extracurricular components,
university education in psychology not only prepares specialists in the field but also contributes to
developing social competencies essential for professional success and harmonious community
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integration. This approach supports students in building an adaptable professional profile, equipping
them to respond to social dynamics and the evolving demands of the labor market.

The role of higher education in strengthening social competencies and quality of life
evaluation. This subchapter presents the test-retest analysis of the quasi-experimental study results,
which revealed significant improvements in the experimental group compared to stagnation in the
control group. In the experimental group, there were notable increases in self-expression in
communication (m1=3.7, m3=3.9, z=2.242, p=0.025) and social feedback (m1=3.8, m3=3.9), along
with adjustments in communication planning (m1=4.1, m3=3.9) and relationship-building skills
(m1=4.0, m3=3.9). Statistically significant differences were observed in logic (z=-3.625, p<0.001),
emotional stability (z=-4.151, p<0.001), agreeableness (z=-4.174, p<0.001), autonomy (z=-4.012,
p<0.001), self-control (z=-2.128, p=0.033), and normative behavior (z=-4.119, p<0.001). In contrast,
the control group showed no significant differences (p>0.05), confirming a lack of progress in the
absence of a structured educational program.

In the experimental group, the perception of quality of life improved significantly, as shown by
the following increases: optimism (m1=26.6 — m3=29.7), psychological balance (m1=28.6 —
m3=31.0), self-control (m1=25.4 — m3=28.7), emotional states (m1=25.8 — m3=29.0), and social
support (m1=30.3 — m3=31.9). The overall Quality of Life Index increased from m1=28.9 to m3=31.2
(z=-4.374, p<0.001). The distribution of scores showed a reduction in low levels, with most students
now falling into the high range. Meanwhile, in the control group, variations were minimal and
statistically insignificant (p>0.05), demonstrating stagnation in quality of life perception.

The role of social competencies in social adaptation was confirmed. In the experimental group,
all dimensions of adaptation registered significant increases, including microsocial adaptation
(m1=20.1 — m3=22.5, z=-4.202, p<0.001), mesosocial adaptation (m1=19.2 — m3=21.7, z=-3.972,
p<0.001), macrosocial adaptation (m1=18.2 — m3=20.4, z=-2.249, p=0.025), and the overall
Adaptation Index (Q-adaptation) (m1=19.6 — m3=21.5, z=-3.673, p<0.001). In contrast, the control
group maintained a constant level of social adaptation, with no significant changes (p>0.05).

A comparison between the experimental and control groups confirmed statistically significant
differences in favor of the experimental group, where educational interventions led to notable
improvements in overall social competencies (z=-2.383, p=0.017), self-expression in communication
(z=-2.968, p<0.01), conflict resolution strategies (z=-1.932, p=0.050), the General Quality of Life Index
(z=-2.368, p=0.018), and the Overall Social Adaptation Index (Q-adaptation) (z=-4.530, p<0.001).

The results confirm the positive impact of curricular and extracurricular activities on social
competencies, quality of life, and social adaptation, validating the operational hypothesis of the quasi-
experimental study. The educational model focused on transversal competencies leads to significant
improvements in students' social and professional development, as evidenced by the experimental
group's progress in self-expression, emotional stability, autonomy, and social interaction.

The analysis of curricula and extracurricular activities in the Psychology undergraduate program
at ULIM demonstrates that undergraduate programs support the integrated development of professional
and social competencies, combining theory with practice. Extracurricular activities provide authentic
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social interaction contexts, facilitating the application of knowledge and a balanced self-evaluation of
social competencies. Test-retest results confirm that social competencies positively influence quality of
life and social adaptation, with significant increases in the experimental group, as opposed to minor
fluctuations in the control group. This quasi-experimental study emphasizes that a higher education
model centered on transversal competencies enhances social integration and quality of life, reinforcing
students' preparation for both academic and professional environments.

GENERAL CONCLUSIONS AND RECOMMENDATIONS

In accordance with the research theme, fundamental hypothesis, objectives, and purpose, the
following scientific results have been obtained, illustrating the conclusions of the investigation.

1. Theoretical analysis and empirical research on social competencies highlight their
constructive nature, acquired and developed through primary and secondary socialization. While
conceptualization varies between perspectives emphasizing individual traits and behavioral skills, all
approaches recognize their role in interpersonal interactions and social performance. The literature
suggests that measuring social competency is often fragmented, limited to assessing specific
components. Based on this, we formulated a comprehensive definition, considering social competency
as a set of individual characteristics (personal and behavioral) shaped by social and personality factors,
structured into four core dimensions: social-cognitive competencies, communication skills, group
interaction abilities, and socio-emotional competencies [44, 45, 46, 47, 48, 49, 54].

Although the relationship between social competencies and quality of life evaluation has been
less explored, studies indicate a significant impact on psychological well-being, correlating with
emotional balance, self-control, aspirations, social achievements, communication, and social support
[45, 49, 50, 52, 53, 54]. This suggests that social competencies and quality of life evaluation are
interdependent, influencing psychosocial adaptation. The university environment plays a crucial role in
fostering these competencies, contributing not only to professional training but also to effective social
integration. Theoretical analysis has laid the foundation for the experimental approach, clarifying the
relationships between social competencies (a determinant of social well-being and performance),
quality of life evaluation (a subjective expression of well-being), and social adaptation (a prerequisite
for harmonious development and individual prosperity) [44, 46, 47].

2. Based on theoretical analysis of social competency and quality of life evaluation, their
interdependence was demonstrated, arguing for the continuous development of social competencies as
an essential factor in adapting to contextual changes in an individual's life. A theoretical model was
developed to identify key social competencies that influence quality of life evaluation and contribute to
students' social adaptation. This model provides a conceptual framework for understanding the
relationship between social competency development and students' social and professional integration,
emphasizing the importance of higher education in strengthening these skills.

3. Experimental verification confirmed the significant relationship between social competency
development levels and quality of life evaluation, demonstrating that students with medium to high
social competencies tend to evaluate their quality of life more positively. This evaluation directly
influences social and academic adaptation, as well as interactions within micro-, meso-, and macro-
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social environments. The experimental study outlined a profile of the contemporary student’s social
competencies, identifying dominant traits and areas requiring educational intervention. This profile
formed the basis for designing and implementing an educational pathway aimed at harmonizing and
optimizing social competencies, facilitating students' social and professional integration.

4. The quasi-experiment was conducted to analyze the impact of curricular and extracurricular
activities on students' social competency development. The study included a detailed examination of
program objectives, aligned with both professional and transversal competencies, and an assessment of
curricular and extracurricular content that supports their development. The quasi-experimental
hypothesis was tested using the test-retest method on two homogeneous groups (experimental and
control). The results confirm the positive impact of educational programs focused on transversal
competencies, enhancing students' social competencies and quality of life perception, ultimately
facilitating more effective social adaptation to academic and social demands.

5. Findings from the observational study and quasi-experiment led to the formulation of
recommendations for optimizing university strategies in fostering students' social competencies. Higher
education institutions are encouraged to explicitly integrate social competencies into program
objectives, aligning them with labor market demands through collaboration with employers and alumni.
The utilization of extracurricular activities, such as volunteering and skill-building workshops, should
be reinforced through academic recognition. Furthermore, developing social competencies among
faculty members is essential to support the transition toward an active and transdisciplinary pedagogy,
equipping students with adaptive skills for contemporary social realities.

These conclusions reinforce the importance of integrating social competencies into university
education, not only for professional training but also for holistic student development, ensuring a more
effective transition into the workforce and society.

Based on the results obtained through the research conducted in this doctoral thesis, the
following recommendations are proposed to optimize strategies for developing social competencies
in the university environment:

1. Explicit integration of social competencies into the learning outcomes of academic programs,
considering their importance for graduates' professional success. Higher education institutions should
clearly define these competencies in alignment with labor market requirements and students' personal
development needs.

2. Revision of university curricula through a consultative process involving employers and other
relevant stakeholders, to identify the essential social competencies for each professional field. This
approach will ensure better alignment between academic training, socio-economic realities, and
employment requirements.

3. Aligning educational strategies with alumni experiences, incorporating them into
employability research. Adjusting curricular and extracurricular activities accordingly will facilitate the
development of social competencies essential for professional integration.

4. Diversification of teaching methods to foster social competencies, integrating interactive
activities such as training workshops, collaborative learning, interdisciplinary projects, and
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volunteering. These activities should be academically recognized, either through transferable credits or
as mandatory components within specific courses, thereby encouraging active student engagement.

5. Enhancing faculty members’ social competencies, recognizing the impact of behavioral
modeling on students. Continuous professional development programs should include training modules
focused on social competency development and innovative educational methodologies, facilitating the
transition to an active and transdisciplinary pedagogy.

Implementing these recommendations will contribute to the creation of an educational
environment that not only imparts knowledge but also trains professionals capable of adapting and
integrating effectively into contemporary social and professional structures.

Future research directions. The experimental results were obtained from a student sample
predominantly from social science fields, indicating a relatively high level of social competencies.
Expanding the research to include students from other fields—such as arts, humanities, natural sciences,
information technologies, engineering, agricultural sciences, and healthcare—would allow for a
broader understanding of the challenges associated with developing social competencies in diverse
educational and professional contexts. Another future research direction involves examining the
relationship between students' and professors' social competencies, aiming to identify ways in which
educational strategies can support the development of these competencies at an institutional level.
Additionally, an extended analysis of university curricula could help identify systematic approaches to
integrating social competencies into academic training. This process would include: defining social
competencies as transversal learning objectives, introducing dedicated modules, utilizing collaborative
teaching methods, enhancing the role of professional internships. Findings from such research could
contribute to the optimization of study programs, faculty training, the piloting of innovative strategies,
and the expansion of best practices.
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ADNOTARE

Musienco Natalia, Competentele sociale si evaluarea calititii vietii de citre studenti. Teza de doctor in
psihologie, Chisinau, 2025

Structura tezei: introducere, trei capitole, concluzii generale si recomandari, bibliografie din 224 de titluri, 4
anexe, 150 de pagini de text de baza, 61 de figuri, 28 tabele. Rezultatele obtinute sunt publicate in 11 lucrari stiintifice.

Cuvinte-cheie: competente sociale, calitatea vietii, adaptare social, educatie universitard, dezvoltare
personala si profesionald, mediu academic, curriculum universitar, activitati extracurriculare, finalitati educationale.

Scopul lucririi constd in determinarea nivelului de dezvoltare a competentelor sociale si a impactului
acestora asupra evaludrii calitatii vietii in randul studentilor, precum si 1n stabilirea influentei programelor universitare
asupra Imbunatitirii acestor competente, avand drept consecinta facilitarea procesului de adaptare sociala.

Obiectivele lucrarii: analiza si sistematizarea abordarilor teoretice si studiilor empirice privind competentele
sociale, in vederea identificarii impactului acestora asupra evaluarii calitatii vietii studentilor si a modalitatilor prin
care pot fi dezvoltate in mediul academic; elaborarea unui model teoretic care sa descrie competentele sociale esentiale
pentru studenti, evidentiind relatia acestora cu evaluarea calititii vietii si adaptarea sociald; determinarea nivelului de
dezvoltare a competentelor sociale in randul studentilor si conturarea unui profil specific acestora, precum si
identificarea raportului dintre nivelul competentelor sociale, evaluarea calitatii vietii si adaptarea sociala; proiectarea
si implementarea unui cvasi-experiment pentru a masura impactul continuturilor curriculare si extracurriculare asupra
dezvoltarii competentelor sociale ale studentilor si asupra evaludrii calittii vietii ca factor determinant al adaptarii
sociale; formularea unor recomandari practice pentru imbunatatirea strategiilor educationale universitare, astfel Incat
programele de studii sa sprijine dezvoltarea competentelor sociale, pozitivizarea evaludrii calititii vietii si integrarea
studentilor in medii profesionale si sociale diverse.

Noutatea si originalitatea stiintifici a rezultatelor obtinute rezidd in conceptualizarea unui model al
competentelor sociale ale studentilor si in demonstrarea impactului acestora asupra evaluarii calitatii vietii, influentdnd
pozitiv procesul de adaptare sociala. Cercetarea aduce o contributie inovatoare prin argumentarea importantei educatiei
universitare in proiectarea si implementarea continuturilor curriculare si extracurriculare bazate pe dezvoltarea
competentelor sociale, evidentiind capacitatea acesteia de a forma specialisti capabili sd rdspunda dinamicii cerintelor
sociale si profesionale contemporane.

Rezultatele obtinute care contribuie la solutionarea problemei stiintifice importante consta in elaborarea
unui model conceptual al competentelor sociale, validat experimental si transpus in profilul manifestarii acestora la
studenti. Studiul a demonstrat impactul multidimensional si integrativ al competentelor sociale asupra evaludrii calitatii
vietii si adaptarii sociale, evidentiind importanta acestora in contextul formarii academice. Totodatd, prin aplicarea
unei dirijari sistematice a parcursului curricular si extracurricular al studentilor, s-a confirmat rolul educatiei
universitare In dezvoltarea acestor competente, esentiale pentru Tmbunatatirea evaluarii calitatii vietii si pentru
facilitarea adaptarii la cerintele mediului social contemporan.

Semnificatia teoretica a Cercetarii: cercetarea a propus o structurare clard a competentelor sociale in patru
dimensiuni esentiale (social-cognitive, de comunicare, de relationare si socio-emotionale), contribuind la cercetarea si
intelegerea holisticd a acestora in context academic si social. De asemenea, studiul introduce utilizarea modelului
SWOT nu doar ca instrument de analiza strategica, ci si ca metoda de diagnoza a competentelor sociale ale studentilor,
facilitand identificarea punctelor tari, a vulnerabilitatilor, oportunitatilor si riscurilor asociate dezvoltarii acestora.

Valoarea aplicativa a cercetarii: Cercetarea aduce contributii originale in dezvoltarea competentelor sociale
si impactul acestora asupra calitatii vietii studentilor. Prin elaborarea unui profil complex al competentelor sociale,
oferd un model empiric aplicabil optimizarii strategiilor educationale. Cvasi-experimentul valideaza influenta
continuturilor curriculare si extracurriculare, confirmand impactul pozitiv asupra evaludrii calitatii vietii si adaptarii
sociale. Spre deosebire de studiile axate pe copii, adolescenti sau grupuri vulnerabile, aceastd cercetare extinde analiza
la studenti, oferind o perspectiva mai ampla asupra proceselor de socializare si adaptare. Se subliniaza necesitatea unei
abordari multidimensionale, propunand strategii diferentiate pentru consolidarea competentelor sociale prin metode
interactive, activitati extracurriculare si interventii curriculare. Aceste elemente inovative contribuie la un cadru
teoretic si aplicativ solid, cu implicatii directe asupra politicilor educationale universitare si formadrii viitorilor
specialisti.

Aprobarea si implementarea rezultatelor: rezultatele obtinute au fost utilizate si prezentate in activitatile
didactice si extracurriculare desfasurate cu studentii din cadrul ULIM, in orele de tutorat cu grupa academica;
prezentate 1n atelierele tematice ale Conferintei Stiintifice Internationale anuale ,,Preocupari contemporane ale
stiintelor socioumane”, in predarea cursurilor ,,Psihologia cunoasterii sociale” si ,,Psihologia grupului social si a
organizatiei”.
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AHHOTALIUAS

Mycunenko Hatanabs, CounajibHble KOMIIETEHTHOCTH M OLIEHKA KayecTBa JKU3HM CTyAeHTOoB. Jluccepranus
HA COMCKAHUe CTelleHH! 0KTOopa ncuxosoruu, Kummnay, 2025

CTpyKTypa quccepTalyu: BBEJICHUE, TPH IJIaBbl, OOIINE BHIBOABI M PEKOMEHAAINH, Oubnnorpadus, cocTosimas
n3 224 HanMeHoBaHUH, 4 puioxeHus, 150 ctpanuir ocHOBHOTO TeKcTa, 61 pucyHok, 28 Tadmui. [loxyueHHbIe pe3yIbTaThl
ony0nMKoBaHbI B 11 HayYHBIX CTaThAX.

KnrodeBble coBa: commanbHbIE KOMICTEHIUH, Ka4eCTBO KU3HM, COLMAIbHAS aJanTanus, YHHBEPCHTETCKOE
o0pa3oBaHue, TMIHOCTHOE U MPOQECCHOHATBHOE PAa3BUTHE, aKaJeMIYECKast CPeZia, YHUBEPCUTETCKas yueOHas IporpamMma,
BHEy4eOHas eI TeIFHOCTD, 00pa30BaTEIIFHEIC TEITH.

Heap HayuyHO#H padoTbl: 3aKIIOYACTCS B ONPEACICHUU YPOBHS PA3BUTHUS COLMAIbHBIX KOMIIETECHLMH U HX
BIIMSTHUS Ha OLEHKY Ka4eCTBA )KU3HM CTYJICHTOB, 4 TAKXKE B YCTAHOBJICHUH BO3ACHCTBHS YHUBEPCUTETCKHUX MPOTPaMM Ha
YIIy4IIEHHUE 3THX KOMIIETEHIINH, YTO CIIOCOOCTBYET 0OIErIeHHIO MPOLecca COIMAIBLHON aJaTaliu.

3apaum uccIe0BAHNUA: AHAIN3 U CUCTEMAaTHU3alMs TEOPETUIECKUX MOIXOI0B M AIMIUPUUECKUX UCCIIeIOBaHHH
COLMATIBHBIX KOMIIETEHIUH C LIENIbI0 BBIABJICHUS MX BIMSHUS Ha OLIEHKY KauecTBAa KU3HU CTYJEHTOB M OINpPEIETICHUS
CHoco00B MX pPAa3BUTHS B akKaJeMHYEeCKOW cpene; pa3paboTka TeOpeTHHECKOH MOJENH, ONMCHIBAIONICH KIFOueBbIe
coLMaIbHbIe KOMIIETEHIIMH CTYJICHTOB, C aKIIEHTOM Ha HX CBS3b C OIICHKOM KadecTBa JKU3HH U COLMANLHON aganrtanueii;
OIIpe/ICJICHUE YPOBHSI Pa3BUTHS COLMAIIBHBIX KOMIIETEHIIMH CpeIy CTYJEHTOB, CO3J@aHHE HMX TUIHMYHOIO HpOGHIS M
BBIBJICHHE B3aUMOCBS3M MEXIy YpPOBHEM COLMAIBHBIX KOMIICTECHIMH, OIIGHKOW KadecTBa XW3HU M COLMAIBHOMN
ajanTanyel; MpOeKTHPOBAaHUE W pean3alys KBa3HU-3KCIIEPHIMEHTA AT U3MEPEHHS BIMSHMS Y4eOHBIX M BHEYYEOHBIX
IpOrpaMM Ha Pa3BUTHE COIMAIBHBIX KOMIICTCHIMH CTYIEHTOB M OLICHKY KauecTBa >KM3HM Kak (hakTopa COLMaIbHOMH
azanTanuy; (GopMyIHpOBaHHE NMPAKTHIECCKHX PEKOMEHIAIMH 10 COBEPLICHCTBOBAHMIO 00pa30BATENBHBIX CTpATEruil B
YHHUBEPCUTETAX, HANpPABJICHHBIX HA PA3BUTHE COLMAJIBHBIX KOMIIETCHIWH, YJIydIICHHE BOCIIPUATHS KadyecTBA >KH3HU U
YCIIENTHY10 HHTETPALHIO CTYACHTOB B IMPO(ECCHOHANBHYIO U COLHAIBHYIO CPELY.

HoBu3Ha M Hay4Hasi OPUTHHAJIBHOCTH TOJYYEHHBIX Pe3yJbTATOB. 3aKIIOYAIOTCAd B KOHILENTYyaTH3aIliH
MOJIETT COLMANIBHBIX KOMIICTEHIIMHA CTYIEHTOB M JEMOHCTpAllMM WX BIUSHHS Ha OLEHKY KadecTBa XXW3HH, YTO
MIOJIOKUTETIFHO CKa3bIBACTCS Ha Mpoliecce COLMAIBHOM afnanTaiuy. MccnenoBanue npeAcTapIsieT MHHOBAIIMOHHBIHN BKIIAJ,
apryMEHTHpPYsl 3HAYMMOCTh YHHMBEPCHUTETCKOTO 00pa3oBaHWsl B pa3pabOTKe M BHEJAPEHUH YUeOHBIX M BHEYYEOHBIX
IIporpaMM, OPHUEHTHPOBAHHBIX Ha PA3BUTHUE COIMAIBHBIX KOMIICTEHIMH, M TMOJYEPKUBACT €ro pojib B IOATOTOBKE
CHELUAIUCTOB, CIIOCOOHBIX aJaNTHPOBAThCS K JUHAMHUYHO HW3MEHSIOLIMMCS COLMAJIbHBIM U IMPO(ecCHOHANbHBIM
TpeOOBaHUSIM.

IoayyeHHble pe3yabTaThl, CIOCOOCTBYIOLIME PeELIEHHI0 BAa’KHOW HAYYHOHM NPOOJeMbl: 3aKIIOYalOTCS B
pa3paboTKe KOHLENTYaIbHOW MOJIETH CONMAIbHBIX KOMITETEHIINH, SKCIIEPUMEHTAILHO MOATBEPKICHHON U OTPAKEHHO! B
npo¢uiie UX MPOsIBICHHUS y CTYJIEHTOB. MccnenoBanne npoaeMOHCTPHPOBaIO MHOIOMEPHOE W MHTETPaTHBHOE BIMSHUE
COIMAIBHBIX KOMIICTEHIMH Ha OLEHKY KadecTBa KM3HM M COLMAJbHYIO aJalTalHio, MOJYEpKUBas MX 3HAYNMOCTH B
aKajgeMmdeckoM ooyueHnrn. KpoMe Toro, cucreMaTndeckoe yrpaBieHHe Y4eOHbIM M BHEYUEOHBIM MPOIIECCOM CTY/IEHTOB
MOATBEPIWIO POJIb YHUBEPCUTETCKOTO OOpa30BaHUs B Pa3sBUTHUH ITHX KOMIETEHIWH, HEOOXOAMMBIX Ui yIIyYIICHHUS
BOCIPHSTHS KA4€CTBA XKM3HU U aJIallTalluK K TPeOOBaHHUSM COBPEMEHHOTO COLHAILHOTO OKPYIKESHHSL.

TeopeTuueckasi 3HAYUMOCTh MCCJIEIOBAHUA. HCCIIEIOBAHHE IPEIJIOKHUIO YETKYIO CTPYKTYpY COLHAIIBHBIX
KOMITeTEHIMH, pa3AeJIeHHbIX Ha YeThIpe KITF0UEBhIX H3MEpPEeHHS (COIMaIbHO-KOTHUTHBHBIE, KOMMYHHKAaTHBHBIE, TPYIIIOBOE
B3aUMOJEHCTBHE U COLMAIBHO-3MOIHOHAIBHBIE), YTO CIOCOOCTBYET HMX KOMIUIEKCHOMY H3YyUCHHIO M TOHMMAaHHIO B
aKaJeMHYECKOM H COLMaNbHOM KoHTeKkcTe. Kpome Toro, B paboTe npescrasieHo uctonszosanne Mojen SWOT He Tobko
KaKk MHCTPYMEHTa CTPaTerMYecKoro aHallN3a, HO M KaK METOJa JIMArHOCTHUKHM COLMAIbHBIX KOMIIETEHINI CTY/ICHTOB,
TI03BOJIAIOIIETO BBISBISITH X CHIIBHBIE M CI1a0bIe CTOPOHBI, & TAK)Ke OIPEJIEISITh BO3MOKHOCTH M PUCKU MX Pa3BUTHSL

IIpakTHyeckass 3HAYMMOCTH HCCJIEJOBAHMSA. HCCIEIOBAaHHE BHOCUT OpPUTMHANBHBIA BKIAJ B pa3BUTHE
COIMAIBHBIX KOMIICTEHIMH W M3yYeHHE WX BIIMSIHUS Ha KayeCTBO JXM3HHM CTYAEHTOB. Pa3paGoTaHHBIN KOMIUICKCHBII
npoWiIb CONMAIBbHBIX KOMIIETCHIMH TNpe/ylaraeT SMIMPUYECKYI0 MOJEb, NPHUMEHUMYIO JUIl ONTHMH3ALHMU
o0Opa3zoBaTenpHBIX cTpaTeruil. KBa3sW-3KCIIEpUMEHT MOATBEPAWS BIMAHHE YYEeOHBIX UM BHEYYEOHBIX TIPOTpaMM,
MIPOJIEMOHCTPUPOBAB UX MOJIOKHUTEIHFHOE BO3/ICHCTBIE HA OIICHKY Ka4eCTBa KU3HH M COITMATBHYIO afanTamuio. B oTimane
OT HCCIIeIOBAaHHH, OPHEHTHPOBAHHBIX HA JIETEH, IOIPOCTKOB WM YSA3BUMBIE ITPYTIIH], TaHHAS paboTa pacIupseT aHaIn3,
OXBaThIBas CTYJEHTOB M TMpemarasg Oojee INHPOKYI WEPCIEKTHBY IPOIECCOB CONMHATHM3AIMM W aJanTaluy.
[NoguepkrBaeTcsi HEOOXOANMOCTH MHOTOMEPHOTO TIOAXO0/1a, PeTycMaTpHBaroiero audhepeHnnpoBaHHbIe CTPATETUH IS
Pa3BUTHS COLMATBHBIX KOMIETEHINH 4Yepe3 MHTEPAKTUBHBIE METOJBI, BHEYYeOHBIC aKTHBHOCTH W II€JI€HANPaBIICHHBIE
ydeOHbIE HMHTEPBEHLIMH. OTH HMHHOBAIMOHHBIE JJIEMEHTHI CIIOCOOCTBYIOT CO3/IaHMIO IIPOYHOM TEOpeTHYEeCKOH |
NPaKTUYecKO 0a3bl, MMEIONIEH HETOCPEJACTBEHHOE BIMSHHE Ha 00pa30BaTeNbHYIO IIOJMTHKY YHUBEPCHUTETOB U
TIOATOTOBKY OyIyIInX CIIEUAINCTOB.

BHenpenne Hay4HBIX pe3yJbTATOB: IOIYYEHHBIE pPE3yJIbTaThl HCHOIB30BAIUCh U IPEACTAaBIUIUCH B
JMIAKTHIECKHX W BHEKJIACCHBIX MEPONPHATHSX, MPOBOJUMBIX co cryneHTamu ULIM, Ha 3aHATHSX C aKageMHYeCKOH
IPYNIIOW; TpeAcTaBIeH Ha TEMaTHYECKMX CEMHUHApax eXerogHod MexIyHapoiHOil Hay4yHOHW KOH(EpeHLNH
«CoBpeMeHHbIE TIPOOIEMBI COIHAIBHBIX ¥ TYMAHUTapHbIX HAYK», PH MPETIoJaBaHuU KypcoB «IIcHXoorus conuanbHOro
no3HaHUs» U «[IcHX0I0rys COMANBHOM TPYIBI U OPTaHU3ALNID).
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ANNOTATION

Musienco Natalia, Social competences and evaluation of the quality of life by students. PhD Thesis in
psychology, Chisinau, 2025

The structure of the thesis: introduction, three chapters, general conclusions and recommendations, bibliography
of 224 titles, 4 appendices, 150 pages of basic text, 61 figures, 28 tables. The obtained results are published in 11 scientific
papers.

Keywords: Social competencies, quality of life, social adaptation, university education, personal and professional
development, academic environment, university curriculum, extracurricular activities, educational objectives.

The aim of the study is to determine the level of development of social competencies and their impact on students'
evaluation of quality of life, as well as to assess the influence of university programs on the improvement of these
competencies, ultimately facilitating the process of social adaptation.

The objectives of the work: the analysis and systematization of theoretical approaches and empirical studies on
social competencies to identify their impact on students' evaluation of quality of life and the ways in which they can be
developed in the academic environment; the development of a theoretical model describing the essential social competencies
for students, highlighting their relationship with quality of life evaluation and social adaptation; the determination of the
level of social competency development among students and the outlining of a specific profile, as well as the identification
of the relationship between social competency levels, quality of life evaluation, and social adaptation; the design and
implementation of a quasi-experiment to measure the impact of curricular and extracurricular content on the development
of students' social competencies and their evaluation of quality of life as a key factor in social adaptation; the formulation of
practical recommendations for improving university educational strategies so that study programs support the development
of social competencies, enhance quality of life evaluation, and facilitate students' integration into diverse professional and
social environments.

Scientific novelty and originality of the obtained results: lie in the conceptualization of a model of students’
social competencies and the demonstration of their impact on the evaluation of quality of life, positively influencing the
process of social adaptation. The research provides an innovative contribution by arguing the importance of university
education in designing and implementing curricular and extracurricular content focused on the development of social
competencies, highlighting its capacity to shape specialists capable of responding to the dynamic demands of contemporary
social and professional environments.

The obtained results, contributing to the resolution of an important scientific problem: consist in the
development of a conceptual model of social competencies, experimentally validated and reflected in the profile of their
manifestation among students. The study demonstrated the multidimensional and integrative impact of social competencies
on the evaluation of quality of life and social adaptation, emphasizing their significance in the academic training process.
Furthermore, through the systematic guidance of students' curricular and extracurricular pathways, the role of university
education in developing these competencies was confirmed, proving them essential for enhancing quality of life evaluation
and facilitating adaptation to the demands of the contemporary social environment.

The theoretical significance of the research: the research proposed a clear structuring of social competencies into
four essential dimensions (social-cognitive, communication, relational, and socio-emotional), contributing to a holistic
understanding of these competencies in both academic and social contexts. Additionally, the study introduces the use of the
SWOT model not only as a strategic analysis tool but also as a diagnostic method for assessing students' social competencies,
facilitating the identification of strengths, vulnerabilities, opportunities, and risks associated with their development.

The practical significance of the research: The research makes an original contribution to the development of
social competencies and their impact on students' quality of life. The elaboration of a comprehensive profile of social
competencies provides an empirical model applicable to optimizing educational strategies. The quasi-experiment validated
the influence of curricular and extracurricular content, confirming its positive impact on the evaluation of quality of life and
social adaptation. Unlike studies focused on children, adolescents, or vulnerable groups, this research extends the analysis
to university students, offering a broader perspective on socialization and adaptation processes. It highlights the need for a
multidimensional approach, proposing differentiated strategies for strengthening social competencies through interactive
methods, extracurricular activities, and targeted curricular interventions. These innovative elements contribute to a solid
theoretical and applied framework, with direct implications for university educational policies and the training of future
specialists.

Implementation of scientific results: the results obtained were used and presented in the didactic and
extracurricular activities carried out with ULIM students, in tutoring hours with the academic group; presented in the
thematic workshops of the annual International Scientific Conference ,,The contemporary issues of the socio-humanitarian
sciences, in the teaching of the courses "Psychology of Social Cognition" and "Psychology of Social Group and
Organization".
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