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CONCEPTUAL FRAMEWORK OF THE RESEARCH

Timeliness and importance of the research topic. In the context of higher education
modernisation and its alignment with European standards, the university aims to train competent,
autonomous and reflective specialists, capable of meeting current social and professional
challenges. In this framework, educational counselling plays a key role in supporting students’
personal, emotional and academic development, being valued both as a support intervention and
as a preventive and formative strategy that sustains emotional balance and effective integration
into the university environment.

Negative affectivity is considered an important dimension of emotional functioning, with
direct implications for students’ academic adaptation, interpersonal relationships and university
performance. Increased levels of negative affectivity may lead to reduced motivation for learning,
lower involvement in academic activities, difficulties in social integration, risk of university
dropout and the emergence of mental health problems. In this respect, preventing and reducing
negative affectivity represent major objectives of educational counselling carried out in the
university environment.

At present, many students’ emotional and social difficulties remain insufficiently addressed
in the university environment, while educational counselling services are often limited, fragmented
or poorly developed, despite the provisions of the Sectoral Development Strategy “Education
20307, higher education development strategies and Bologna Process documents on the social
dimension and quality of university education. This situation may intensify negative affectivity
among students, negatively affecting their academic and social adaptation, increasing the risk of
university dropout, reducing learning motivation and academic involvement, and generating
persistent emotional imbalances.

The need to address educational counselling in the university environment demonstrates
the importance of deepening and clarifying this field conceptually and functionally, considering
the significant role it plays in supporting students’ personal, emotional and academic development.
The complexity of the difficulties faced by students in the process of adapting to university
requirements calls for the valorisation of educational counselling not merely as an occasional
support activity, but as an integrated dimension of the university educational process.

Starting from this understanding, educational counselling in the university environment
extends its functions beyond the informative and guidance-related dimension, assuming a
preventive and formative role in relation to students’ emotional and adaptive difficulties. In this

context, the prevention of negative affectivity becomes one of the priority directions of educational



counselling, through the valorisation of psycho-pedagogical interventions aimed at supporting
emotional balance, developing affective self-regulation and strengthening the capacity to adapt to
the requirements of university life.

In order to outline an original vision regarding the meaning of the phrase ,,educational
counselling for the prevention of negative affectivity in the university environment”, it may
be approached as a complex and systematic psycho-pedagogical process, carried out through
support, personal development and preventive intervention activities, aimed at identifying and
reducing manifestations of negative affectivity in students, developing emotional competences and
affective self-regulation, as well as supporting academic, relational and social adaptation within
the context of the university environment.

Description of the Situation in the Research Field and Identification of the Research
Problem. As an object of research, the issue of educational counselling and emotional
development has been addressed in the works of established authors such as B. Almasan and G.
Tomsa [1], A. Baban [4], T. Barbaros [3], M. Bors [6], N. Carabet [8], B. Clegg [11], M. Cojocaru-
Borozan [12; 13], L. Cuznetov [18], E. Dumitru-Tiron [20], D. Goleman [21; 22], R. Lazarus [24],
R. Nelson-Jones [28], V. Pascaru-Goncear [30], M.D. Pasca [31], E. Rusu [35], P.L. Runcan [34],
G. Tomsa [37], A. Bandura [41], G. Egan [42], C. Rogers [33; 44] etc., who substantiated theories
regarding educational counselling as a process of support, guidance and personality development,
the development of emotional competences, the capacity to adapt to the university environment
and the prevention of academic stress, confirming its role in forming the individual’s capacity for
self-knowledge, responsible decision-making and overcoming affective and adaptation
difficulties.

An important contribution to the foundation of the research is made by the concepts
regarding emotional intelligence and emotional competence developed by D. Goleman [21; 22],
R. Lazarus [24], M. Cojocaru-Borozan [12; 13], T. Bradberry and G. Greavis [7], E. Rusu [35].
These studies emphasise the role of emotional intelligence and emotional culture, self-regulation,
empathy and stress management in preventing negative affectivity and in students’ adaptation to
the university environment.

The theories of academic adaptation and student personality development promoted by C.
Cretu [14], E. Puzur [32], E. Téarna [38], M. Zlate and V. Negovan [40] highlight the importance
of university integration and psycho-pedagogical support in preventing negative affectivity. At the
same time, the concepts of university pedagogy supported by N. Vintanu [39], S. Cristea [15; 16],
I. Cerghit [9] and C. Cucos [17] valorise the formative role of the university in the student’s

personal and professional development. The axiological and humanistic concepts of education
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promoted by D. Antoci [2], A. Betivu [5], M. Borozan [2], L. Cuznetov [18] and O. Paladi [29]
highlight the importance of values, autonomy and self-realisation in the formation and
development of the student’s personality.

The studies conducted by T. Barbarog [6], M. Cojocaru-Borozan [12; 13], L. Cuznetov
[18], E. Rusu [35] and others reveal the importance of psycho-pedagogical support in the student’s
emotional and social development. The issue of educational counselling aimed at preventing
negative affectivity is also supported at the level of contemporary educational policies. In this
regard, the Development Strategy “Education 2030 [45] underlines the need to develop
counselling services and to support students’ emotional well-being.

The analysis of current trends regarding the educational counselling of students for the
prevention of negative affectivity in the university environment has demonstrated the existence of
several contradictions:

= petween the need to develop educational counselling in the university environment and
its insufficient valorisation in preventing negative affectivity;

= between the complexity of students’ emotional difficulties and the limited nature of
psycho-pedagogical interventions carried out in universities;

= between the need to develop emotional competences and the insufficiency of educational
programmes oriented towards affective self-regulation and academic adaptation;

» between the importance of students’ well-being and the insufficient pedagogical
foundation of institutional strategies for preventing negative affectivity.

Following the analysis of the contradictions identified at the theoretical-practical level and
of the need to valorise educational counselling as a means of preventing negative affectivity in
students, the research problem was formulated as follows: What are the conceptual and
praxiological benchmarks of students’ educational counselling, and how can it be valorised for the
prevention of negative affectivity in the university environment?

The object of the research is the process of educational counselling of students for the
prevention of negative affectivity in the university environment.

The aim of the research consists in determining and valorising the conceptual and
praxiological benchmarks of students’ educational counselling for the prevention of negative
affectivity in the university environment.

The objectives of the research:

1. Identifying the conceptual benchmarks regarding students’ educational counselling;

2. Establishing the epistemological foundations of educational counselling for the

prevention of negative affectivity;



3. Determining the issues and relevance of educational counselling in the prevention of
negative affectivity in the university environment;

4. Developing the Theoretical Model of students’ educational counselling for the
prevention of negative affectivity in the university environment;

5. Designing and implementing the Educational Counselling Programme for students for
the prevention of negative affectivity in the university environment;

6. Generalising and systematising the research results, and formulating conclusions and
recommendations regarding students’ educational counselling for the prevention of negative
affectivity in the university environment.

Research Hypothesis. Students’ educational counselling for the prevention of negative
affectivity in the university environment can be successfully carried out if the following are
established: the theoretical foundations of students’ educational counselling; the issues and
specificity of educational counselling; the main forms of negative affectivity manifested by
students in the university environment; and the strategies for developing emotional competences
that favour the prevention of negative affectivity and the optimisation of students’ academic and
relational adaptation.

Synthesis and Justification of the Research Methods was carried out by valorising the
following methods: bibliographic analysis, theoretical modelling, pedagogical experiment,
questionnaire-based inquiry, scientific observation and methods of mathematical and statistical
processing of experimental data.

The scientific novelty and originality of the research consist in: updating and developing
the conceptual framework of students’ educational counselling in the university environment;
identifying the factors generating negative affectivity in students; developing the Theoretical
Model of educational counselling for the prevention of negative affectivity in the university
environment; designing and experimentally validating the Educational Counselling Programme
for the prevention of negative affectivity in the university environment, aimed at developing
emotional competences and optimising students’ academic and relational adaptation.

The results obtained, which contribute to solving an important scientific research
problem, refer to: theoretical and methodological benchmarks of educational counselling for the
prevention of negative affectivity in the university environment; the Theoretical Model; and the
Educational Counselling Programme for the prevention of negative affectivity in the university
environment. The experimental implementation of the Programme demonstrated the effectiveness
of educational counselling in preventing and reducing manifestations of negative affectivity,

increasing well-being and optimising students’ academic and relational adaptation.
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The theoretical significance of the research lies in the development of the conceptual
framework of students’ educational counselling for the prevention of negative affectivity in the
university environment, by clarifying its psycho-pedagogical, axiological and emotional
foundations. The research also defines the relationship between educational counselling, emotional
competences, affective self-regulation, academic and relational adaptation, and substantiates the
Theoretical Model of educational counselling aimed at preventing negative affectivity in higher
education.

The applicative value of the research is expressed through: the development and
experimental validation of the Educational Counselling Programme for the prevention of negative
affectivity in the university environment, aimed at developing emotional competences, affective
self-regulation and optimising students’ academic and relational adaptation. The research results
may be valorised in the activity of educational counselling services and in the development of
institutional strategies for supporting students’ well-being and emotional balance.

The approval and implementation of the scientific results were carried out through the
presentation and valorisation of the research results within national and international scientific
events, and were experimentally validated at the National University of Science and Technology
POLITEHNICA Bucharest, Pitesti University Centre.

Publications on the thesis topic: 12 scientific papers, including: 1 article in a recognised
foreign journal, 3 articles in journals included in the National Register of specialised journals and
in the List of databases accepted by ANACEC, and 8 articles in the proceedings of international
and national scientific conferences from Romania and the Republic of Moldova.

Structure of the thesis: introduction, three chapters, general conclusions and
recommendations, bibliography consisting of 227 sources, annotation Romanian and English, list
of abbreviations, 150 pages of main text, 17 tables, 20 figures and 27 appendices.

Keywords: educational counselling, students, negative affectivity, emotional

competences, academic adaptation, relational adaptation, university environment.

CONTENT OF THE THESIS
In the Introduction, the timeliness and importance of the research topic are substantiated,
the situation in the research field is described, and the contradictions and the research problem are
identified. At the same time, the aim, hypothesis and objectives of the research are formulated; the
methodological benchmarks, the scientific novelty and originality, the theoretical significance and
applicative value of the research are presented, as well as the approval and implementation of the

scientific results.



Chapter 1, Psycho-pedagogical Foundations Regarding Students’ Educational
Counselling, elucidates, from a conceptual-analytical perspective, the theoretical benchmarks and
scientific approaches related to educational counselling, negative affectivity, emotional
competences and students’ academic adaptation. The analysis of the fundamental concepts
emphasises counselling as a complex process of support and personal development, grounded in
the helping relationship between counsellor and counselee.

In this context, the definitions and conceptual perspectives formulated by C. Rogers [33;
44], R. Nelson-Jones [28], Gh. Tomsa [37], G. Egan [42], A. Baban [4], L. Cuznetov [18], N.
Carabet [8] and other representative researchers in the field are valorised. C. Rogers defines
counselling as “a client-centred interpersonal relationship process that fosters self-knowledge,
self-acceptance and personal development” [44, p. 190], while R. Nelson-Jones regards
counselling as “an interpersonal helping relationship between a professional and a person seeking
specialised assistance” [28, p. 6]. At the same time, A. Baban considers that educational
counselling represents “a qualified approach, organised on scientific principles, which allows
specialised assistance to be provided to persons involved in the educational process who encounter
certain difficulties” [4, p. 7].

Although educational counselling is generally approached as a process of support and
development applicable to all levels of education, the particularities of the university environment
require a specific adaptation of this approach. In this regard, students’ educational counselling is
distinguished by its orientation towards the specific needs of young people undergoing
professional and personal formation, marked by transitions, increased responsibilities and complex
academic requirements.

In order to outline an original perspective on students’ educational counselling, the
following conceptual delimitation was formulated: students’ educational counselling in the
university environment represents a complex process, organised through specific support and
development activities, grounded in consultative interventions, oriented both towards preventing
and overcoming students’ affective, cognitive and behavioural difficulties, and towards supporting
their personal and professional development by stimulating and valorising their own resources and
adaptive capacities.

In this context, it is important to provide a conceptual clarification of students’ educational
counselling as a process, a perspective that highlights its continuous, staged and systemic character
(evaluation, intervention, monitoring and optimisation) as well as the concrete actions involved,

such as counselling sessions, guidance, orientation and support provision.



The aim of students’ educational counselling in the university environment CONSists in
supporting personal, academic and professional development by preventing and managing
adaptation difficulties and facilitating effective integration into the university environment.

The comparative analysis of students’ educational counselling and other forms of
counselling underlines the fact that it is not only a process of guidance, but also a structured
approach based on ethical principles and scientifically validated methods. Unlike spontaneous or
informal counselling, educational counselling involves a clearly defined relationship, well-
established objectives and an organised framework intended to support students in decision-
making, academic stress management and career development. Thus, the relevance of educational
counselling becomes all the more evident as the student period is marked by numerous affective
transformations and challenges.

In the university context, students’ affectivity is influenced by a multitude of factors:
academic requirements, interpersonal relationships, the institutional climate and the level of
personal development. Studies attest that perceived stress and academic pressures may generate
states of anxiety and depression, significantly affecting students’ performance and adaptation [10,
p. 117].

Educational counselling in the management of students’ affectivity constitutes a complex
approach of support, guidance and personal development, oriented towards emotion regulation and
the maintenance of psycho-emotional balance in relation to the demands of the university
environment. From the perspective of these approaches, Table 1 was developed, synthesising the
main benchmarks of students’ affectivity, the forms of manifestation and the role of educational
counselling in managing them. The table is grounded in the theoretical contributions of researchers
M. Cojocaru-Borozan [12; 13], I. Al. Dumitru [19], D. Goleman [22], R. Lazarus [24] and E. Rusu
[35], highlighting the relationship between affective manifestations and intervention strategies
aimed at developing emotional competences, emotional self-regulation and optimising students’
adaptation to the university environment.

Table 1. Objectives and Methods of Educational Counselling in the Management of

Students’ Affectivity in the University Environment

Aspects of Manifestations of Objectives of .
- . o . . Intervention methods
affectivity negative affectivity | educational counselling
. anxiety, stress, identifying and individual counselling, self-
Emotional S - . . X
demotivation regulating emotions regulation techniques
I decreased interest in stimulating intrinsic goal setting, motivational
Motivational - .
study motivation counselling
Social relationship facilitating social group counselling,
difficulties integration development of social skills
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Cognitive- negative perceptions, restructuring cognitive cognitive-behavioural

affective blockages appraisals techniques

support for university adaptation programmes,
integration mentoring

The process of students’ educational counselling focuses on preventing emotional and

Adaptive adaptation difficulties

behavioural difficulties, developing decision-making skills and finding effective solutions to
students’ problems. E. Rusu expresses the conviction that “the development of emotional
competences represents an essential condition for maintaining affective balance and for effective
adaptation to the requirements of the university environment” [35, p. 89]. In essence, students’
educational counselling is not limited to punctual interventions, but asserts itself as a continuous
process oriented towards maintaining psycho-emotional balance and optimising adaptation to the
university environment.

Understanding the role of educational counselling in managing students’ affectivity
involves analysing the main dimensions through which it contributes to supporting students’
personal, emotional and academic development. Thus, educational counselling is structured
around several specific dimensions, which demonstrate the complexity of interventions aimed at
preventing affective difficulties and facilitating adaptation to the university environment.

As L. Soitu notes, the dimensions of educational counselling reflect its complex and
integrative character, highlighting the way in which it simultaneously contributes to the
development of academic competences, the management of emotional difficulties and students’
professional orientation in the university environment [36, p. 55]. Thus, the following specific
dimensions of educational counselling may be highlighted:

=the formative dimension — supports the development of academic and social
competences, autonomy in learning and self-confidence;

= the developmental dimension — targets self-knowledge, identity development and the
capacity for adaptation and decision-making;

=the preventive dimension — contributes to reducing stress, anxiety and the risk of
academic failure or university dropout;

= the guidance-vocational dimension — supports the choice of educational and professional
pathways and reduces uncertainty regarding the future;

= the integrative dimension — facilitates affective balance and the effective integration of
the student into the university and social environment.

Given that the specific dimensions of educational counselling present certain similarities,
such as the support role, formative character and interactivity of the process, they are differentiated

by their aims, methods and specific competences, which requires the adaptation of interventions
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to the affective and educational particularities of each student. In essence, by systematising the
main theoretical and conceptual benchmarks regarding students’ educational counselling, the need
to develop a conceptual and praxiological framework oriented towards preventing negative
affectivity and supporting students’ effective adaptation to the university environment was argued.

Chapter 2, The Conceptual Framework of Students’ Educational Counselling for the
Prevention of Negative Affectivity in the University Environment, conceptually substantiates
the process of educational counselling oriented towards the prevention of negative affectivity. The
analysis of the issue of negative affectivity highlights the fact that it includes a set of dysfunctional
emotional experiences that may negatively influence the student’s academic performance,
interpersonal relationships and well-being. Negative affectivity may have multiple causes,
determined by difficulties in adapting to university requirements, social and family pressure,
insufficient effective learning strategies and inadequate time management. In this respect,
educational counselling becomes an indispensable tool in preventing and combating these
problems, supporting students in developing emotional resilience, self-confidence and academic
motivation. A relevant explanatory framework is provided by R. Lazarus, according to whom
negative affectivity occurs when the demands of the university environment are perceived as
exceeding the individual’s coping resources, generating emotional imbalance [24, p. 51].

The effective prevention of negative affectivity in the university environment presupposes
the identification, analysis and complex interpretation of generating factors that influence students’
emotional balance. These factors do not act in isolation, but in a dynamic relationship of
interdependence, determining the way in which students perceive, evaluate and respond to the
demands of the academic environment.

The generating factors of negative affectivity in students can be structured into two main

categories: individual psychological factors and educational and contextual factors (Figure 1).

—

Individual Educational and
psychological factors contextual factors

L.ow level of

emotional intelligence ASHELLS S Ooys=soad

Difficulties in Difficulties integrating

= = into the university
affective self-regulation environment

Deficient interpersonal

L.ow self-esteem relationships
Vulnerability Uncertainties regarding
to stress the professional future

Figure 1. Factors generating negative affectivity in students
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Understanding these factors allows for the substantiation of educational counselling
strategies oriented towards prevention, early intervention and adaptive development. Educational
counselling strategies aimed at preventing negative affectivity in the university environment are
materialised, at the applicative level, through a set of intervention modalities and forms adapted to
students’ specific needs. Thus, the strategic directions concerning the development of emotional
competences, the consolidation of self-esteem, the optimisation of interpersonal relationships and
the reduction of professional uncertainties are operationalised through structured interventions that
facilitate both the prevention and the management of adaptation difficulties.

In this respect, the specialised literature confirms a series of concrete intervention
modalities:

= individual educational counselling — a process focused on identifying and solving
emotional, cognitive and behavioural difficulties that influence academic adaptation;

= group educational counselling — an effective method for developing social skills and
managing stress through the sharing of experiences and coping strategies;

= mentoring programmes — based on the guidance of students by teachers or experienced
peers, in order to facilitate academic integration and adaptation;

=time and stress management techniques — strategic components of educational
counselling that support students in increasing the efficiency of their academic activity and
reducing stress.

As E. Dumitru-Tiron mentions, through the application of these strategies, educational
counselling aims not only to solve existing problems, but also to develop the competences
necessary for preventing them and for effective adaptation to the educational environment [20, p.
167]. Depending on the degree of severity and complexity of negative affectivity, three levels of
intervention in educational counselling may be identified, in accordance with contemporary
approaches to prevention — primary, secondary and tertiary — adapted to the specificity of the
university environment (1. Al. Dumitriu [19], E. Dumitru-Tiron [20], Gh. Tomsa [37]).

= the level of primary prevention — aims at informing and educating students in order to
develop healthy mechanisms for adapting to stress, anxiety or academic pressures;

= the level of secondary prevention — intervenes when negative affectivity begins to
affect academic performance and social relationships, requiring individual or group counselling
sessions for emotion management;

= the level of tertiary prevention — addresses situations in which negative affectivity has
generated severe problems, such as depression, profound demotivation or university dropout,

requiring complex intervention by specialists in psycho-pedagogy and psychology.
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Students’ educational counselling is grounded in a set of theoretical paradigms that guide
the approaches and strategies used in the counselling process. In higher education, these paradigms
provide benchmarks for understanding students’ affective difficulties and for developing effective
interventions aimed at support and adaptation to the university environment. In this regard, the
valorisation of the paradigmatic framework facilitates the development of integrated support
interventions and strategies, adapted to students’ particularities and oriented towards the
prevention of negative affectivity and the consolidation of emotional balance.

The paradigms of educational counselling may be understood as reference theoretical-
methodological structures that substantiate psycho-pedagogical interventions and configure the
ways of responding to the specific issue under consideration. Contemporary paradigms of
educational counselling highlight the multidimensional character of this process. Among the
dominant paradigms in educational counselling in the university environment are those reflected

in Figure 2.
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Figure 2. Paradigms of educational counselling in the university environment

The need to valorise the contemporary paradigms of educational counselling is determined
by the complexity of students’ affective and adaptive difficulties and by the necessity of effective
psycho-pedagogical interventions for the prevention of negative affectivity. In this context, the
main paradigms of educational counselling and their role in developing students’ emotional
competences, affective self-regulation, and academic and relational adaptation are highlighted.

The humanistic paradigm, developed by C. Rogers [33; 44], emphasises the role of
empathy, authenticity and unconditional acceptance in the student’s personal and emotional
development. Complementarily, the cognitive-behavioural paradigm, supported by A. Ellis [apud:
4] and L. Chirila [10], valorises the restructuring of irrational thoughts and the development of
emotional and behavioural self-regulation strategies. From the perspective of constructing

personal meaning and student identity, the constructivist paradigm, promoted by E. Joita [23], M.
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Bors [6] and P.L. Runcan [34], emphasises the role of reflection and the interpretation of individual
experiences. At the same time, the systemic paradigm, valorised by M. Bors [6], M. Zlate and V.
Negovan [40], highlights the influence of family, social and academic relationships on the
student’s emotional balance and adaptation. Furthermore, the axiological paradigm, grounded in
the works of D. Antoci and M. Cojocaru-Borozan [2], L. Cuznetov [18] and G. Tomsa [37],
emphasises the role of values, responsibility and existential orientation in the development of the
student’s personality. Students’ educational counselling requires a flexible and integrative
paradigmatic framework, adapted to the diversity of needs and particularities of the university
environment, in order to prevent negative affectivity and support academic and personal
development.

Starting from these theoretical benchmarks, the Theoretical Model of Students’
Educational Counselling for the Prevention of Negative Affectivity in the University Environment
was developed, conceived as a methodological instrument necessary for the systemic, structured
and functional organisation of counselling interventions in the university environment. This model
facilitates the configuration of the relationship between the theoretical and applicative dimensions,

contributing to the optimisation of the educational support process provided to students.

EDUCATIONAL COUNSELLING FOR STUDENTS FOR THE PREVENTION
OF NEGATIVE AFFECTIVITY IN THE UNIVERSITY ENVIRONMENT

<>
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Figure 3. The theoretical model of students’ educational counselling for the

prevention of negative affectivity in the university environment
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The model is grounded in the correlation between educational counselling, affectivity and
emotional intelligence, emphasising that the development of socio-emotional competences and
self-regulation mechanisms contributes significantly to students’ academic adaptation and
emotional balance.

The contributions of authors such as M. Cojocaru-Borozan [12; 13], D. Goleman [21; 22],
R. Lazarus [24] and E. Rusu [35] are valorised, highlighting the role of emotional intelligence and
emotional culture in personality development and in supporting interpersonal relationships and
academic success.

The model is structured around several essential components: the early identification of
signs of negative affectivity, the prevention of emotional difficulties, the development of
emotional self-education and perceived self-efficacy, the formation of adaptive coping
mechanisms, as well as the support of students’ effective adaptation and integration into the
university environment.

Within the model, the following fundamental components are highlighted:

1. Theoretical benchmarks regarding educational counselling, affectivity and emotional
intelligence — conceptually substantiate the relationship between emotional development,
academic adaptation and educational counselling;

2. The university context at the beginning of studies — reflects the main factors generating
negative affectivity, such as academic stress, anxiety and adaptation difficulties;

3. The dimensions of educational counselling for the prevention of negative affectivity
— valorise the early identification of emotional difficulties and preventive interventions oriented
towards the student’s psycho-emotional balance;

4. Collaboration and support for early intervention — promote cooperation among
educational actors in order to support students’ emotional development and resilience;

5. The development of emotional self-education and perceived self-efficacy — supports
self-knowledge, emotional self-regulation and the consolidation of confidence in one’s own
capacities;

6. The formation of adaptive coping mechanisms —aims at developing effective strategies
for managing stress and academic and emotional difficulties;

7. The reduction of negative affectivity and the optimisation of university adaptation —
contributes to the student’s effective integration and to the maintenance of emotional and social
balance;

8. Increasing satisfaction with academic life and well-being — aims at consolidating

students’ motivation, academic involvement and harmonious personal development.
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The theoretical model valorises the theoretical-applicative benchmarks of educational
counselling, emphasising the role of emotional competences, self-regulation, self-efficacy and
coping strategies in supporting students’ adaptation and emotional balance. The application of the
model contributes to reducing stress and anxiety, optimising interpersonal relationships and
strengthening well-being.

Chapter 3, The Experimental Approach to Students’ Educational Counselling for the
Prevention of Negative Affectivity in the University Environment, presents the organisation and
implementation of the experimental research aimed at validating the effectiveness of educational
counselling in preventing negative affectivity in students. The research methodology is grounded
in the use of the pedagogical experiment, organised according to the pretest—posttest design, with
an experimental group and a control group, which made it possible to assess the effectiveness of
the educational counselling approach and the changes produced at the level of students’ negative
affectivity and adaptation.

The experimental sample was representative and included 104 students from the National
University of Science and Technology POLITEHNICA Bucharest, Pitesti University Centre,
divided into two groups: the experimental group (EG) — 54 students, and the control group (CG)
— 50 students. Participants in both the experimental and control groups were assessed before and
after the intervention by means of validated research instruments, which allowed for the
measurement of negative affectivity, emotional competence, well-being, academic adaptation and
relational adaptation.

The ascertaining experiment aimed to identify the most pronounced forms of negative
affectivity manifested in the university environment, the level of emotional competence, as well
as the way in which these are reflected in students’ university functioning.

During the ascertaining experiment, the main forms of negative affectivity manifested by
students in the university environment were identified by applying the Emotional Adaptation
subscale of the Student Adaptation to College Questionnaire SACQ, developed by Baker and
Siryk, 1989.

The analysis focused on manifestations of nervousness and affective discomfort, fatigue
and somatic symptoms, difficulties in emotional control and stress management, frequently
encountered in adapting to university requirements. The results were reported at three levels of
negative affectivity: low, moderate and high, which allowed the forms with higher incidence to be
identified.
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Figure 4. Levels of development of the forms of negative affectivity in students

The data analysis highlights the predominance of moderate and high levels across all
investigated dimensions, which confirms the significant presence of negative affectivity among
students. The most pronounced manifestations are nervousness and affective discomfort, fatigue
and somatic symptoms, as well as difficulties in stress management, with most students falling
within the moderate and high levels. Difficulties in emotional control are manifested
predominantly at a moderate level. The results obtained confirm the main affective vulnerabilities
of students and validate the relevance of the emotional adjustment scale in identifying difficulties
specific to the university environment. Emotional competences play an important role in regulating
affective experiences and adapting to the demands of the university environment. Depending on
their level of development, three levels of emotional functioning can be identified: high, medium
and low. The high level reflects emotional balance, self-regulation and effective adaptation to
stress; the medium level indicates moderate difficulties in managing emotions and demanding
situations; while the low level highlights emotional vulnerabilities and adaptation difficulties.

Emotional competences were assessed using the Profile of Emotional Competence — PEC
instrument developed by Brasseur, Grégoire, Bourdu and Mikolajczak, 2013, which measures the
abilities to identify, understand, express and regulate emotions at both intrapersonal and
interpersonal levels. The analysis was carried out by calculating the global score of emotional

competences, with the results grouped into three levels: low, moderate and high.
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Figure 5. Levels of development of emotional competences in students
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The results obtained attest to the predominance of medium and low levels of emotional
competences among students. In the case of intrapersonal emotional competence, most
participants are situated at the medium level 53.8% and low level 40.4%, which indicates
difficulties in identifying, understanding and regulating their own emotions. With regard to
interpersonal emotional competence, the distribution is more balanced, suggesting a better
capacity to relate to others’ emotions and to manage interpersonal relationships. At the level of
overall emotional competence, the low level predominates 39.4%, reflecting the existence of
emotional vulnerabilities and the need to develop self-knowledge, emotional self-regulation and
emotion management strategies.

Negative affectivity is significantly associated with the decrease in students’ university
functioning, explaining approximately 38.7% of the variation in well-being, 37.2% of the variation

in relational adaptation and 28.6% of the variation in academic adaptation.
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Figure 6. Proportion of variance in negative affectivity indicators

These values show that negative affectivity has a consistent relationship with students’
university functioning, especially with the dimensions referring to personal balance and relational
integration. The relationship with academic adaptation, although slightly lower, remains
significant and relevant from an educational perspective. Therefore, we may conclude that the data
analysis confirms the fact that negative affectivity represents a relevant factor in diminishing
students’ well-being and adaptation, having the strongest impact on the emotional and relational
dimensions. The results substantiate the need to develop educational counselling interventions
aimed at preventing and reducing negative affectivity in the university environment.

Occupational status and previous educational pathway considerably influence the level of
negative affectivity, but do not produce relevant differences in emotional competences. Employed
students and those who had previously graduated from a faculty show higher levels of negative
affectivity, a fact explained by overload, the pressure of combining academic and professional
roles, and difficulties in adapting to new university requirements. By contrast, emotional
competences emerge as a relatively stable resource, less dependent on immediate contextual

characteristics and capable of being developed through systematic educational interventions. Thus,
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the ascertaining experiment demonstrates the pronounced presence of negative affectivity among
students, manifested through nervousness, affective discomfort, fatigue and difficulties in stress
management. The results of the experiment indicate vulnerabilities at the level of intrapersonal
emotional competence and the influence of negative affectivity on students’ well-being, academic
adaptation and relational adaptation.

The formative stage enabled the transition from the initial diagnosis to the actual
educational intervention. In organising and carrying out the experimental activities, we relied on
the Theoretical Model of Students’ Educational Counselling for the Prevention of Negative
Affectivity in the University Environment, which provided the conceptual, methodological and
praxiological framework necessary for designing and implementing the formative intervention.
The aim of the formative experiment consisted in developing and implementing the Educational
Counselling Programme for the Prevention of Negative Affectivity in the University Environment,
through the development of emotional competences and the support of students’ academic
adaptation, relational adaptation and well-being.

The Educational Counselling Programme for the Prevention of Negative Affectivity in the
University Environment included an organised set of activities, strategies and educational
interventions aimed at identifying, preventing and reducing manifestations of negative affectivity
in students, by strengthening emotional competences and academic and relational adaptation
capacities, in order to support well-being in the university environment.

The aim of the programme resided in developing emotional competences and supporting
the capacities for academic and relational adaptation, necessary for maintaining psycho-emotional
balance and well-being in the university environment.

The implementation of the Educational Counselling Programme for the Prevention of
Negative Affectivity in the University Environment was carried out within the experimental group,
consisting of 54 first-year students enrolled in the Bachelor’s programme Pedagogy of Primary
and Preschool Education. The choice of the target group is justified by the particularities of the
transition and adaptation period to the university environment, characterised by increased
emotional, academic and relational demands.

The methodology for implementing the Educational Counselling Programme for the
Prevention of Negative Affectivity in the University Environment was grounded in the integrative
approach to educational counselling, oriented towards developing emotional competences,
preventing manifestations of negative affectivity and optimising students’ academic and relational
adaptation. The implementation of the Programme was carried out in stages, in accordance with

the objectives of the experimental research and with the psycho-educational particularities of the
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experimental group. The methodological organisation of the intervention involved correlating the
formative and counselling activities with the emotional and educational needs identified within the
ascertaining experiment.

The methodology of the Educational Counselling Programme for the Prevention of

Negative Affectivity in the University Environment included the following stages ( Figure 7).

5
o

:
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[ Design and organisation of formative and educational
counselling activities
[ Integration of emotional development activities into the
university teaching

[ Conducting individual and group counselling activities

[ Use of interactive and experiential strategies for learning
and personal development
[ Monitoring and evaluation of students’ emotional and
relational progress

Figure 7. Methodology for implementing the Educational Counselling Programme

for the Prevention of Negative Affectivity in the University Environment
The activities of the Counselling Programme included formative workshops, workshops,
educational counselling sessions and experiential activities aimed at developing emotional
competences, namely self-regulation and the consolidation of relational competences, as well as
optimising students’ well-being in the university environment.

Table 2. Structure of the Educational Counselling Programme for the Prevention of

Negative Affectivity in the University Environment

No. Period Activities Results
October Workshop on emotional self- Development of the ability to identify and
1. 2023 knowledge and identification of differentiate emotions; establishment of
negative affectivity the initial profile of negative affectivity.
. . Reduction of manifestations of negative
5 November SJS:I% C%%T]Stecl):c' Z?n%eiisg:]%rlwssg?fr_the affectivity, such as stress and anxiety, and
' 2023 regulatFi)on development of emotional regulation
strategies.
December Support group for facilitating Increase in relational adaptation and sense
3. 2023 adaptation to the university of belonging; reduction of social isolation
environment and emotional distress.
January Educational counselling workshop | Reduction of negative affectivity and
4. 2024 for developing mechanisms to optimisation of academic adaptation in
manage academic stress evaluation contexts.
Increase in the level of emotional
5 February Workshop for consolidating competence, both intrapersonal and
' 2024 emotional competence interpersonal, and improvement of well-
being.
Educational counselling sessions Increase in involvement in academic
6 March for developing self-requlated activities and improvement of academic
' 2024 learning competences in the formance P
academic context per ‘
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Workshop for developing Improvement of relational adaptation and
7. April 2024 | communication and interpersonal | of the quality of social interactions in the
relationship skills university environment.

Increase in well-being, consolidation of
emotional competence and overall
improvement of academic and relational
adaptation.

The Programme integrated activities aimed at developing emotional and relational

Integrative workshop for
8. May 2024 | optimising well-being and
academic functioning

competences through the identification, understanding, expression and regulation of emotions, as
well as activities intended to support academic and relational adaptation. The activities carried out
contributed to reducing anxiety, academic stress and relational difficulties, favouring psycho-
emotional balance and the consolidation of students’ well-being. The staged and applicative
character of the Programme allowed the activities to be adapted to students’ emotional and
educational needs.

The results of the formative experiment confirm that the implementation of the Educational
Counselling Programme contributes to reducing negative affectivity, developing emotional
competences and optimising students’ well-being, academic adaptation and relational adaptation.

In the control experiment, the instruments used in the ascertaining stage were reapplied to
both the experimental group and the control group, in order to capture the changes produced at the
level of the investigated variables. The collected data were centralised and statistically processed,
with a view to comparing the pretest—posttest results and evaluating the effectiveness of the
educational counselling approach. The research carried out made it possible to identify the initial
level of the analysed variables, to apply the educational intervention and to verify its effects on the
prevention of negative affectivity and the optimisation of students’ university functioning.

The aim of the control experiment was to evaluate the effectiveness of the educational
counselling approach applied during the formative stage, by comparing the results obtained by
students in the experimental group and in the control group with regard to negative affectivity,
emotional competences, well-being, academic adaptation and relational adaptation.

At this stage, the experimental group is analysed as the beneficiary of the formative
intervention, while the control group constitutes the comparative benchmark. The posttest analysis
aimed to assess negative affectivity, emotional competences, well-being, academic and relational
adaptation, as well as to highlight the differences between the two groups in relation to
participation in the educational counselling approach.

The data were processed through descriptive statistical analyses specific to the pretest—
posttest experimental design, with the indicators of central tendency, namely the mean, dispersion
indicators, namely the standard deviation, as well as indicators of distribution shape, namely

skewness and kurtosis, being calculated.
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Table 3. Synthesis of statistical indicators for the experimental group and the control group
at the pre-intervention and post-intervention stages

Experimental group

Intervention | Research variables Statistical indicators

stage m SD | Skewness | Kurtosis

Pre- Negative affectivity 116.57 8.92 -0.796 0.280

intervention | Intrapersonal emotional competence 88.96 6.20 -1.555 3.548
Interpersonal emotional competence 91.05 4.21 -0.904 1.702
Overall emotional competence 90.00 3.91 -1.054 1.868
Well-being 101.69 | 10.62 0.719 -0.726
Relational adaptation 145.37 | 16.24 -0.292 -0.162
Academic adaptation 174,72 | 10.24 -0.659 0.043

Post- Negative affectivity 95.59 5.61 -0.581 0.133

intervention | Intrapersonal emotional competence 47.53 7.81 -0.503 -0.476
Interpersonal emotional competence 51.61 6.85 -0.123 1.181
Overall emotional competence 49.57 5.67 -0.519 1.696
Well-being 127.48 | 9.91 -0.197 -1.233
Relational adaptation 167.06 | 12.07 0.230 -0.890
Academic adaptation 204.96 | 9.27 0.991 1.433

Control group

Intervention | Research variables Statistical indicators

stage m SD | Skewness | Kurtosis

Pre- Negative affectivity 124.50 6.59 -0.209 -0.468

intervention | Intrapersonal emotional competence 78.84 4.16 -2.688 7.909
Interpersonal emotional competence 79.02 3.26 -0.618 0.526
Overall emotional competence 78.93 2.40 -1.409 2.000
Well-being 122.40 | 9.64 0.666 4.881
Relational adaptation 157.60 | 16.01 -0.370 -0.982
Academic adaptation 19342 | 7.89 0.244 -0.355

Post- Negative affectivity 110.96 4.80 -0.581 0.133

intervention | Intrapersonal emotional competence 62.46 5.25 -0.503 -0.476
Interpersonal emotional competence 60.18 5.08 -0.123 1.181
Overall emotional competence 61.32 4.02 -0.519 1.696
Well-being 110.76 | 10.21 -0.197 -1.233
Relational adaptation 157.22 | 14.86 -0.230 -0.890
Academic adaptation 185.81 | 10.89 -0.991 1.433

The results obtained by the experimental group indicate a statistically significant decrease
in negative affectivity, with the mean decreasing from M = 116.57, SD = 8.92 in the ascertaining
stage to M = 95.59, SD = 5.61 in the control stage, t(53) =42.578, p <.001. This result highlights
the reduction of negative affective experiences following participation in the educational
counselling programme. The decrease in negative affectivity can be explained by the development
of self-knowledge, emotional self-regulation and stress management strategies, aspects also
supported by the specialised literature.

Statistically significant differences were also found at the level of overall emotional
competence, with the mean score decreasing from M =90.01, SD = 3.91 to M =49.57, SD =5.67,
t(53) =53.213, p <.001, which, considering the reverse coding of the scores, indicates an increase
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in emotional competence. Significant differences were recorded at both the intrapersonal and
interpersonal emotional competence levels, highlighting the contribution of the educational
counselling approach to the development of emotional self-regulation, empathy, communication

and relational integration.

220
200 194.95

180 176.72

157.68

e 140.51
i 116.57 H29-86
120
100 SN, as 66 91.95 90.01 101 =<

80

60 47.61 51 .03 a49.57

40

20

- 4. G 7. >

stage) Post-intervention (control sta

Scores

Figure 8. Comparative statistical values of the variables investigated within the
experimental group at pretest and posttest

Thus, the decrease in negative affectivity and the increase in emotional competences
among students in the experimental group had positive influences on their functioning in the
university environment. The analysis of the results obtained by the control group highlighted the
existence of statistically significant differences between the ascertaining stage and the control
stage. The level of negative affectivity decreased from M = 124.50, SD = 6.59 to M = 110.96, SD
= 4.80, t(49) = 30.87, p < .001. Concurrently, at the level of overall emotional competence, the
mean score decreased from M = 78.93, SD = 2.41 to M = 61.32, SD = 4.02, t(49) = 45.995, p <
.001, with statistically significant differences also being found for intrapersonal and interpersonal
emotional competence.

The results indicate that certain changes also occurred in the control group between the two
assessment stages; however, in the absence of participation in the educational counselling
approach, these may be explained by contextual factors, students’ natural development or the

effect of repeated assessment.
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These changes can be explained by the dynamic nature of the university adaptation process,
as students become familiar with academic requirements, the institutional environment and the
relationships specific to university life. The validation of the programme’s effectiveness cannot be
limited to the pretest—posttest analysis of the experimental group, but must be completed through
the comparison between the experimental group and the control group at the control stage

(posttest).
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Figure 10. Comparative statistical values of the variables investigated at posttest in
the experimental group and the control group

The control stage confirms the effectiveness of the Educational Counselling Programme
in reducing negative affectivity and developing students’ emotional competence. Students in the
experimental group recorded lower levels of negative affectivity and more favourable values of
emotional competence compared to the control group, which highlights the role of the educational
intervention in supporting emotional self-regulation and university adaptation. At the same time,
significant improvements were found in well-being, academic adaptation and relational adaptation,
demonstrating that the development of emotional competences contributes to optimising students’
university functioning.

The effectiveness of the Programme can be explained by its integrative, experiential and
applicative character, oriented towards self-knowledge, stress management, assertive
communication, empathy and the development of interpersonal relationships. Individual and group
counselling activities, interactive strategies and reflective exercises favoured the consolidation of
emotional resources and the development of adaptive ways of managing academic and relational
difficulties.

The results thus confirm the relevance of educational counselling as a preventive and
formative intervention in the university environment, highlighting the need to integrate the

development of emotional competences into the university educational process.
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GENERAL CONCLUSIONS AND RECOMMENDATIONS

The research carried out on students’ educational counselling for the prevention of negative
affectivity in the university environment enabled the theoretical-methodological substantiation and
experimental validation of an educational intervention approach aimed at developing emotional
competences and optimising students’ university functioning. The research highlighted the fact
that negative affectivity represents a current and relevant issue in the context of contemporary
higher education, influencing students’ emotional balance, academic adaptation, relational
integration and well-being.

1. Through the analysis of the specialised literature, the complex and multidimensional
character of students’ educational counselling was established, particularly its role in preventing
affective difficulties and supporting personal and professional development. The psycho-
pedagogical foundations, dimensions and functions of educational counselling were determined,
along with the main theoretical orientations regarding emotional competence development and the
prevention of negative affectivity in the university environment. It was also demonstrated that
preventing negative affectivity requires an integrative approach, based on emotional development,
self-regulation, and academic and relational adaptation strategies (Chapter 1, 1.1, 1.2, 1.3).

2. The importance of emotional competences was argued as an essential psycho-
pedagogical resource for preventing negative affectivity and supporting effective university
functioning. Their analysis revealed intrapersonal difficulties in identifying, understanding and
regulating one’s own emotions, confirming that emotional competence development optimises
students’ academic and relational adaptation and strengthens their well-being (Chapter 2, 2.1, 2.2).

3. The relationships between negative affectivity, emotional competences and students’
university functioning were conceptually and methodologically substantiated. It was established
that high levels of negative affectivity are associated with lower emotional competences, well-
being, academic and relational adaptation, confirming the importance of developing emotional
resources to prevent university integration and adaptation difficulties (Chapter 3, 3.2).

4. Through the results of the ascertaining experiment, the existence of significant
manifestations of negative affectivity among the investigated students was demonstrated, the most
pronounced being nervousness and affective discomfort, fatigue associated with somatic
symptoms, and difficulties in managing academic stress. The predominance of moderate and high
levels of these manifestations was highlighted, confirming the existence of affective vulnerabilities
that influence students’ emotional balance and university adaptation. It was also established that
high levels of negative affectivity are associated with the decrease of emotional competences, well-

being, and academic and relational adaptation. (Chapter 3, 3.2.)
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5. It was demonstrated that the experimental study created opportunities for preventing
negative affectivity in the university environment, offering a processual-formative vision of
students’ affective particularities, as well as of the relationship between emotional competences
and university functioning. The valorisation of the Theoretical Model of Students’ Educational
Counselling for the Prevention of Negative Affectivity in the University Environment was achieved
through the Educational Counselling Programme for the Prevention of Negative Affectivity in the
University Environment, which integrated the theoretical-methodological foundations necessary
for carrying out the experimental approach and optimising emotional development, academic
adaptation and relational adaptation. (Chapter 2, 2.3 and Chapter 3, 3.3)

6. It was summarised that the implementation of the Educational Counselling Programme
for the Prevention of Negative Affectivity in the University Environment favoured the development
and activation of important mechanisms of students’ emotional and psycho-educational
development. The most significant transformations were found at the level of emotional self-
regulation, relational competences and well-being, through the development of self-knowledge,
the consolidation of emotional balance and the optimisation of academic and relational adaptation.
(Chapter 3, 3.3, 3.4)

7. The pedagogical experiment produced significant positive changes in the investigated
variables, while the statistically significant differences in negative affectivity, emotional
competences, well-being, academic and relational adaptation confirmed the effectiveness of the
intervention. It was also demonstrated that developing emotional competences and applying
educational counselling strategies reduce negative affectivity and optimise students’ university
functioning. Thus, integrating educational counselling and emotional development activities into
the university environment is essential for supporting students’ emotional balance, adaptation and
well-being. (Chapter 3, 3.4)

Thus, the research results confirmed the solution of the important scientific problem,
expressed in the theoretical and praxiological substantiation of students’ educational counselling
for the prevention of negative affectivity in the university environment. This was achieved through
the development of the Theoretical Model and the implementation of the Educational Counselling
Programme, aimed at developing emotional competences and optimising students’ academic and
relational adaptation. The research also identified the relationships between negative affectivity,
emotional competences and university functioning, and validated the effectiveness of formative
and psycho-educational strategies in preventing affective difficulties and supporting students’

well-being.
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Through its theoretical and applicative character, the research brings relevant contributions
to educational sciences and university educational counselling, providing conceptual,
methodological and praxiological benchmarks for developing programmes aimed at preventing
negative affectivity and strengthening students’ emotional competences. The results confirm the
need for an integrated approach to the affective, educational and relational dimensions of
university training and highlight the role of educational counselling in supporting students’
harmonious and effective development.

Starting from the research conclusions and the results obtained within the pedagogical
experiment, the following recommendations may be formulated:

»the systematic integration of educational counselling and emotional development
activities within the university teaching process, in order to support academic and relational
adaptation;

= he implementation of institutional programmes for the prevention of negative affectivity
and the diversification of psycho-educational support and university counselling services, in order
to identify and intervene early in students’ emotional and adaptation difficulties;

= the organisation of continuous training programmes for university teaching staff, oriented
towards developing communication competences, emotional support competences and the ability
to manage students’ psycho-educational difficulties;

=the adaptation of educational counselling activities to the particularities of different
categories of students, depending on occupational status, previous educational pathway and
identified emotional vulnerabilities;

=the promotion of a supportive and inclusive university climate, based on positive
relationships, effective communication and support for students’ personal and professional
development.

Suggestions for future research:

- continuing research on negative affectivity and emotional competence in the university
environment by extending investigations to other psycho-educational variables and categories of
beneficiaries of higher education;

- investigating the effectiveness of digital strategies and online educational counselling
platforms in preventing negative affectivity and supporting students’ emotional balance;

- conducting longitudinal research on the evolution of emotional competence and students’

well-being throughout university training.
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ADNOTARE
FRUJINA Ioana-Georgiana
Consilierea educationala a studentilor pentru prevenirea afectivititii negative
Tn mediul universitar
Teza de doctor in stiinte ale educatiei, Chisindu, 2026

Structura tezei: introducere, trei capitole, concluzii generale si recomandari, bibliografie din 227
surse, adnotare (roméand, englezd), lista abrevierilor, 150 pagini text de baza, 17 de tabele, 20 figuri, 27
anexe.

Publicatii la tema tezei: 12 lucrari stiintifice.

Cuvinte-cheie: consiliere educationald, studenti, mediul universitar, afectivitate negativa,
competente emotionale, adaptare academica, adaptare relationala.

Domeniul de studiu: Teoria generala a educatiei.

Scopul cercetarii constd in determinarea si valorificarea reperelor conceptuale si praxiologice ale
consilierii educationale a studentilor pentru prevenirea afectivitatii negative in mediul universitar.

Obiectivele cercetarii: identificarea reperelor conceptuale privind consilierea educationala a
studentilor; Stabilirea fundamentelor epistemologice ale consilierii educationale pentru prevenirea
afectivitatii negative; determinarea problematicii si relevantei consilierii educationale in prevenirea
afectivitatii negative in mediul universitar; elaborarea Modelului teoretic al consilierii educationale a
studentilor pentru prevenirea afectivitatii negative Tn mediul universitar; proiectarea si implementarea
Programului de consiliere educationald a studentilor pentru prevenirea afectivititii negative in mediul
universitar; generalizarea si sistematizarea rezultatelor cercetarii, formularea concluziilor si recomandarilor
privind consilierea educationala a studentilor pentru prevenirea afectivitatii negative in mediul universitar.

Noutatea si originalitatea stiintifica a cercetéirii constau in: actualizarea si dezvoltarea cadrului
conceptual al consilierii educationale a studentilor in mediul universitar; identificarea factorilor generatori
ai afectivititii negative la studenti; elaborarea Modelului teoretic al consilierii educationale pentru
prevenirea afectivitatii negative in mediul universitar; proiectarea si validarea experimentald a Programului
de consiliere educationald orientat spre dezvoltarea competentelor emotionale si optimizarea adaptérii
academice si relationale a studentilor.

Rezultate obtinute ce contribuie la solutionarea unei probleme stiintifice importante in
cercetare se refera la: repere teoretice si metodologice ale consilierii educationale pentru prevenirea
afectivitatii negative Tn mediul universitar; Modelul teoretic; Programul de consiliere educationala pentru
prevenirea afectivitatii negative Tn mediul universitar. Implementarea experimentala a Programului a
demonstrat eficienta consilierii educationale in prevenirea si diminuarea manifestarilor afectivitatii
negative, cresterea starii de bine si optimizarea adaptarii academice si relationale a studentilor.

Semnificatia teoreticd a cercetirii rezida in: dezvoltarea cadrului conceptual al consilierii
educationale a studentilor pentru prevenirea afectivitatii negative Tn mediul universitar, prin identificarea
abordarilor psihopedagogice, axiologice si emotionale ale dezvoltarii personalitatii studentului. Cercetarea
contribuie la determinarea raportului dintre consilierea educationald, competentele emotionale,
autoreglarea afectiva, adaptarea academica si relationald, precum si la conceptualizarea Modelului teoretic
al consilierii educationale orientat spre prevenirea afectivitatii negative. Rezultatele cercetdrii extind
reperele teoretico-metodologice privind valorificarea consilierii educationale in invatamantul superior,
contribuind la dezvoltarea teoriei si practicii consilierii educationale universitare.

Valoarea aplicativi a cercetarii se exprima prin: elaborarea si validarea experimentald a
Programului de consiliere educationala pentru prevenirea afectivititii negative in mediul universitar,
orientat spre dezvoltarea competentelor emotionale, autoreglarea afectivd si optimizarea adaptarii
academice si relationale a studentilor. Rezultatele cercetarii pot fi valorificate in activitatea serviciilor de
consiliere educationala si in elaborarea strategiilor institutionale de sustinere a starii de bine si a echilibrului
emotional al studentilor.

Implementarea rezultatelor stiintifice a fost realizata prin prezentarea si valorificarea rezultatelor
cercetarii in cadrul manifestarilor stiintifice nationale si internationale, si validate experimental in cadrul
Universitatii Nationale de Stiinta si Tehnologie Politehnica Bucuresti, Centrul universitar Pitesti

34



ANNOTATION
FRUJINA Ioana-Georgiana
Educational Counselling of Students for the Prevention of Negative Affectivity2
in the University Environment
Doctoral thesis in Educational Sciences, Chisinau, 2026

Structure of the thesis: introduction, three chapters, general conclusions and recommendations,
bibliography consisting of 227 sources, annotation Romanian and English, list of abbreviations, 150 pages
of main text, 17 tables, 20 figures, 27 appendices.

Publications on the thesis topic: 12 scientific papers.

Keywords: educational counselling, students, university environment, negative affectivity,
emotional competences, academic adaptation, relational adaptation.

Field of study: General Theory of Education.

The aim of the research consists in determining and valorising the conceptual and praxiological
benchmarks of students’ educational counselling for the prevention of negative affectivity in the university
environment.

The research objectives: identifying the conceptual benchmarks of students’ educational
counselling; establishing the epistemological foundations of educational counselling for preventing
negative affectivity; determining the relevance of educational counselling in preventing negative affectivity
in the university environment; developing the Theoretical Model and implementing the Educational
Counselling Programme for this purpose; systematising the research results and formulating conclusions
and recommendations regarding students’ educational counselling for the prevention of negative affectivity
in the university environment.

The scientific novelty and originality of the research consist in: updating and developing the
conceptual framework of students’ educational counselling in the university environment; identifying the
factors generating negative affectivity in students; developing the Theoretical Model of educational
counselling for the prevention of negative affectivity in the university environment; designing and
experimentally validating the Educational Counselling Programme oriented towards developing emotional
competences and optimising students’ academic and relational adaptation.

The results obtained, which contribute to solving an important scientific research problem,
refer to: theoretical and methodological benchmarks of educational counselling for the prevention of
negative affectivity in the university environment; the Theoretical Model; and the Educational Counselling
Programme for the prevention of negative affectivity in the university environment. The experimental
implementation of the Programme demonstrated the effectiveness of educational counselling in preventing
and reducing manifestations of negative affectivity, increasing well-being and optimising students’
academic and relational adaptation.

The theoretical significance of the research lies in: the development of the conceptual framework
of students’ educational counselling for the prevention of negative affectivity in the university environment,
through the identification of psycho-pedagogical, axiological and emotional approaches to the development
of the student’s personality. The research contributes to determining the relationship between educational
counselling, emotional competences, affective self-regulation, academic and relational adaptation, as well
as to the conceptualisation of the Theoretical Model of educational counselling oriented towards the
prevention of negative affectivity. The research results extend the theoretical-methodological benchmarks
regarding the valorisation of educational counselling in higher education, contributing to the development
of the theory and practice of university educational counselling.

The applicative value of the research is expressed through: the development and experimental
validation of the Educational Counselling Programme for the prevention of negative affectivity in the
university environment, oriented towards developing emotional competences, affective self-regulation and
optimising students’ academic and relational adaptation. The research results may be valorised in the
activity of educational counselling services and in the development of institutional strategies aimed at
supporting students’ well-being and emotional balance.

The implementation of the scientific results was carried out through the presentation and
valorisation of the research results within national and international scientific events, and was
experimentally validated at the National University of Science and Technology POLITEHNICA Bucharest,
Pitesti University Centre.
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