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CONCEPTUAL RESERCH MILESTONES

Relevance and importance of the topic. Strategic educational policies play a pivotal
role in the development of contemporary states, ensuring the resilience of citizens and human
communities, and the consolidation and effective functioning of democratic states. In light of the
aforementioned, it is evident that the education system plays a pivotal role in the development of
contemporary states. This is reflected in the fact that, in the majority of countries across the globe,
including Israel and the Republic of Moldova, education is regarded as a strategic priority. The
role of the state in the development and promotion of public policies, in particular strategic
educational policy, is of great consequence. This is because the rulers have an image of individual
identity, which today's young people are required to produce on a daily basis through their future
behaviour. From this thesis, the overarching objectives of the education system in each country
can be derived.

The comparative analysis of the goals of the educational system, the inevitable
competition over value systems and standards in the design of society and the local economy have
been the subject of much debate at the local and international levels. The subject of international
comparisons of educational attainment is one that is politically and socially contentious, and which
also provokes significant public discussion in the countries in which it is conducted, particularly
in those which are members of the Organisation for Economic Co-operation and Development
(OECD). The scope and intensity of the discussion is amplified in countries with lower positions
in the international league table of attainment. Each of the countries participating in the tests
provides a rationale, to varying degrees of success, for the interconnection between educational,
political, and economic ideologies and educational flows within the country. Those in positions of
authority within state institutions are seeking to identify models that will enhance the perception
of education as a crucial element in the formation of societal and economic structures, as well as
in the realisation of political theories and ideologies.

The Israeli government has been engaged in an ongoing effort to enhance student
performance for several years, yet the results have been largely unsatisfactory. Israel is frequently
juxtaposed with countries that have historically demonstrated remarkable proficiency in
international assessments, such as Finland. The empirical material accumulated about the work of
Finnish educational institutions suggested that a "fair" comparison could be made with the strategic
educational policies of this country. The geopolitical and socio-economic struggles of the two
countries are comparable, with the exception of matters pertaining to security. The social texture,
economic needs and challenges, educational flows and coping with minority groups produce a
similar picture of the two countries, thus allowing for comparison and learning.

For decades, Finland has been renowned for the excellence of its education system. The
reforms implemented in Finland in the wake of the educational-economic crisis have propelled the
system towards a comprehensive process of innovation, a shift in the perception of education and
a paradigm adapted to the socio-economic structure. This has had a significant impact on the
outcomes in international comparisons. The status of education is a prominent item on the public
agenda, with a focus on innovation in assessment and examination methods, the updating and
adaptation of learning content to meet the needs of the 21st century, and a commitment to
continuous examination of teacher training and their status within the system. These factors afford
Finland a distinct advantage over other countries, which can learn from its example. It is important
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to note that the successful implementation of strategic educational policies and models in other
countries is observed and examined in order to study the research variables. It is crucial to examine
the strengths and weaknesses of both countries in order to review the Israeli system from an
organisational and an ideological standpoint, with a view to proposing systematic and especially
interdisciplinary improvement processes.

Description of the situation in the field of strategic educational policy research in
contemporary developed countries, Finland and Israel, the Republic of Moldova. In recent
decades, public policies, part of which are strategic educational strategic policies have been
discussed manifold. The end product of public policy analysis is counselling. Counselling actually
underpins certain public policy decisions. "It can take various forms in public policy” [57, 1 p.].
Barbara J. Nelson notes, "Public policy is defined not by governmental place or function, but by
four intellectual imperatives: an interest in the whole pattern of political systems and their
processes, a belief that the consequences of governmental actions matter, a striving to produce
useful and theoretically and empirically sound knowledge, and a conviction that democracy
matters"[9, p.482].

A survey of several sources in the literature reveals that there are few definitions of public
policy. Lawrence Mead has captured the breadth and significance of the field, noting that public
policy "is an approach to the study of politics that analyses the process of government in the light
of major public issues" [37]. Most definitions emphasize a holistic view of the policymaking
process, a belief that the whole is more important than the sum of its parts, that individuals,
institutions, interactions, and ideology are all important, even if there are notable differences in
the relative importance of each part.

James Anderson defined policy formulation as a "sequential pattern of activities in which
a number of analytically distinct, but not necessarily temporally distinct, categories can be
observed. These categories include: problem identification and agenda setting, policy formulation,
policy adoption, policy implementation and policy evaluation™ [4, p. 5; p. 35]. In the evolution of
the strategic educational policy formula, we distinguish different stages: of understanding, of
application, of impact on social life. The scholar Anderson R. in his paper: "Implications of the
Information and Knowledge Society for Education”, informs us about the presence of an
ideological dilemma, justifying his thesis through a content-based, comparative analysis of
educational policies in different countries, assessed as a result of common educational approaches
in the local culture and worldview of decision-makers. The scholar argues that these approaches
drove the lines education policy [5, p. 5-22].

Supporting and building on Anderson R.'s conclusion, Berger P.L. highlights two main
approaches to educational policy: meritocratic and constructivist [12, p. 2-18]. Meritocracy,
develops a socio-political practice whereby representatives of the public administration and other
socio-cultural institutions are appointed to positions on the basis of their abilities. The principle of
meritocracy ensures social equity: those who are able and willing to succeed in various fields of
socially useful activity should have the opportunity to develop the required skills.

The constructivist approach emphasizes the timing of knowledge building and skill
development. Ansgar A., Michael Young in his paper, "The Rise of the Meritocracy: A
Philosophical Critique", notes that constructivism in education is a theory that explains how
knowledge is acquired [7]. Antoniovoa T. & Mashal Y. have philosophically extended the features
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of this approach, noting three fundamental views characteristic of constructivism in defining —
learning [8, p. 423-438]. In recent years, the constructivist approach to education has been placed
at the basis of the reform of teaching modes. The results of public discussions have been used in
macro policy making for various reforms of the educational system. Fullan M. argues that the
formulation of educational policy is a tool for the implementation of political decisions, activated
by conveying messages that produce the thoughts and social qualities of the public [24, p. 65-75].
Hay C. emphasizes the axiological aspect of strategic educational policy, which expresses the
values and norms that society has formulated about how their leaders view the next generation of
citizens [29, p. 193-218].

The teaching of knowledge and its acquisition is a key theme that unites the perspectives
of education science specialists, public policy analysts, and authors of educational reform
programmes. The most effective education systems consistently attract the most qualified
individuals into the teaching profession, which ultimately results in enhanced learner outcomes.
Such measures include the rigorous screening of prospective trainees, the implementation of
efficacious selection procedures commensurate with the chosen candidates, and the provision of
competitive remuneration packages for novice educators. In their study, Aiello P. et al. As noted
in the study, "A Study on the Perceptions and Efficacy towards Inclusive Practices of Teacher
Trainees," systems that take these steps typically increase the prestige of the profession and the
ability to attract even better candidates [3].

Kumapulainen T. in the paper: 'Opettajat Suomessa 2013 (Teachers in Finland 2013)'
emphasizes that alternative assessment measures intellectually and cognitively, makes it possible
to assess emotional, social and interpersonal aspects of each student's profile [35]. Hill L. notes
that several additional countries are still using the strategy of assessment and examination by
means of achievement tests, but are also embarking on changing the current paradigm [30]. The
object of the research, highlighted in this paper, was also addressed by the scholar Frank A. in his
paper "Finland and Israel - Two Conflicting Paradigms" [23].

The analysis of theoretical sources includes ideas about selected messages from academic
articles, studies and books by leading researchers from lIsrael, Finland, U.S.A. and some Far
Eastern countries known for their improved education systems such as Singapore and China. From
Israeli researchers, the articles, books and monographs of Abu-Asbah [1], Belikoff [10], Ben
David [11], Elboim-Dror [15], Blass [13; 14], Golan-Agnon [25], Keshti, Ariel & Shalsky [32]
and Kfir [33]. From Finnish researchers, Aho, Pitkanen & Sahlberg [2], Flood [22], Halinen &
Jarvinen [27], Hancock [28], Holm & Londem [31]. Among the experts, whose works are
mentioned in the paper are Teichler [56], Sahlberg [44,45;46;47;48] and Opletka [39].

Scholars Yogev A., Livna P. & Feniger J. [58] have presented the Singapore experience as
one of Asia's greatest success stories, having gone from a developing country to a modern and
vigorous economy in less than half a century. Singapore achieved this leap by touting the state and
education as the key to a thriving economy.

The Israeli geopolitical researcher Yuval D. in his paper "Past Reforms in the Israeli
Education System" explains that the influence of development on the educational field ranges from
complete influence to the level of declaration of intent. In all cases, the school system in general
and teachers in particular actively participate in implementation [59, p.36-41]. Smooha S. notes



that Israel's social complexity and diverse human structure is reflected in its educational system
[49, p. 185-199].

Various aspects of the educational process in the Republic of Moldova were analysed by
researchers and practitioners: Andritchi V., Cojocaru T. [6], Gutu V., Cojocaru V. [26], Paslaru
V. [40], Rosca L. [20], Rosca S. [43], Sprincean S. [50;51;52;53;54;55], etc.

The aim of the investigation: comparative analysis of strategic educational policies in
Finland and Israel, the most developed countries in the world, in order to re-dimension the
cognitive, formative, constructive potential of education, at individual and social level; at national
and international level; to capitalize on the interconnections of education, economy and
employment policy.

The aim of education research, both in terms of the system and the process, is
operationalised through the following objectives:

1. An examination of the theoretical, methodological, ideological and political aspects of
the status of education in the context of national priorities.

2. A description of the structural arrangements of educational services and their
regulatory mechanisms in both countries is provided.

3. It is necessary to identify and define the components of educational policy, including
the leadership strategy, management style, level of autonomy and decentralisation versus
centralisation, in both countries.

4. A critical examination of the status of the teaching profession and its social and political
implications. A comparative analysis of the process of continuous teacher training and its
integration into the profession.

5. It is essential to conduct in-depth research on the specific characteristics of the
curriculum that are best suited to meet the 21st century requirements, for solutions and innovative
paradigm integration in educational policies.

6. Analyzing the existing solutions and models, in additional countries, including the
Republic of Moldova, to challenge the political system in Israel with recommendations to improve
the educational policy in the institutions of government ministries and local authorities.

Research hypothesis. A direct correlation is evident between the reciprocal effects of the
research variables, including educational policy lines expressed through the status of education in
Israel and Finland, management policy, curriculum paradigm, and managerial autonomy in
decision-making and the implementation of public policies. The efficacy of the Finnish
educational system is guaranteed by the administration of the process and the periodic
modification of the curriculum to align with the demands of the 21st-century labour market. Israel
will be able to overcome its current difficulties, solve the problem of national security and ensure
the resilience of all citizens, including representatives of ethno-cultural minorities, if it assimilates
and implements the recommendations emerging from the comparative analysis of the most
effective education systems in the contemporary world.

A significant scientific issue has been successfully addressed. In numerous developed
countries across the globe, education is identified as a pivotal strategic priority. From the stage of
policy formulation to their implementation, including the development of strategic educational
policies, there is a path traversed by governments that recognise the importance of changing
attitudes towards the key actors in social, political and educational processes. By drawing on the
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experiences of Finland and Singapore, countries that have overcome internal crises and achieved
remarkable economic development as a result of changes and reforms to their education systems,
it is possible to suggest that Israel, the Republic of Moldova and other developing countries could
successfully follow this path, enriching successful educational models with their own specific
features.

Research methodology. The method applied from the initiation of the research to the
formulation of the conclusions is comparative analysis. This is promoted by comparative policy
studies. "The systematic comparison between countries, with the intention of identifying and
possibly explaining the differences or similarities between them, with respect to the phenomenon
being analysed. The priority is not the derivation of information about these countries, but often
theory building and testing, with countries playing the role of cases. Such an approach is a major
component of political science research” [36, p.279].

Quantitative and qualitative methods, longitudinal data analysis, path dependence was
applied. Qualitative methods partially confirm the meaning of E. Durkheim that systematic
comparative analysis is one of the basic means for establishing socio-scientific generalizations in
macro-political research. However, comparisons in political science face the dilemma: at the level
of the political system as a whole, or of states, there are relatively few cases to observe, while each
case presents an astonishing complexity [42, p.648-664]. Qualitative methods in macro-political
research are situated between conventional case study (many variables, but only one case) and
conventional quantitative research (many cases, relatively few variables). The comparison was
carried out with reference to four selected strategic variables entrusted to the primary decision
nodes in the formulation of educational policy in each country. The characteristics of the compared
variables are: status of education in each country, methods of examination and assessment of
learners, strategy of selection of learning content adjusted to the requirements of the 21st century,
status and practice of teacher training. The analysis of these variables allowed us to define their
impact on the development of human capital, which plays an important role in achieving
significant economic success, in solving all the problems in the segment of employment of citizens
in the labour force, in ensuring the resilience of the democratic state, of different social groups, of
each individual.

The researcher used a quantitative research method, which is based on collecting data from
as wide a cross-section as possible, many observations about numerical data, opinions, budgets,
organizational structures and standards, quantitative responses to survey results recorded in the
stored information databases. After data collection, the researcher applied statistical tools to
analyse the data. The research hypothesis was tested, and after the data were systematized using
statistical tools, conclusions were drawn, action models and recommendations were formulated.
These actions are reflected in graphs, tables, data comparisons and results recorded over several
years. The content of strategic educational policy has been scaled to present reliable data from
national institutions with valid and reliable licenses such as government offices, organizations such
as the World Bank, UNESCO and OECD, and information from authorities such as the Central
Statistical Offices of Israel, Finland and each country, including the Republic of Moldova. The
theoretical literature review includes ideas and messages from academic articles, research and
books by leading scholars from Israel, Finland, the United States and some of the Far Eastern
countries known for improved education systems such as Singapore and China. Hill L. [30, p. 1-
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29], Flawith R.W. [21, p. 263-282], Qingxin K.W. & Blyth M. [41, p. 1276-1299] and others are
among the experts whose work has been referenced in the thesis. Considerable attention is given
to educational sources of information from educational institutions in Israel and Finland. The
researcher used methods of data comparison, analysis and synthesis to produce graphs and charts
and to analyse statistical sources. The second chapter presents a status analysis that examines all
the research aims and objectives necessary to confirm or disprove the research hypotheses.

In addition, to find the influencing factors in the international comparison, the researcher
completed the comparative finding map. For this purpose, statistical tools such as Anova, T-test
were used. Data analysis highlighted the relevant variables for new research projects, where the
situation should be changed and improved in order to promote the educational system in Israel.
The comparison also highlights the factors that need to be changed or internalized of strategic
concepts. The research presents a novel and scientifically original contribution to the field by
updating the theoretical discussions about the status of education and its position in the domestic
and foreign policy of contemporary democratic states. Furthermore, it represents an
interdisciplinary scientific research endeavour, analysing the interdependencies between the
quality of education, the sustainable development of national economies and the degree of
employment. The analysis of educational models in Finland and Singapore enables the researcher
to propose a model for the Israeli educational system that will lead to success and performance.
With regard to the Republic of Moldova, the theoretical value of the paper is concentrated in the
content analysis of the concepts of public policy and strategic educational policy.

The comparison and learning process in Finland, as described in this study, will open an
innovative and creative horizon for the State of Israel to capitalize on the status of education,
including structural changes, updating and relevance of curriculum and training, to develop the
status and repositioning of teachers. the field of education in Israel. Solving this issue will open a
different approach and a significant direction for Israel, by integrating an international component
and a new approach to address all levels of the population

The systemic, multidimensional approach to public policy, to strategic educational policy,
allowed the author to observe that most definitions emphasize a holistic perspective of the policy-
making process, a belief that the whole is more important than the sum of its parts, that individuals,
institutions, interactions and ideology are all important, even if there are notable differences in the
relative importance of each part. The author is convinced that educational policy as the object of
scientific research entails: ‘... addressing how the distribution of power and decision-making affect
educational outcomes.” The pragmatic approach that the researcher applies to the evaluation of
education as a system and a process provides a theoretical-methodological foundation in finding
solutions for improving the status of education in Israel, the Republic of Moldova, other
underdeveloped countries The applied value of the paper lies in the elaboration of a feasible study
through a systemic, interdisciplinary analysis of strategic educational policies. Highlighting the
stages of developing public policies: the declarative and the implementation level, the author draws
the attention of the decision maker that public policies determine arrangements, practices, norms
and framework for realization of educational ideas and perceptions of the leaders of political and
educational power institutions. The analysis of selected models in the process of assimilation of
good practices of educational systems in Singapore, Canada, USA and Moldova allowed the author



to capitalize on the principles of the essential strategic educational strategic policies that ensured
the success of the educational system in each country.

Over the years, misguided educational policy management trends have led the State of
Israel from a leading place in education (1970-1980) to last place in the world rankings (of OECD
countries, 2019-2020) in exploiting Israeli students' skills. This explains the low productivity of
Israeli workers in many fields and a multi-professional workforce unrelated to the future labor
market situation. The scholarly results of the study include numerical data on students, learning
outcomes, economic concepts (national output, local output, percentage employed, percentage
unemployed), comparisons between models to develop educational arrangements and a critical
review of educational policy in each country.

The comparison and learning process in Finland, as described in this study, opens an
innovative and creative horizon for the state of Israel to capitalize on the status of education,
including structural changes, updating and relevance of curriculum and training, to develop the
status and repositioning of teachers in the field of education in Israel. Solving the problems facing
the educational system in Israel today will open a different approach and a significant direction,
by changing the attitude towards the integration of all social groups: majority and minority in the
social, economic process, in the implementation of political programs for the sustainable
development of society, ensuring the resilience of the state and each citizen.

The results of the investigation provide an important support for updating and proper

assessment of the position of education in the domestic and foreign policy priorities of
contemporary democratic states. The shifting of educational paradigms based on assimilation of
the requirements of the labour market in the knowledge society of the 21st century will lead to the
change of macro and micro perceptions of how to manage the educational system, starting with
the importance of changing the perception of the status of education in society, evaluation.
methods, status and development of teachers in Israel, with the intention of international
cooperation with the Finnish education system, peer learning and organizational transparency.

The results of the investigation of the highlighted variables, the study of each successful
practice has a major significance for the managers of the educational process, for the teachers, for
the learners, for all the actors of the educational process in the Republic of Moldova. In this sense,
the work is recommended as a valuable support for institutions concerned with the continuing
professional development of teachers and managers in the field, both for Israel and the Republic
of Moldova.

Approval of results. The conclusions of the research were presented in the chapter "The
education system in Finland: impact on the sustainable development of society" of the collective
monograph "The interconnections of social integration and the strengthening of the national
security system", in 8 articles published in scientific journals from the Republic of Moldova,
Romania, Israel, in 9 articles published in the collections, edited on the basis of international
scientific-practical conferences in Moldova.

The structure and volume of the thesis comprises: introduction, three chapters,
conclusions and recommendations, bibliography with 285 sources, 6 tables, 25 figures and 15
annexes. The volume of the thesis is 150 basic text pages.

Keywords: quality in education, public policy, strategic educational policy,
benchmarking, educational system, educational process, educational service, teacher development,
strategic cooperation, curriculum.
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THESIS CONTENT

The Introduction includes all the subjects required by regulation. These are: the relevance
and significance of the topic addressed; an overview of the current state of research in the field
and an identification of the issues under investigation; the purpose and objectives of the research;
a working hypothesis; a description of the theoretical and methodological support; an evaluation
of the novelty and scientific originality of the investigation; an assessment of the potential
applicative value of the work; and a discussion of the results.

In the first chapter, entitled " Theoretical-Methodological Incursions in the Field of
Strategic Educational Policies', a number of definitions of public policies are presented. These
definitions emphasise a holistic perspective of the policy formulation process, and espouse the
view that the whole is of greater importance than the sum of its parts. They also acknowledge the
significance of individuals, institutions, interactions and ideology, despite acknowledging notable
differences in the relative importance of each part. The systemic approach to strategic educational
policies calls into question the adoption of a code of theories that seeks to highlight the socio-
economic successes of a country or a field of social life. In the case of Israel and Finland, the
political theory accepted in some countries in the Far East and Eastern Europe places the needs of
the state above those of the individual, and in particular above the freedoms of thought and of the
individual. In light of the aforementioned considerations, it becomes evident that a comprehensive
examination of the theoretical foundations underlying the political process, the decision-making
process, the system, and the educational process is imperative.

In the first sub-chapter entitled "Educational Strategic Policies: Theoretical-
Methodological Incursions™, the author updates the statement to reflect the views of the
researcher Barbara J. Nelson. The term "public policy' is not defined by the geographical location
or the specific government function in question. Rather, it is defined by four intellectual
imperatives. Firstly, there is an interest in the overall pattern of political systems and their
processes. Secondly, there is a belief that the consequences of government actions are important.
Thirdly, there is a struggle to produce knowledge that is both theoretically and empirically sound
and useful. Finally, there is a belief that democracy is important [9].

As with all public policies, strategic educational policies exist at multiple levels, from the
formulation of declarations to their implementation. The author examines the declarative and
implementation levels, highlighting that the most significant challenges emerge during the
implementation of strategic educational policies. In order to mitigate the failure of the
implementation of a strategic educational policy, it is essential to undertake a comprehensive
analysis of the existing situation. In order to construct a strategic educational policy, it is first
necessary to analyse the current situation. This can be done by examining three key components:
the problem itself, the factors that have caused it and the reasons why it is important to address it.

This theme has been identified by experts in the field of education sciences, public policy
analysts and the authors of educational system reform programmes. It concerns the processes of
teaching, transmitting knowledge and acquiring it. The most effective education systems
consistently attract the most qualified individuals to the teaching profession, which in turn leads
to improved student outcomes. In all the education systems examined, a robust correlation was
identified between the capacity to attract suitable candidates to the profession and the level of
professional status. The national five-year plan demonstrated the necessity for a comprehensive
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transformation in the way human resources in teaching are managed. The article "Incentives and
Rewards for Teachers™ [16] presents an argument regarding the necessity of reform within the
educational system in Israel, which is subjected to a critical analysis.

In the second sub-chapter "Analysis of the strategic educational policy in Israel and
Finland™ the author presents an analysis of the research variables in the two educational systems,
highlighting the particularities of each system. The Israeli education system encompasses both
formal and informal educational pathways. Formal education encompasses the primary stages of
learning, including preschool, primary, secondary (high school and post-secondary), and post-
secondary education. The term "informal education™ encompasses activities and initiatives
undertaken within society and among young people in the domain of adult education. The
responsibilities of the Ministry of Education are defined in the education laws, and the Minister of
Education oversees their implementation. Regulations and instructions are published in internal
directives (general director's circulars).

Israel's strategic education policy is designed to foster the acquisition of knowledge and
skills, expand the population of learners at all levels of education, reduce student dropout rates,
and enhance the overall level of educational attainment within the population. The Israeli
education system is currently confronted with a multitude of complex challenges, which have
given rise to the formulation of a multi-year plan spearheaded by the executive division for strategy
and planning in the government ministry responsible for organisational vision. This plan has been
developed in collaboration with the entire administrative body of the ministry. In the strategic
documents, significant emphasis is placed on the principle of ensuring equal opportunities in
education for all population groups.

The Finnish education system is internationally renowned for its commitment to excellence
and equity. The Finnish education system offers all students equal opportunities and has
consistently performed well in international education rankings. A civil policy is one that promotes
the values of gender equality, social opportunities, personal freedom, administrative transparency
and trust at all levels. An analysis of the Finnish education system reveals that it is characterised
by a set of unique values, namely trust, equality and quality.

The Finnish education system is regarded as distinctive in that it has evolved from a
position of mediocrity to attain a high level of educational performance over a period of three
decades. At the present time, Finland provides an illustrative model of educational excellence. The
country has developed an education system that produces well-educated students, with minimal
variation in performance across different regions. VVocational education is designed to enhance the
competencies of the workforce and align them with the demands of the labour market. The
Ministry of Education in Finland has a Department of VVocational Education, which is responsible
for the implementation of government policy and the development of programmes designed to
enhance and optimise vocational education.

In the second chapter, entitled "*"Comparative Approaches to Strategic Educational
Policies", the findings of the analysis of the extant situation in which the variables of the research
were examined are presented. This is done in order to highlight the political, economic and social
dimensions of strategic educational policies. In order to prove or disprove the working hypothesis,
the author conducted statistical research based on a quantitative analysis of the variables in a
regression model. This involved the use of statistical tools such as ANOVA and T-test. The
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statistical analysis revealed a number of relevant variables that require change and improvement
in order to promote educational arrangements in Israel. From the diversity of indices, the author
focused the comparative analysis of the two countries (Finland and Israel) on the socio-economic
contexts.

In the first sub-chapter, entitled "*Comparative analysis of the dimensions: political,
economic, social of strategic educational policies™, the author presents an analysis of the private
expenditure of Finnish households on educational services. This includes a detailed examination
of the financial resources allocated to support learners' needs, which the author refers to as a
"basket™ of expenditure. Some of the expenses are directly related to students, whereas others are
for the benefit of the entire household, including both students and non-students. The Finnish
government adheres to a consistent policy approach that seeks to uphold the legal requirement of
universal compulsory education for all citizens. Additionally, non-formal education is provided
free of charge and is financed by local authorities, who receive funding from the government
budget. Therefore, the family is not required to consider the implications for their budget, and the
only costs incurred will be minimal. As indicated by the economic and statistical website
https://www.ceicdata.com/, private expenditure represents 0.4% of global education spending over
the past 20 years, including tertiary education and studies in higher education institutions. In 2021,
72% of all high school students in Finland (ISCED 3) were engaged in vocational education and
training, compared to 42% in OECD countries. The relatively high proportion in Finland can be
attributed to the significant number of students enrolled in adult education programmes.
Vocational education encompasses training for employment, and as a consequence, the student
population is naturally younger.

For an extended period, national expenditure on education in Israel has been among the
highest in the Organisation for Economic Co-operation and Development (OECD) countries. As
demonstrated by the international comparison conducted by the Central Bureau of Statistics, the
proportion of expenditure on educational institutions in Israel in 2019 was 7.2% of GDP, in
comparison to 5.6% in OECD countries. In 2019, the proportion of public expenditure on
education in Israel, excluding preschool education, was 81%, compared to the OECD average of
83%. It is notable that private spending on education in Israel is considerably higher than in other
Western and OECD countries. In 2020, national expenditure on education reached 103 billion
shekels at current prices, representing 8.1% of the gross domestic product.

A summary of the role and status of the education system in socio-economic contexts
reveals a significant and fundamental discrepancy at the governmental level and in the strategic
perception of the interaction between education and the economy. In Finland, the labour relations
system demonstrates a commitment to national development, responsiveness to societal and local
economic needs, and is reflected in the design of education and training policies for students in the
country's economic sector. Concurrently, Israel is confronted with a multifaceted predicament,
largely attributable to the shortcomings of its policy apparatus. These shortcomings manifest in
the perpetuation of social disparities between the centre and periphery, the exclusion of
communities and minorities, and a failure to invest in human capital. Furthermore, the country's
policy landscape has resulted in the curtailment or even the complete elimination of professional
education for students and adults alike.
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The second sub-chapter, entitled ""Qualitative and Quantitative Approaches of the
Educational Staff in the two Systems: Finnish and Israeli**, examines the methods of evaluation
and examination employed at each stage of the educational process, thereby providing insight into
the perception of learners within a specific educational system. The assessment and review
methods employed facilitate the discovery process, thereby promoting student achievement and
improving teaching processes. This is achieved by providing evidence-based data and setting
concrete goals for improvement.

As outlined in the Finnish government report, the Finnish evaluation and assessment policy
permits students to develop their own perceptions and encourages creativity, rather than placing
students in a competitive race for numerical-quantitative achievements. An annual test is used to
assess learning outcomes in school, with a particular focus on mathematics, the mother tongue,
and literature. Additional disciplines, such as art and multiculturalism, are included in accordance
with the objectives set out by the Ministry.

The evaluation process and examination methods employed by Israel have undergone
minor alterations over time, yet they remain anchored in product output. This approach has been
endorsed by the policy since its inception. The advent of the "Covid-19" crisis has created a unique
set of circumstances within the education system, which could be described as a "pressure bubble”
or an opportunity. The process is underway which will result in a fundamental change to the
methods of evaluation and examination. In the Israeli system, two distinct approaches are
employed with regard to the assessment of achievements: the qualitative approach, which views
assessment as a means of facilitating learning, and is therefore known as 'formative assessment’,
and the quantitative approach, which views assessment as a means of evaluating learning, and is
therefore known as 'summative assessment'. The two approaches set different goals for assessment,
which in turn influence and direct the culture of learning and teaching in the classroom. The
objective of assessment within the qualitative approach is to provide comprehensive feedback that
facilitates learning and teaching. The objective of assessment through the second approach is to
provide a numerical grade that summarises or reports the achievements of the learner for the
purposes of grading, certification, and so forth.

A comparative analysis of the strategic educational policies of the two countries reveals a
fundamental difference in the appreciation of the role attributed to the educational system in each
country. The discrepancy in the evaluation of the status of education is examined in the researcher's
article. "Educational Policy in Finland" [17]. The policy on learner assessment and examination
methods in Finland places significant emphasis on the linkage between systems, curriculum
synchronisation and the cultural dimension of learner development. There is a particular focus on
the development of independent thinking in social and individual contexts.

The State of Israel is characterised by a commitment to achieving tangible outcomes in a
prompt manner, with a focus on the attainment of clearly defined and quantifiable objectives. The
concept of performance measurement is deeply embedded in Israeli culture. This cultural
perception is pervasive across organisational cultures, manifesting in work and management
systems. This social approach exerts pressure on the education system to meet explicit targets,
validated by numerical grades, and requires officials (kindergarten teachers, teachers, principals,
supervisors and university lecturers) to assert themselves constantly.
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In the third chapter, entitled **Good Practices and Innovative Paradigms in the Field
of Education™, a number of educational models that have been implemented in a number of
prominent countries were analysed. These include Singapore, Canada and the USA, which have
implemented successful strategic educational policies. The initial, multiple-justified thesis is that
the 21st century requires highly qualified skills and specialists, who must be trained and oriented
towards employment in the labour field of the knowledge-based society. It has been highlighted
by those with expertise in the field of education that the education system must undergo a shift in
emphasis in the 21st century. Rather than focusing on learning defined, repetition-based material,
the system should in still general skills in students that will serve them throughout their lives. The
situation in the Republic of Moldova's educational system is presented, noting the ongoing
reforms, restructuring, and changes to the management system. While positive changes are
observed, challenges faced by specialists and other actors in the educational process are also
highlighted.

The results of the survey, based on a quantitative study of selected variables, are presented
in Appendix 1. In total, 158 active actors in the Israeli educational system were interviewed.

The first sub-chapter, entitled **Strategic Educational Policies: Good Practices and
Solutions™, presents an analysis of the educational process as it is practised in Singapore, Canada,
the USA and the Republic of Moldova. The following are subjected to evaluation: the status of
education, the policy of teacher training, and professional development. The Canadian model
places a particular emphasis on equity, with the result that it is regarded as one of the most
equitable education systems in the world. The Canadian system is predicated on the notion that
education is a conduit for economic and social outcomes. The American education system is one
of the most complex in the world, with significant variations across different states and even within
cities. As in lIsrael, there are cities in the United States that are successfully providing quality
education to their students, as opposed to those that are failing at this task. The latter category
includes both schools that are failing to provide an adequate education and those that are damaging
the future of the communities they serve. Furthermore, it addresses a diverse population with
varying economic and social backgrounds. The United States has two distinct education systems:
public and private. The United States does not have a national education system. However, the
government allocates resources and provides guidance to federal programs in both the public and
private sectors. The public education system accepts children between the ages of 5 and 16.
However, the government does not impose a uniform curriculum; rather, it oversees school
programs. All public schools teach the same basic subjects, including arithmetic, science, reading,
writing, social studies, history, and geography. In many other schools, physical education, music,
art, and additional languages are taught as part of an extended curriculum.

This study presents the didactic process at the national level based on a content analysis of
official documents, including the Education Code of the Republic of Moldova, the reference
framework of the National Curriculum, recommendations from the European Parliament and the
Council of the European Union, the Association Agreement between the Republic of Moldova and
the EU, the electronic pages of public institutions, statistical data, and studies, reports, policy notes,
and evaluations carried out by other public and private institutions.

In June 2020, the Parliament of the Republic of Moldova approved the national
development strategy for the period up to 2030, entitled "Moldova 2030". The objective of this
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strategic programme is to markedly enhance the quality of life in Moldova, to curtail the
emigration of young people, to augment the economic and commercial appeal of the country, to
establish occupational infrastructures throughout Moldova (not merely in the capital) and
opportunities for individual development for young professionals.

A principal objective of the Moldova 2030 programme is to enhance the standing of the
educational system. The assessment and examination policy in Moldova bears resemblance to that
observed in Israel. The rating scale is based on a numerical distribution, with the highest marks
(class A) indicating the highest level of achievement and the lowest marks (class D) indicating a
lack of proficiency. The central public authorities of Moldova are aware that the Moldovan society
is gradually becoming a knowledge-based society, and that its economy will require the input of
qualified specialists.

In sub-chapter two, entitled "Innovative Paradigms in the Context of Strategic
Educational Policies™, the findings of the empirical research into measurements and opinions
within the field are presented. This is done in order to present the combined and cross-sectional
aspects of the interface points of the system that require updating and innovation, as well as
opinions and policies. Accordingly, a survey questionnaire was devised for the quantitative study,
in which 158 individuals occupying key roles within the educational system were invited to share
their insights on the pivotal issues and subject variables under investigation. The questionnaire,
comprising 34 questions (see Appendix No. 1 in thesis), allows for the consolidation of responses,
thereby facilitating the identification of the following key results. The findings of some statements
associated with four important factors on the basis of which the paradigm of education in Israel is
established are presented. These factors are reviewed, analysed and compared in relation to
Finland, and in the first subchapter, with three countries: (1) the status of teachers and education
in Israel; (2) student assessment and examination methods; (3) curriculum and student preparation
to meet the demands of the 21st century; (4) the teacher training process. The survey questionnaire
was subjected to statistical analysis, with differentiations and correlations between variables
identified to ascertain the most pertinent factors. Addressing these factors could potentially
transform the educational landscape in Israel, enhancing the efficacy of the educational system in
a manner similar to the developments observed in Finland.

In light of the findings of the literature review, the comparative analysis conducted between
Israel and Finland on the research variables, the examination of existing models of successful
educational systems in other countries, and the statistical analysis of 158 workers in the Israeli
educational system, the researcher puts forth the following innovative paradigms, based on the
examined variables:

o Assessment of achievement will be carried out throughout the learning process, called
formative assessment, by providing detailed feedback to progress and improve students.

- A new step, known as assessment for the learning process, will be integrated, which will

be adopted, including several critical steps where teachers and learners are partners.

e Learners will be active participants during learning and thus improve their
comprehension performance of the learned material.

e Curriculum innovation and the preparation of learners for the 21st century — the
researcher suggests content innovation based on three main principles: (1) updated and
relevant literacy in the fields of knowledge and content; (2) personal cognitive skills; skills,
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and socio-emotional domains; (3) emphasis on education and social, community, and

individual values.

e Updated and relevant literacy in knowledge areas and content study subjects will
include innovation in the arts; humanities and social sciences and foreign language
emphasis; emphasis on STEM subjects (science, technology and mathematics); health and
well-being subjects (physical education, health education, religion and ethics); subjects
aimed at the labour market, as well as education and guidance in careers and business
management. Interdisciplinary learning: As part of the innovation, it is proposed that fields
of study are based on 21st century integrative learning skills rather than isolated knowledge
areas.

e Development: the significant ability to develop critical, independent and creative
thinking, as well as analytical and problem-solving skills.

The author's suggested improvements to the conditions of study, teaching and the quality
of education were implemented at the Municipal College of Tira, a learning and enrichment centre
that benefits the city's residents. The college is managed by the Directorate for Adult Education,
part of the Community Directorate of the municipality, with the assistance of the Ministry of Social
Equality and Ramla - St. Joseph School.
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CONCLUSIONS & RECOMMENDATIONS

General conclusions
According to the elaboration of the thesis, there are some conclusions:

1.

In the 21st century, there are significant shifts occurring in the way people and communities
live. There is a global discourse in contemporary science, political theory and educational
sciences about the necessity to reform the education system and to redesign it on the basis
of the curriculum, with the objective of developing and strengthening the competences that
are relevant to our historical times. Some scholars, specialising in various fields of
contemporary science, posit that education policy and systems should train the
competencies essential for successful integration into the society and economy of the 21st
century. These processes have resulted in a shift in the approach to education, with it being
elevated to a position of national and regional priority, as evidenced by the public policies
of democratic states. We may see it in my article "Education Policy in Finland" [76, pp.
594-595] presenting the importance of change-leading processes both in the educational
policy of the political establishment in Finland and in policy changes in other countries.
The legislation and policy directly affect human capital abilities in the 21st century.

The concept of strategic reform in education has become a prominent feature of academic
and philosophical discourse in various countries. However, the notion of increased
investment in education, particularly from a budgetary perspective, has not always yielded
the desired outcomes. This is according to the author of the thesis, who presents their
findings in the article. The article 'The status of the teacher in Finland' [74] highlights the
significant challenges associated with strategic reform or change in the educational system,
particularly within an institution. The success or failure of a reform initiative is contingent
upon the existence of a "mutual interface” between the intrinsic characteristics of the
reform itself and the educational environment in which it is implemented. The success of
reforms is contingent upon the reciprocal relationships between educational institutions
and the local public administration responsible for public policy-making. It is imperative
that education be guided by a clear and consistent policy. A policy that ensures equitable
funding and encompasses an organisational culture that prioritises excellence and
achievement, along with investment in human capital, teacher support and political support
to facilitate the desired process changes.

The comparative analysis of strategic education policies in the two countries was
conducted on the basis of the research variables, which are also referred to as criteria. The
initial criterion addresses the status of education within the country in question. A content
analysis of the sources that form the theoretical basis of the research enabled the author to
conclude that some countries prioritise education at the domestic and foreign policy levels.
Other researchers, and the author of the thesis posit that there is a cause-and-effect
relationship between investment in education and national socio-economic output,
extending beyond mere financial considerations to encompass governmental and social
attitudes towards the development of human capital within the country. Such a strategic
decision compels policymakers to alter the public agenda and work towards the
enhancement of the overall education system. These findings were also reflected in the
article "Equal Opportunities in the Educational Sphere of Israel” [73, p. 75-76] in which
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she noted the circumstantial connections education creates within the economic system and
influences the human capital quality in the country and all the political system.

The second criterion, which is presented as a research variable, is an investigation into the
impact of teaching quality and human capital on the leadership of educational systems and
institutions. The most effective educational systems consistently attract individuals with a
vocation for teaching, and governmental arrangements result in optimal student
achievement at all levels of education, from kindergarten to higher education. These
countries are taking significant measures to ensure the quality of their teaching workforce.
They are implementing rigorous screening processes for prospective trainees, developing
effective methods for identifying suitable candidates, and offering competitive
remuneration packages to attract and retain young teachers. The author of the thesis builds
upon the ideas of other scholars, and posits that the quality of any educational system is
contingent upon the quality of its teaching staff. It can be concluded from the experience
of countries whose training processes have been thoroughly reviewed (South Korea,
Singapore, Hong Kong, USA, UK and Canada) that a multidimensional process takes place
by combining national systems (education, economy, employment) in favour of using the
skills of candidates to "win" the best. The research results were included as interim findings
in the monograph written by the researcher and Professor Ludmila Rosca [68], presenting
the advantages of the political-educational and national policies that led Finland over the
years.

Following the conclusion regarding the second criterion examined - the teaching quality in
pre-academic institutions, it may be concluded that in some countries, such as the United
Kingdom, which "market" high-quality teaching by using marketing and recruitment
tactics from the business sector. In addition to this approach, there is a regulation to filter
inappropriate candidates, but the candidate supply is relatively large. This finding was
concluded from my article "Incentive and Rewards for Teachers, The Case of the Israeli
Education System" [72]. This conclusion indicates that the best education systems operate
on two main axes. First, they develop effective mechanisms for selecting and training
teachers. Second, they ensure filtering and appropriate salary from the recruitment stage.
These two axes have a clear and proven effect on the quality of people entering teaching.
The research results revealed a fundamental-systemic difference between the two
worldviews reflected in the strategic educational policies of Finland and lIsrael. The
changes in educational policy lines and the status of education as a whole are expressed by
perceptual gaps in the system structures (Figures 2.3; 2.7), the national approach to system
financing (Tables 2.1; 2.2) and their implications both on the private expenditure side. For
education and on the economic side, particularly employment. Generalizing the results
obtained, the author concludes: the perception gaps refer to the attitudes of decision-makers
and leaders of economic-financial and educational institutions, elected representatives and
leaders of the educational system and their status in the socio-cultural tapestry of each
country. This difference, the author emphasizes, is expressed in the approach to the mutual
relations between the economic and employment systems (Figures 2.2, 2.4, 2.6, 2.8) and
the role of the education system. The gaps are determined by the structure of the system,
historical roots and demographic structure of the society. Generalizing the research results,
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the author points out that the lIsraeli system is highly centralized, characterized by
perceptual centralization that conveys a lack of trust in the employees of the educational
system. All the doctrinal areas of the Israeli educational world (Figure 2.7) are concentrated
in the hands of the "pedagogical secretariat”, which directs curriculum development,
leaving no room for independent thought or action for teachers (kindergarten - high
school). In contrast, the Finnish system (Figure 2.3) is open, authority is devolved, and the
field" cooperates in developing and approving decisions about the pedagogy needed,
including, teacher evaluation processes. The Finnish system also updates programs every
four years in order to maintain a fluid link with its economic, employment system (a theme
that needs to be clarified in the Israeli system).

The investigation of the second variable enabled the author to substantiate the conclusion.
The Finnish educational system has devised a series of examination formats based on a
progressive and integrated "ladder of difficulties™ that begins at the elementary school level
and continues to evolve. This approach enables the system to orient pupils towards
humanistic and morally responsible socialisation, while equipping them with the requisite
knowledge and skills for their future lives. Consequently, the authority of educational
institutions is vested at the local level in those who are most familiar with their target
audience. Educational personnel are permitted pedagogical autonomy, but are required to
adhere to quality supervision standards that are constructive in nature rather than critical.
In contrast, the approach espoused in the educational policies of Israel is one of quantitative
examination of results, as inferred by the author. These deficiencies in the approach are
reflected in the outcomes of international assessments, which have consistently
demonstrated significant disparities compared to Finland (Figure 2.10). It is crucial to
acknowledge that the country's underperformance is largely attributed to demographic
discrepancies. A disturbing finding regarding the education policy in Israel is noted in the
article "Education Policy in Finland" [76], and was a concluding finding to the third
research objective. This social article examined, among other things, the government's
policy towards minority groups, and showed that both the state and society failed to
formulate effective strategies for promoting and supporting minority groups, especially in
Arab society (Figure 2.9). This has resulted in significant knowledge and skill gaps, which
adversely affect the labor productivity system and the wider economy.

The discrepancy between the two systems is exemplified by the discrepancies observed
when comparing data on the third variable, namely the updating of the curriculum and the
preparation of learners to meet the demands of the 21st century. The author's analysis of
accessible sources revealed that Finland's educational approach aligns with the OECD
Education 2030 Project [269] and closely resembles its companion strategy in terms of its
core components, namely literacy in knowledge domains, thinking and socio-emotional
skills, and values education at the social and individual levels. The Finnish government
directs the curricula according to these content factors (Figure 2.12), from which the
general policy of revitalising or renewing content (Subject Committees, Figure 2.13) and
the required teaching methods are derived. The aforementioned summary of the
characteristics of the Finnish education system (Annex 13) leads to the conclusion that the
state promotes educational innovation, organisational transparency, equality and pluralism
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10.

in curriculum approach, and the need to prepare learners for the 21st century. In contrast,
while the State of Israel has adopted the principles of the OECD Department of Education
(Figure 2.13), it has not implemented any significant changes in line with these principles.
The system remains centralized (Figure 2.14), the means of examination remain as they
were, and there is no fundamental or intentional discussion about changing or updating the
curriculum. The adapted strategy remains largely unchanged from its 1980s iteration, with
only minor "cosmetic™ alterations (Figure 2.14).

In considering the fourth variable, namely teacher status and the training process, the
author identifies a practical distinction emerging from the discrepancies between the
preceding three variables. In Finnish society, the status of teachers is highly esteemed, and
the teacher education policy attracts high-quality human capital by enabling meticulous
teacher selection. In contrast, the status of teachers in Israel is at an unprecedented low
(February 2022). The prevailing attitude towards teaching staff is one of embarrassment
and scandal, which suggests that the optimal system would be transient. The researcher's
article "Incentives and Rewards for Teachers. The Case of Israeli Education” [72] presents
a problematic reality of attracting candidates who do not suit teaching, which results in
minimal training requirements (for filling positions). Therefore, the Israeli education
system remains trapped in a vicious circle, with no tangible effort or willingness to break
this unbearable situation. The conclusion from the fourth research objective is that
significant reform is required in the teaching candidate recruitment process, strict filtering
and sorting, and a proper employment model that will attract quality candidates (like the
models in Finland and Singapore).

Models and solutions, proposed in the third chapter, which also describes successful
models for several countries that have been able to develop and promote an innovative
education policy, with a starting point: the crisis of the education system at national level,
such as Israel today. The countries chosen: Singapore, Canada and the United States, which
are recognized as the authors of positive practices of educational reform, were chosen
following a strategic crisis in their educational systems, similar to Israel, with similar
characteristics in terms of the four variables analysed. Singapore is known today as a
leading country in its education system, with excellent results on all parameters examined
in all international tests. The country has changed its strategic education policy whereby it
has updated all the indicators corresponding to the examined research variables (Teach
Less, Learn More program). Canada, mainly in the province of Ontario, but also in others,
has developed an educational management model that provides an adequate response in
the research variables, with an emphasis on full equality, transparency and an
organizational culture of openness systemic and successful. It has developed a stable and
progressive educational system (as shown in Figure 3.1). From the article "Equal
Opportunities in Israel's Educational Sphere"” [73] we conclude that the USA, which has a
heterogeneous and multicultural population, experienced a massive crisis in the public
education system in the 1990s. At the beginning of the 2000s, it underwent a perceptual
turn, mainly an educational-political policy change, aimed at three main directions to
develop innovative system (Figure 3.2). The reform directions desired for Israel may be
concluded from the article and the comparison between Israel and the USA. A table in
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11.

12.

Appendix 15 summarizes the four countries' useful solutions and the desired insights for
the Israeli system.

In order to reinforce an integrative programme based on interdisciplinary solutions, the
author conducted a quantitative study utilising a survey questionnaire as a research
instrument, which yielded a more comprehensive and nuanced understanding of the
circumstances in the field. The results of the survey offer a compelling basis for either
corroborating or refuting the findings of the comparative study. The 158 participants in the
survey (principals, coordinators, inspectors and teachers) identified disparities in funding,
resource allocation and investment in the Israeli system (Figure 3.4). The relative
disadvantage of the Israeli system was then compared with the means of assessment and
testing between Israel and Finland (Figure 3.5). The regression model yielded the following
conclusion: factors linking the quality of teaching systems and how they are tested, the
quality and updating of curriculum content, the quality and professionalism of teaching
staff, and other factors linking government policy (funding/investment)/gap reduction and
equality policy, will lead to change. It is imperative that policy be articulated in a manner
that "leverages" the status of education among policymakers. Allocating funding and
investment in a strategic manner will ultimately result in enhanced policy.

Israel and Finland have maintained political and diplomatic relations since 1950. The
bilateral relationship is characterised by a multifaceted engagement across a range of
domains, including trade, economics, security, education and culture. A notable aspect of
diplomatic relations is the establishment of an educational system and a process of mutual
learning, primarily in Israel, due to the recognition of the Finnish system's excellence in
management. A considerable number of delegations from the educational system (the
researcher was a member of one such delegation) were dispatched to examine the Finnish
system and assess the potential for integrating the distinctive features of the Finnish
national paradigm into the local Israeli system. The aforementioned system of relations has
resulted in the reinforcement of political ties and a mutual contribution to the economic
development of both countries. As a member of the national delegation (of Israel), | was
very impressed by the educational establishment in Finland, and its ability to lead political-
social-educational trends and processes for the local system. | have presented the analysis
and the professional tours' findings at conferences held in Israel and in the article
"Education Policy in Finland" [76].

According to our conclusions of the thesis, we can formulate several recommendations:

1.

It is recommended to include a structural reform led by the Israeli Ministry of Education,
with the Israeli Ministries of Economy and Finance regarding implementing a political-
educational policy program in an interdisciplinary approach aimed to improve the
educational-economic policy in Israel. This plan will be implemented with a strategic
approach by the government ministries and an applied approach by the local authorities.
The researcher recommends the following steps:
1.1 The Ministry of Education in Israel — delineating a clear policy in prioritizing study
and training programs for professions with an occupational future that reduces
unemployment risk, allocating large resources and budgets to the vocational training
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system, thereby making it more attractive to relevant students and facilitating
professional transitions from irrelevant professions for the mature population.

1.2 The Ministries of Economy and Finance in Israel — changing the budgeting model of
higher education institutions. Adopting a policy that prioritizes study fields with
technological-occupational interest and increasing budgets and scholarships enrich
innovative study programs.

The objective is to re-establish and increase the number of institutions in vocational

education in Israel, with a view to adapting them to the professions and, in particular, to the
skills required in the 21st century. This procedure will form part of the necessary process of
updating and refreshing the curriculum. It is of the utmost importance to emphasise the
reopening of vocational training routes, particularly in terms of the involvement of schools
and the fundamental principle of equal education for all.

2.

It is recommended that the Ministry of Education in lIsrael adjust evaluation and
examination methods in educational and training institutions to innovative and advanced
teaching methods, and create a culture of constant dialogue between students and teachers.
Academic abilities adapted to the 21st century economy and employment will be based on
these methods. The regulations will be enacted within a political-educational policy of the
entire educational establishment (including higher education). For this purpose, the
researcher suggests the following stages:

2.1 The achievements will be evaluated throughout the learning process and called
formative assessment. The evaluation will be accompanied by detailed feedback to
promote learning and improve teaching.

2.2 A learning evaluation process is recommended including (1) planning teaching and
learning processes; (2) setting achievement goals to be evaluated; (3) designing tasks
and setting evaluation criteria, (4) performing with constructive feedback; (5)
identifying strengths alongside difficulties and failures, and replanning the required
steps.

2.3 It is recommended to realize the evaluation's perceived essence through: maintaining
the connection between teaching, learning, and evaluation processes (throughout the
school, kindergarten - university); assessment will refer to the learner's understanding
both in content and in thinking and learning skills; assessment will be part of an
ongoing dialogue between teachers and learners; Assessment will include significant
and challenging tasks in many learning environments.

It is recommended to promote an innovative strategy regarding preparing learners for the
21st century challenges and adopt innovative approaches to combine education and
economy like in the surveyed countries such as Finland and Singapore. Other stakeholder
involvement like the Ministry of Economy and Employment (in Israel), the manufacturing
sector, and the service sector in the decision-making processes of the training programs
will prepare the human capital in Israel for the economy and employment challenges, and
for promoting social-economic moves. Therefore, the researcher recommends a relevant
content policy that includes:

3.1 Up-to-date and relevant literacy in the areas of knowledge and content knowledge:
subjects will include innovations in the arts, humanities and social sciences, with an
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emphasis on foreign languages; Emphasis on STEM subjects (technology, science and
math); Subjects in the areas of health and well-being (physical education, health
education, religion and ethics); Subjects directed toward the labour market.
Interdisciplinary learning: in the context of innovativeness, it is proposed that the fields
of study improve learners' skills, adapted to the demands of the 21st century,
emphasizing integrative knowledge.

3.2 Personal cognitive skills and social-emotional domain: (1) Meaningful skills that
develop critical, independent and creative thinking, analytical and problem-solving
skills; (2) Emphasis on different types of thinking. The implementation of social and
emotional skills contributes to an individual's ability to shape their personality and cope
with uncertainty and frequent change.

3.3 These skills include self-efficacy, development of self-awareness, decision making
ability and interpersonal skills such as: empathy and cooperation; (3) It is
recommended to combine academic innovation to develop valuable skills such as:
curiosity, initiative, determination and perseverance, both societal such as: tolerance of
others, socio-cultural awareness and ethics; Project-oriented learning Research
programs. An alternative basis for the pedagogical process, which is more appropriate
for future challenges, is problem-based learning and student achievement.

The researcher recommends making changes in teacher professional status in Israel. these

changes will include recruitment, selection and training processes, and accompanying

teachers in their first years in the system. The reconceptualization of "Teacher

Development™ will be integrated into the multi-annual training process throughout the

years of work. This policy will be possible through a budget commitment of the joint

economic system of the Ministry of Economy, Industry and the Ministry of Education. The
plan implementation sections and the budgeting will be according to the following
recommendations:

4.1 The Ministry of Finance in Israel - determining an economic-social feasibility equation
concerning compensating teaching candidates. The ministry must also draw up a
compensation package that will include an up-to-date salary chart, budget for the
mentoring process, and budget for the educational system's physical resources. The
budgeting plan will include a teacher training process up to the master's degree before
entering the workforce, like in the Finnish model. In addition, there will be a longer
procedure for a teaching certificate and a teaching license will be budgeted (as in the
American, Singaporean, and Canadian models).

4.2 The Ministry of Education in Israel - The ministry must prepare a renewed core
program regarding the teacher training content in Israel. Updating the training
processes, pedagogical and didactic tools is required at every teacher training stage.
The ministry must prepare human capital suitable for redesigning the teaching staff,
especially tools that back up and integrate the teaching process with advanced
technology, and naturally connect the educational process and the economy and
employment needs. Such a professionalizing policy of the educational process will
produce human capital that is adapted to the 21st century challenges.
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5. The researcher recommends a political change in implementing the educational policy and
recommends the Israeli government fundamentally change the policy of operating the
whole education system. The researcher recommends that a significant proportion of the
leadership and operational authority currently exercised by central government in the field
of education be transferred to local authorities. This recommendation is based on the
observation that Israel is among the leading OECD countries in terms of the centralisation
of its education system. The majority of educational decisions in Israel are made outside
of the educational institutions themselves. To be more precise, 81% of them (CBS).
Approximately 69% of decisions are made by the government, with a further 12% being
made by districts and local authorities. The proportion of decisions made by principals and
teaching staff is 19%, which equates to one in five. Israel is ranked fourth out of 35
countries in terms of the number of decisions made by the government and 20th in terms
of the number of decisions made in educational institutions (kindergarten to high school).

6. Within developing the international economy and politics relations, be established in the
Israeli Ministry of Education dedicated professional departments for establishing
international relations. The purpose of this department will be to strengthen the system of
international relations and to facilitate interaction with the educational systems of other
countries. Its main occupation will include the establishment of international relations with
neighbouring countries (Middle East) and distant countries (rest of the continents). The
knowledge and experience gained in the relationship between the two countries can be
leveraged to strengthen a high-quality diplomatic system that is aligned with the needs of
Israel and Finland. Moreover, the concepts, analytical techniques and methods of synthesis
employed will be of benefit to numerous countries seeking a comparable platform for the
formulation of strategic educational policies.

7. For the ministry of education in Finland- Finland's education system is highly successful,
but continuous improvement is essential. Here are key recommendations for the next level
years: (a) Enhance Teacher Training: Invest in ongoing professional development and
encourage innovative teaching methods, including the use of technology; (b) Integrate
More Technology: Expand digital tools and online learning platforms to prepare students
for a tech-driven future; (c) Adapt Curriculum for Future Skills: Focus on critical thinking,
creativity, entrepreneurship, and sustainability; (d) Support Student Well-being:
Strengthen mental health services and emotional education in schools. (e) Promote
Personalized Learning: Tailor education to individual students' needs through adaptive
learning technologies. These steps will help maintain Finland's leadership in education
while adapting to modern challenges for the century of 21th.

8. To upgrade Finland's education policy structure, there are some strategic recommendations
which include an innovation process according to 21th century challenges. first, Finland
must get a flexible curriculum; Update the curriculum regularly to align with societal and
technological advancements. The next level is a decentralized Decision-Making; Empower
schools to adapt programs based on local needs. the third step, according to successful
models in Singapore and U.S, is a "Lifelong Learning": Expand adult education and re-
skilling opportunities to support continuous learning. These policy upgrades will help
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10.

Finland maintain its high educational standards while preparing students for the dynamic
challenges of the future.

The educational system in Moldova can benefit from several strategies and programs based
on the successful educational models of countries such as Finland, Singapore, Canada, and
the USA reviewed in this research. The first recommendation is to have a constant
improvement of the teaching force, similar to what is expected in the Moldova 2030 plan
[274]. It is recommended to ensure high-level training and teacher professional
empowerment while enabling their professional status and motivation. In addition,
establishing comprehensive and high-quality training programs for teachers, emphasizing
the development of advanced and innovative teaching skills, and improving the salary and
teacher working conditions, to attract and retain quality teaching staff. It is known that the
Republic is committed to financial aid to improve infrastructure, hence the expectation that
the future connection to the European Union will lead to adopting new technologies that
can improve the learning experience and help students develop digital skills and
technological thinking through STEM subjects.

It is also recommended like it is required for populations in Israel, to promote pluralist and
multidisciplinary education, which will allow students to select their interest subjects and
hence increase their learning motivation. Such a step will improve the connection between
the education system and the labor market. The education system must be well connected
to the labor market in Moldova and ensure that the students acquire skills that will prepare
them for a professional future. This desired result can be achieved by collaborations
between educational institutions and the local industry, and by ensuring that the students
will receive the tools and skills required in the local and global labor market, which
currently exists in a few countries. The reforms proposed to Moldova's education system
will focus on creating equal opportunities, teacher training, integrating technology,
adapting curricula to the labor market, and promoting foreign language learning. These
steps can help Moldova build a modern education system adapted to the 21st century needs
that will support economic and social development.
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ADNOTARE

la teza de doctor in stiinte politice: “ Finlanda si Israel: o analiza comparativi a politicii
educationale strategice”, autor — Dasman EI- Fahel , Specializarea 561.01 — Teoria si
metodologia politologiei; institutii si procese politice. Chisinau, 2024.

Structura tezei: introducere, trei capitole, concluzii si recomandari, bibliografie cu 285 surse, 6 tabele, 24
figuri si 15 anexe; 150 pagini de text de baza.

Cuvinte cheie: calitatea in educate, politici publice, politica strategicd educationala, analiza comparativa,
sistem educational, proces educational, serviciu educational, dezvoltarea personalului didactic, cooperare
strategica, curriculum.

Domeniul de cercetare: Stiinte politice.

Scopul investigatiei: analiza comparativa a politicilor strategice educationale din Finlanda si
Israel, pentru a redimensiona potentialul cognitiv, formativ, constructiv al educatiei, la nivel individual si
social; la nivel national si international; pentru a valorifica interconexiunile educatiei, economiei si politicii
ocuparii fortei de munca.

Obiectivele cercetarii sunt: analiza aspectelor teoretico-metodologice, ideologice, politice a statutului
educatiei in prioritatile nationale; descrierea aranjamentelor structurale ale serviciilor educationale, a
mecanismelor de reglementare a acestora in ambele tari; identificarea si definirea componentelor politicii
educationale in strategia de conducere, stilul de management, nivelul de autonomie si descentralizare versus
centralizare in ambele tari; analiza statutului profesiei didactice cu implicatiile sale sociale, politice,
economice de perspectiva; analiza comparativa a procesului de formare continua a profesorilor, de integrare
a acestora in profesie; cercetarea particularitatilor curriculum-ul care raspunde cerintelor secolului XXI.

Noutatea si originalitatea stiintifica a investigatiei rezida in actualizarea discutiilor teoretice
despre statutul educatiei si pozitia ei 1n politica interna si externd a statelor democratice contemporane; in
realizarea unei cercetari stiitifice interdisciplinare; in analiza interdependentelor dintre calitatea educatiei,
dezvoltarea durabild a economiilor nationale si gradul angajarii in cAmpul muncii. Analiza modelelor
educationale din Finlanda, Singapore permite cercetatoarei sa ofere traseul sistemului educational din Israel
catre succes, citre performanta. Pentru Republica Moldova valoarea teoretica a lucrérii este concentrata in
analiza de continut a conceptelor: politici publice, politici strategice educationale.

Ipoteza de lucru. Exista o corelatie directd care insoteste efectele reciproce intre variabilele
cercetarii, inclusiv liniile de politica educationald exprimate prin statutul educatiei in Israel si Finlanda,
politica de management, paradigma despre curriculum si autonomia manageriald in luarea deciziilor si
implementarea politicilor publice. Eficienta functionarii mecanismului educational din Finlanda este
asigurata de gestiunea procesului si de adaptarea periodica a curriculum-ului la solicitarile pietii muncii din
secolul XXI. Israel va reusi sa depaseasca dificultatile cu care se confrunta in prezent, va solutiona problema
securitatii nationale si va asigura rezilienta tuturor cetdtenilor, inclusiv a reprezentantilor minoritatilor etno-
culturale, daca va asimila si va implementa recomandarile ce reies din analiza comparativa a celor mai
eficiente sisteme educationale din lumea contemporana.

Problema stiintifici importanti solutionati. in mai multe tari dezvoltate ale lumii contemporane,
educatia este declarata ca prioritate strategica. De la nivelul declarativ pana la cel aplicativ al politicilor
publice, parte componentd a cirora sunt politicile strategice educationale, este o cale, pe care 0 parcurg
guvernantii constienti de importanta schimbarii atitudinii fatd de actorii principali ai procesului social,
politic, educational. Asimilarea experientei Finlandei, Singapore, téri care au depasit crizele interne si au
inregistrat rezultate remarcabile in dezvoltarea economicd, gratie schimbarilor, reformelor sistemului
educational, va permite Israelului, Republicii Moldova si altor state sd parcurga cu succes acest traseu,
imbogatind modelele educationale de succes cu propriile particularitati.

Implementarea rezultatelor stiintifice. Concluziile investigatiei au fost expuse in capitolul:
»Sistemul educational din Finlanda: impact asupra dezvoltarii durabile a societdtii” din monografia
colectiva: ,Interconexiunile integrarii sociale si consolidarea sistemului national de securitate”; in 8 articole
publicate in reviste stiintifice din Republica Moldova, Romania, Israel; in 9 articole publicate in culegerile,
editate n baza conferintelor stiintifico-practice internationale desfasurate din Moldova.
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ANNOTATION
“Finland and Israel: Comparative Analysis of Strategic Educational Policy”, PhD thesis in
political science, author Dasman Al Fahel, specialisation: 561.01 — Political theory and
methodology, political institutions and processes, Chisinau, 2024
Structure of the thesis: introduction, three chapters, conclusions and recommendations, bibliography with
285 sources, 6 tables, 24 figures and 15 Annexes; 150 pages of core text.
Keywords: quality in education, public policies, strategic educational policy, comparative analysis,
educational system, educational process, educational service, teaching staff development, strategic
cooperation, curriculum.
Research field: Political science.

The purpose of the research: the comparative analysis of the strategic educational policies in
Finland and Israel, in order to resize the cognitive, formative, constructive potential of education, at the
individual and social level; at national and international level; to capitalize on the interconnections between
education, the economy and employment policy.

The research objectives are as follows:

1. An analysis of the theoretical-methodological, ideological and political aspects of the status of education
in national priorities.

2. A description of the structural arrangements of educational services, of their regulatory mechanisms in
both countries. The research will also address the question of whether there is a case for greater
decentralisation versus centralisation in both countries. It will analyse the status of the teaching profession
with a view to understanding the social, political and economic implications of this status. It will also
undertake a comparative analysis of the process of continuous training of teachers and their integration into
the profession. Finally, it will research the particularities of the curriculum that meets the requirements of
the 21st century.

The novelty and scientific originality of the study can be found in its updating of theoretical
discussions about the status of education and its position in the internal and external politics of
contemporary democratic states. Furthermore, it represents an interdisciplinary scientific research project
which analyses the interdependencies between the quality of education, the sustainable development of
national economies and the degree of employment in the labour field. The analysis of educational models
in Finland and Singapore enables the researcher to propose a trajectory for the Israeli educational system
that will lead to success and performance. With regard to the Republic of Moldova, the theoretical value of
the work is concentrated in the content analysis of the concepts of public policy and strategic educational
policy.

The following working hypothesis is proposed for consideration: A direct correlation is evident
between the reciprocal effects of the research variables, including educational policy lines expressed
through the status of education in Israel and Finland, management policy, curriculum paradigm, and
managerial autonomy in decision-making and public policy implementation. The efficacy of the Finnish
educational system is guaranteed by the administration of the process and the periodic adaptation of the
curriculum to the demands of the 21st-century labour market. Israel will be able to surmount the challenges
it currently faces, address the issue of national security and guarantee the resilience of all citizens, including
those from ethno-cultural minorities, if it incorporates and implements the recommendations that emerge
from the comparative analysis of the most effective contemporary systems of education.

A significant scientific issue has been resolved. In numerous developed countries across the globe,
education is identified as a pivotal strategic priority. From the declarative level to the applicative level of
public policies, which include strategic educational policies, those in positions of authority recognise the
importance of changing attitudes towards the main actors involved in social, political and educational
processes. By studying the experience of Finland and Singapore, two countries that have overcome internal
crises and achieved remarkable economic growth as a result of changes and reforms to their educational
systems, it is possible to suggest that Israel, the Republic of Moldova and other states could successfully
follow a similar route, combining successful educational models with their own particular characteristics.

The practical application of scientific findings. The findings of the investigation were presented
in the aforementioned chapter. The collective monograph, entitled "Educational system in Finland: impact
on the sustainable development of society”, comprises the following articles: "Interconnections of social
integration and strengthening of the national security system" is a topic that has been explored in eight
articles published in scientific journals from the Republic of Moldova, Romania, and Israel, as well as in
nine articles published in collections that were edited on the basis of international scientific-practical
conferences held in Moldova.
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AHHOTANUA

AucCCepTaliui Ha COMCKaHUC y‘{eHOﬁ CTCIICHU KaHauJaaTa MOJIUTHICCKUX HAYK «DOUHISIHANA U l/l3pannb:
CpaBHHTeJIBHLIﬁ aHaJIn3 CTpaTernqecxoﬁ 06pa30BaTeJI])H0ﬁ MOJUTUKMN», ABTOP — JlaCMaH Alb Pdaxeb,
CHCHI/IaHLHOCTL 561.01 — Teopml 1 METOHOJIOTU MOJIUTOJIOTHUN; TOJIUTUICCKUEC NMHCTUTYTHI U IMPOLCCCHI, KI/IHII/IHéB,
2024

CTpyKTypa auccepTalMM: BBEICHHE, TPHU TJaBHI, BBIBOABI W peKOMeHmaruu, Ombmmorpadms - 285
WUCTOYHUKAMHU, 6 Tabmu, 24 pucyHka u 15 npunoxxennit; 150 cTpaHUIl OCHOBHOTO TEKCTA.

KaroueBble cjioBa: KauecTBO 00pa30BaHMs, FTOCYAapCTBEHHAS IOJINTHKA, CTpaTETHUECKast 00pa3oBaTebHas
MOJNNTHKA, CPAaBHHUTEIbHBIM aHalHM3, oOpa3oBaTesibHas CHUCTEMa, 00pa30BaTENbHBIM Ipolecc, 00pa3oBaTEIbHBIC
YCIIyTH, TIOBBIIICHHE KBATN(UKAIUH IPO(PECCOPOB, CTPATETHIECKOE COTPYIHHYIECTBO, yaeOHas IporpaMma.

ObuacTp uccaegoanus: IlonmuTuueckrue HayKHu.

Heab uccaenoBaHusi: CPaBHUTEIBHBIH aHAIN3 00pa30BaTENIbHOM CTpAaTErNUeCKON NONMUTHKH DUHISTHINN
u Wspamns, ¢ 1enbl0 M3MEHEHUS I103HABaTEJIbHOI'O, KOHCTPYKTHBHOTO TMOTEHLMAjda oOpa3oBaHHs Ha
UHAVBUAYAJIBHOM M COLMAJIBLHOM YPOBHE; Ha HAallUOHAJIBLHOM M MEXIyHAPOJHOM YPOBHE; U3BJICYb BBITOJY U3
B3aUMOCBsI3ed MeXy 00pa3oBaHHEM, JKOHOMHKOI U MOJIUTHKOH.

3agayaMu  HccCIeJOBAHUSl SBJSAIOTCS: aHAIN3 TEOPETHKO-METOJIOJIOTHUECKUX, HACOIOTHUECKHUX,
MOJIUTUYECKUX aCHEeKTOB COCTOSHUS 0Opa3oBaHUS B HAIMOHAJIBHBIX IPUOPUTETAX; OIMCAHHE CTPYKTYPHBIX
MEXaHN3MOB 00pa30BaTENILHBIX YCIYT, MEXaHU3MOB HX PEryJIMPOBAaHMSA B 00EMX CTpaHAaX; BBIIBICHHE U ONIPECICHUE
KOMITOHEHTOB 00pa30BaTEIbHON IOJUTHUKH B CTPATETHH JIMIEPCTBA, CTHIC YIIPABICHHS, YPOBHE aBTOHOMHH H
JEUEHTPATH3AINH 110 CPAaBHEHHIO C IEHTpaIN3anneil B 00enx CTpaHax; aHaJIN3 CTaTyca MPO(eccCHn yIuTeNls C ero
COLMANBHBIMY, MONUTHYECKUMH W 3KOHOMHYECKHMH IIOCIEACTBUSIMH; CPAaBHUTENBHBIA aHAIW3 IIpolecca
HETIPEPHIBHOM TIOATOTOBKH YYHTEJICH, WX HWHTETpalii B MPOo(ecchio; HCcIeJOBaHHE OCOOEHHOCTEH ydeOHOU
MPOTpaMMEIL, OTBedaromIei TpedoBanmsM X XI Beka.

HoBu3Ha M Hay4yHasi OPUTHHAJBLHOCTH MCCIEJOBAHMS 3aKIIOYAIOTCS B aKTyaln3allMd TEOPETHYECKUX
JCKYCCUIL O COCTOSIHUM O0pa3oBaHMs W €ro MECTe BO BHYTPEHHEH W BHEUIHEH IOJUTHKE COBPEMEHHBIX
JACMOKPATHICCKUX TOCYAapCTB; B MNPOBCACHHUU MCKIAUCHUIUIMHAPHBIX HAaYYHBIX HCCHCHOB&HHﬁ; B aHAJIN3¢C
B3aMMO3aBHCUMOCTEl MeXJTy KadecTBOM OOpa30BaHUs, YCTOWYMBBIM pPa3BUTHEM HAI[MOHAIBHBIX 3KOHOMHK H
CTETIEHBIO 3aHATOCTH B cepe Tpyna. AHamu3 obpa3oBaTenbHBIX Mojenedt OunngHanu, CuHramypa HO3BOJISET
MCCIIeIOBATEIIO NIPEACTABUTB Iy Th CUCTEMBbI 00pazoBaHus M3pamis Kk ycnexy, K pe3yabTaTuBHOCTH. [t PecyOnuku
MouoBa TeopeTHdyeckas LEHHOCTh pabOTBl COCPENOTOYEHAa B KOHTEHT-aHANM3€ MNOHATHH: TOCYAapCTBEHHAs
HOJIUTHKA, CTpaTernyeckasi 00pa3oBareibHast HOJUTHKA.

PaGouas runore3a. DpPekTUBHOCTh (DYHKIIMOHUPOBAHUS 00PA30BATEIHHOTO0 MeXaHu3Ma B DUHISIHINN
obecrieuynBaeTcs 3a CUET YIPABICHHUS IPOLIECCOM M MEPUOIMYECKOM aanTalluy y4eOHOM MPOrpaMMbl K TPeOOBAHUSIM
poiika Tpyaa XXI Beka. M3pauto yiacTcst IpeofoieTh TPYAHOCTH, C KOTOPBIMH OH CTAJIKUBAETCs Ceiuac, peliuTh
npoOJieMy HAallMOHAIIBHOM 0€30MacHOCTH M 00€CIeYHTh KU3HECTOUKOCTh BCEX IPaK/aH, BKIIIOYAs MPEICTaBUTENCH
OTHOKYJIbTYPHBIX MEHBIIMHCTB, €CJIN OH YCBOUT U OCYHICCTBUT PEKOMCHAAIINH, BBITCKAOIUE U3 CPABHUTCIILHOTO
aHanu3a Hanbosnee 3PpPEeKTUBHBIX CUCTEM 00pa30BaHU.

PemeHa BakHasi HayuHasi npoOjema. B psjie pasBUTHIX CTpaH COBPEMEHHOTO MHpa O0Opa3oBaHMeE
0OBSIBIICHO CTpaTeTHUECKUM IpuopuTeToM. OT AEKJIapaTUBHOTO YPOBHSA K IMIPUKIIAJHOMY YPOBHIO TOCYIApCTBEHHON
IIOJIMTHKH, COCTaBHOﬁ qaCTbHO KOTOpOﬁ SABIIAKOTCA CTpaTeFI/I‘IeCKI/Ie O6pa3OBaTeHLHBIe IIOJIMTUKHU -3TO HyTI)
pyKOBOAUTENEH, OCO3HAMNIMX BAKHOCTh HW3MEHEHHs OTHOIICHHS K OCHOBHBIM CYOBEKTaM COIHMAIBHOTO,
MOJIUTHYECKOTO M 00pa30BaTeIbHOTO mpoliecca. Y cBoeHue onbita Ounisanu, CUHranypa, CTpaH, IpeooeBITuX
BHYTPEHHHE KPHU3UCHI M JOOUBIIMXCS 3aMEYaTeNIbHBIX PE3yJbTaTOB B 3KOHOMHYECKOM pa3BUTHH, Oiaromaps
U3MEHEHHs M © pedopMaM cHUCTEeMbl 00pa3oBaHus, Mo3BoMUT M3pawmo, Pecrnybnuke MomnmoBa u Apyrum
roCy/JapcTBaM YCIENIHO MPOUTH 3TOT IyTh, oOoraimias ycIenHble 00pa3oBaTeNlbHbIE MOJEIH CO CBOMMH
0COOEHHOCTSIMH.

BHeapeHue Hay4HBIX pe3yJbTaTOB. BEIBOIBI Micce10BaHNS M3I0OXKEHHI B TaBe: «CrucreMa 00pa3oBaHUs
B OUHISIHINM: BIMSHHE HAa YCTOWYHMBOE Pa3BUTHE OOIIECTBa» W3 KOJUICKTHBHOM MOHOTpadmm: «B3amMocss3p
CONMAIEHOW WHTETPAIlNH M YKPETUICHUSI CHCTEMbI HaIIMOHAIBHON 0€301MacHOCTH»; B 8 CTAaThAX, OMyOJUKOBAHHBIX B
Hay4HBIX XypHanax PecrmyOmmku MonmoBa, Pymenum, W3pamns; B 9 craTesx, omyOJMKOBaHHBIX B COOpHHKaX,
M3JAHHBIX 110 HTOTAM MEXIyHAPOIHBIX HAYYHO-TIPAKTHYECKIX KOH(DEPEHIINH, IPOBOAMMEIX B MouIoBe.
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