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CONCEPTUAL LANDMARKS OF RESEARCH

Relevance of the research theme

Dynamic transformations in society influence the development of these societies, but can
also lead to changes in the characteristics of individuals and the environment. The COVID-19
pandemic led to a sudden shift from in-person school education to online distance learning, taking
all educational actors by surprise. Teachers, not having time to prepare, had to adapt along the
way. Several studies have been conducted, which have reflected the difficulties faced by school
teachers during the period of online education. During the COVID-19 pandemic, both teachers
and students faced a unique situation. This unique experience generated a certain uncertainty and
stress, requiring them to adapt to the new way of working during the pandemic and its challenges.

Highly engaged teachers put more effort into helping their students, colleagues, and
ultimately schools achieve their academic goals. The COVID-19 pandemic has had a significant
but contradictory impact on education around the world.

According to the UNESCO report (2021), despite the efforts made for online education,
more than 500 million people were excluded from access to education [60, p.1]. For example, lack
of adequate access to computers or connected devices for appropriate online learning, digital skills
gaps of parents/ carers and teachers are perceived as one of the most critical barriers to effective
distance learning nationally [36, p.1]. These difficulties brought new responsibilities to teachers,
which were added to their existing workload [30, p.13]. Pandemic measures, including those taken
in schools, marked the social characteristics of teachers, which were influenced by the additional
burden. According to the recent study, Israeli teachers reported more OCBs "during COVID-19"
than "before COVID-19," mostly towards students, less towards the school and parents, and least
towards colleagues [25, p.2]. School teachers were also observed to show reduced commitment to
their organizations during the online teaching period, and this was associated with increased
personal stress [apud 59].

Today, many organizations both in the public and private sectors assess human resources
as a valuable asset. Therefore, they invest their effort, time, and monetary resources to recruit,
attract, and preserve eligible candidates, brand the organization as a desirable workplace, increase
employee satisfaction, and establish a unique organizational strategy and culture. Researchers and
practitioners have recognized the significant impact of OCB on the success of an organization.

Organizational citizenship behavior, which is an element of organizational culture, is
defined as behavior individuals exhibit at their discretion, which is not directly apparent to or
recognized by the organization's official reward system. Elements of this behavior cumulatively
promote the efficient function and effectiveness of the organization [30, p.708], and therefore
directly affect the 'success' of the organization, whether it is measured by "organizational
efficiency”, "organizational purpose”, "organizational institutionalization”, or "organizational
survival™" [31, p.85].

Organizational citizenship behavior (OCB), which is known as extra-role behavior, is an
important factor for the organization to maintain the survival and achievement of organizational
goals [63]. OCB can be very effective in human resource management because it can motivate and
direct employees to increase performance, which means more than just completing their formal
tasks.

Description of the situation in the research field and identification of the research
problems

Organizational Citizenship Behavior (OCB) is one of the most widely studied topics in
organizational behavior research. Organ, D. and his colleagues (Bateman, T., Smith, C., Near, J.)
were the first to propose the term "Organizational Citizenship Behavior" in 1983 [apud 54].

The multitude of publications over the years confirms that organizational citizenship
behaviors (OCB) are firmly incorporated in the structure of the fields of organizational behavior
and industrial-organizational psychology. For example, since Organ and his colleagues such as
Bateman, T. & Organ, D. [23]; Smith, C., Organ, D., & Near, J. [apud 63] first proposed the term

4



(in the early part of the 1980s), over 650 articles have been published on OCBs and related
constructs. The following topics were explored: organizational citizenship performance by
Borman, W. [27], extra-role behavior by VVan Dyne, L., Cummings, L. and McLean, P. [61], and
contextual performance by Borman, W. & Motowidlo, S. [apud 27] and others.

At the same time, the topic of OCB in education has been addressed more in recent years:
Hanson, J., Nigab, M., & Arif, T. [38]; Ismail, S., Ismail, I. A., Omar, Z., Alias, S. N., & Rami, A.
A. M. [43]; DiPaola, M., & Tschannen-Moran, M. [35]; Njagi, S. [50]; Demir, K. [34]; Zeinabadia,
H. [64]; Hidayat, R.&Patras, Y.E. [40]; Huda, S. et al. [41; 42] and others.

In Israel, the subject was explored by some authors. Connection between OCB and
education was explored by: Cohen, A.&Caspari, L. [32]; Bogler, R., & Somech, A. [26] focused
on the effect of teachers' participation in decision making (PDM) on their OCB; Nasra, M. A. [48]
and Arar, K.&Nasra, M. [18] analyzed OCB in the Arab education system in Israel; Bogler, R., &
Somech, A. [25] investigated teachers' organizational citizenship behavior (OCB) during the
COVID-19 pandemic; Nasra, M. si Heilbrunn, S. [49] examine the effect of transformational
leadership on OCB.

Satisfaction of Jewish and Arab Teachers in Israel was studied by Bsoul T. and Vasiluta-
Stefanescu M. [28]; Balalis, H. [19; 21]. Individual Values, Organizational Commitment, and
Participation in a Change in relation with Israeli Teachers was studied by Cohen, A.&Caspari, L.
[32]. The Effect of Gender on Job Satisfaction Among Teachers in Arab Government Schools in
Israel was studied by authors: Shamma, F., Badarny, L.A. [56] and others.

In Romania, some aspects of OCB were examined by Negura, G. [9]; Tataru, F., Tataru,
R., [14]; Nuta, E-A. [10]; Zlate, M. [15] and others.

Analyzing the situation in the field in the Republic of Moldova, we find the conduct of
research on organizational behavior in the activity of institutions, as follows: Jorovlea, E. [8];
Demerji, 1. [5] etc., analyzed various aspects of organizational behavior in economic units.

Some aspects that correlate with dimensions of OCB in education were addressed by
Andritchi, V. [1], Cojocaru, V., Gutu, V., Sevciuc, M. [3], Patrascu, D. [11] with focus on
management of human resources; Cepraga, L., Gogoli, E. [29] — the learning environment. Goras-
Postica, V.[7] analyzed spiritual counseling in the activity of the teaching staff; Gogoi [6];
Andritchi, V., Balan, T. [17] examine the teachers' mentorship.

The subject of Teacher's Job Satisfaction was analyzed by several authors: Chetraru, A.,
Bolea, Z. [3]; Potang, A. [12] and others. Rosca, L. [13] approaches education of civic behavior
in the contemporary democratic state in the context of civic education.

At the same time, The Reference Framework of the National Curriculum (2017) includes
the Taxonomy of Transversal Competences: 1) Lifelong learning; 2) Complex and critical
thinking; 3) Effective communication; 4) Collaboration/teamwork; 5) Responsible citizenship; 6)
Employment. In the context of this research, the transversal competence of responsible citizenship
is of interest, which stipulates that a responsible citizen must assume the following roles: a)
demonstrate individual responsibility; b) practice a healthy lifestyle; ¢) understand and promote
the democratic principles of freedom, justice and equality; d) participated in activities that promote
the public good [2, p.25]. These positions contain connection points with OCB components.

Based on the analysis of the specialized literature regarding OCB we derived the idea of a
conceptual inhomogeneity regarding both the names of the dimensions that subsume its structure,
as well as their number. Cultural differences have determined different theoretical-conceptual
models.

Although we mention a significant number of studies on OCB, we find that the educational
field is explored fragmentarily. Consequently, a need for a more in-depth analysis emerged to
explore OCB more deeply in the educational context.

So, the premises and the contradictions which have been mentioned above have been the
basis for the formulation of the research problem: What are the theoretical and methodological
benchmarks to enhance the Teachers' Organizational Citizenship Behavior in educational
institutions to make it more efficient?
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The object of research: the process of development of Teachers' Organizational
Citizenship Behavior.

The Goal of the research consists in determining the theoretical and methodological
foundations of the development of teachers' Organizational Citizenship Behavior to increase their
efficiency.

Research hypothesis: the process of developing the Teachers' Organizational Citizenship
Behavior will be more efficient if we will: establish the epistemological and methodological
context of the Organizational Citizenship Behavior in relation to the education system; analyze the
determinants and dimensions of teachers’ OCB; explore the correlation between Organizational
Citizenship Behavior and Job Satisfaction; elaborate, implement, and validate the
Psychopedagogical Program for the development of Teachers' Organizational Citizenship
Behavior.

Objectives of the research are the following:

1. Analysis of conceptual approaches on Organizational Citizenship Behavior, including
concerning the education system;

2. ldentification of the determinants of Organizational Citizenship Behavior;

3. Highlighting the Psychopedagogical particulars of development of teachers’ organizational
civic behavior which constitute the background for current research;

4. Conceptualization of the formation of Teachers’ Organizational Citizenship Behavior;

5. Elaboration and validation of the Psychopedagogical Program for the development of

Teachers' Organizational Citizenship Behavior.

Synthesis of the research methodology and justification of the research methods. Our
research is based on the identification, analysis and updating of different concepts, theories,
documents in the field of pedagogy, organizational psychology, human resources management,
economy, sociology dedicated to Organizational Citizenship Behavior, including in education.

As specific epistemological benchmarks served: OCB' ideas and concepts by Organ, D.
[52; 535 46]; Podsakoff, P. et al. [54; 55]; Bogler, R., & Somech, A. [26]; Cohen, A.&Caspari, L.
[32]; Demir, K. [34]; Hanson, J., Nigab, M. & Arif, T. [38] and others.

The theoretical and methodological aspects of the research based on the following
approaches: the Ajzen' Theory of Planned Behavior [16]; the Maslow' hierarchy of needs Theory
[47]; Social Exchange theory [appud 58]; the Knowles' Adult Learning Theory [45]; Bandura's
social learning theory [22], Skinner's "reinforcement theory" [57], The theory of human resources
[66], Vroom's Expectancy Theory [67], Rogers' Theory of Personality Development [68].

The research methodology theoretical methods: synthesis, generalization, classification,
systematization, comparison, modeling, surveys; empirical methods: observation, testing,
questionnaires, conversations, ascertaining, formative and control pedagogical experiment,
statistical methods: Cronbach's alpha, students' t test for independent samples, students' t test for a
single sample, MSQ (MINESOTA SATISFACTION-QUESTIONNAIRE), etc.

The scientific novelty and originality of the research consists in: updating the process
of developing of Teachers’ Organizational Citizenship Behavior in Israel, which represents an
educational-formative approach achieved by exploring the determinants and the Teachers’ OCB
Profile, the relationships between OCB and job satisfaction in public and private educational
institutions; conceptualizing the teachers’ OCB training and highlighting the psycho-pedagogical
particularities; developing and implementing the Psychopedagogical Program for the development
of Teachers' Organizational Citizenship Behavior, which contributed to the efficiency of their
activity.



The results obtained in the research that contributed to solving the scientific problem
reside in the theoretical and methodological substantiation of the process of forming organizational
civic behavior in teachers in Israel, carried out based on determining the psycho-pedagogical
particularities of the development of Teachers’ OCB; developing the Teachers’ OCB Profile;
identifying and validating the theoretical and methodological benchmarks of the
Psychopedagogical Program for the development of Teachers' Organizational Citizenship
Behavior, based on the conceptual framework for the development of Teachers” CCO, which
contributed to the efficiency of teachers' activity, confirmed by the ability to demonstrate
adaptability (resilience) in ordinary times, as well as in crisis.

The theoretical significance of the research is ensured by: conceptualizing the formation
of Teachers' Organizational Citizenship Behavior; contributions to the theory of education by
transferring the OCB concept from the economic sphere to the pedagogical sphere, based on social,
pedagogical and psychological foundations; highlighting the structure and contents of the
Teachers” OCB Profile, composed of seven dimensions: supportive behavior, effective
relationships, organizational consciousness, personal initiative, civic virtue, organizational loyalty
and personal development; scientific argumentation of the relevance and necessity of OCB training
in the context of contemporary trends in education; conceptualizing and elaborating the
Psychopedagogical Program for the development of Teachers' Organizational Citizenship
Behavior, focused on a set of general, theoretical and praxiological benchmarks.

The practical value of the research is represented by: the exploration of the Teachers’
OCB Profile, which, adapted to the context, can serve as a model of practical behavior, useful both
in ordinary times and in crisis; the development and validation of the Program for the development
of Teachers' Organizational Citizenship Behavior, a theoretical and praxiological construct that
includes: arguments, principles, objectives, content units, activities structured on the dimensions
of the OCB Profile. Teachers, who developed the OCB dimensions based on the
psychopedagogical training program, demonstrated greater adaptability (resilience) compared to
those who did not participate in the program. The experimental results and conclusions of the
research can be used in organizing the process of continuous training of teachers in Israel and
Republic of Moldova.

The implementation of the scientific results: took place in Israeli general schools and
Holon Institute, through practical activities, with teachers' staff.

Approval of scientific results: within the Department of Education Sciences, Moldova
State University; validated through publication in specialized scientific journals, communications
in scientific forums (The Sixth International Conference on Adult Education. Education for Peace
and Sustainable Development, November 9th-11th, 2023. Moldova State University; National
Scientific Conference with International Participation “Integration through Research and
Innovation”, November 10-11, 2020, Village University of Moldova; National Scientific and
Didactic Conference with International Participation “Current Problems of Real Science
Didactics” May 11-12, 2018, Tiraspol State University, Chisinau, etc.).

Publications in the field:10 scientific articles.

Volume and structure of the thesis: 143 pages of basic text, including Annotations,
Introduction, three chapters, Conclusions and recommendations, 17 tables, 22 figures, Bibliography
(232 titles), 5 appendices.

Keywords: Organizational Citizenship Behavior, OCB profile, teachers, private
educational institution, public educational institution, Psycho-pedagogical program for the
development of OCB, determinants, job satisfaction.



THESIS CONTENT

In the Introduction, the actuality, importance and relevance of the research topic are
presented, the research field and the research topic are described, based on the identification of
contradictions, premises and its effects on the education system in Israel. The main purpose and
objectives of the research, the experimental dimensions of Teachers' OCB are formulated.

The First Chapter 1, ,,Theoretical approaches on the Organizational Citizenship
Behavior within the education system”, presents conceptual delimitations regarding
Organizational Citizenship Behavior in the first part. The second part focuses on theoretical
dimensions/evolution of the concept of Organizational Citizenship Behavior in the education
system; the third part analyzes the determinants of OCB.

As mentioned above, the concept of Organizational Citizenship Behavior was proposed by
Organ in the 1980s, gaining momentum and substantiation in recent years and becoming the
subject of many studies. The definition of Organizational Citizenship Behavior is "the behavior of
the individual, acting in his own discretion, which is not directly accepted by the formal reward
system, and the accumulation of these behaviors promotes the efficient and effective function of
the organization” [apud 53, p.86].

The general approach to Organizational Citizenship behavior is based on three criteria: (1)
The employee performs tasks beyond his official job requirements; (2) He/ she does so freely
(nobody has instructed or asked him to do so); (3)The behavior is not officially rewarded (the
employee does not get any money or other compensation for expressing this behavior).

A closer examination of the existing literature on OCB reveals its focus on the
conceptualization and definition of this behavior, the factors associated with its occurrence in an
organization, and the ways in which it influences the employee and the organization. Due to its
limited scope, the current study will only discuss the first two parameters. Early definitions of the
term “ Organizational Citizenship Behavior” emphasize that it is not compensated by the
organization but is driven by the employee’s discretion and that the employee is not trained
regarding the manifestations of such behavior. According to the evaluation of the employee’s
performance level, Organizational Citizenship Behavior of employeesit was compared with the
functional behaviors included in the job description [58].

At the same time, we reiterate that OCB offers a number of benefits: OCB can boost
employee morale; increases the level of significance of employees' work; contributes to increasing
employee performance and productivity; in fact, research shows that OCB positively predicts
performance; creates better social interactions between employees; reduces stress; creates a sense
of community among employees; favors the institution's image.

In relation to the educational system, we consider the following components appropriate,
which formed the basis of this research (adapted from Podsakoff, P. and others [54; 55]): helping
behavior, sportiness, organizational loyalty, organizational compliance, personal initiative, civic
virtue, personal development.

Although the subject represents a continuing interest for society in general and, in
particular, for the educational field, the term organizational citinzenship behavior has only
emerged in recent decades, as the lack of scientific research on OCB in relation to education has
been noted.

A study of German teachers found that curriculum identification was an important variable
that could predict organizational citizenship behavior among teachers, while a study of American
teachers found a positive correlation between a positive school environment and teachers’ OCB
[37; 39; 49]. It should be noted that most studies have been based on quantitative methodology,
focusing on understanding the correlation between this phenomenon and different variables, and
less on defining the phenomenon and its components [apud 61].

The current research aims to expand the scope of discussion regarding organizational
citizenship behavior among teachers by using qualitative research methods that allow for the
investigation of teachers' subjective conceptualizations of their organizational citizenship
behavior in their respective schools.



The epistemology of organizational citizenship behavior concepts was established based
on ideas, concepts and theories (Ajzen's Theory of Planned Behavior, Maslow's Theory of Needs,
Self-Efficacy Theory, Social Learning Theory, Social Exchange Theory, etc.), which demonstrate
their positive impact on personality formation from a holistic point of view, a reality that has
permanently concerned researchers in the fields of education, psychology, economics and
sociology: Organ, D. [52; 53]; Bogler, R. et al. [26]; Jorovlea, E. [8]; Podsakoff, P. et al. [54; 55];
Andritchi, V. [1]; Cojocaru, V., Gutu, V., Sevciuc, M. [4]; Potang, A. [12] etc.

We note: the research field of Organizational Citizenship Behavior is constantly changing.
The foundations of Organizational Citizenship Behavior were laid by the sociology of work,
managerial theory, organizational theory, etc. Research conducted in the field of organizational
behavior has contributed to finding means of streamlining production activity. More recently, the
topic has been extended to the educational field.

Studies on Organizational Citizenship Behavior among teachers have revealed a paucity of
publications on this topic. Findings from quantitative studies show that Organizational Citizenship
Behavior among teachers is directed towards students, staff, and the school [20; 26; 51].

Based on the specialized literature, we explored several components for analyzing OCB in
relation to teachers' behaviors (Figure 1, developed by the author).

Fig.1. Teacher's OCB components

OCB can be increased if in the learning process, institutions and managers apply positive
treatment and meet teachers' expectations, develop mutual trust and pay attention to teachers'
professional satisfaction [64]. The more teachers have OCB behavior, the higher the organizational
efficiency [50; 59] and their positive effects can accelerate the achievement of objectives and the
quality of education effectively. It is found that teachers with OCB bring much more benefits
compared to teachers who only perform their main tasks. At the same time, in some educational
institutions there are teachers who perform their duties only according to the job description,
without practicing OCB; being observed the unwillingness to stay at school for a long time, the
teacher immediately goes home after lessons [41].

Considering the above, the present research explores a comprehensive framework and
theoretical basis that explains the development of teachers' OCB.

The success of schools fundamentally depends on teachers who are willing to go beyond
expectations of the normative role [35]. Organizational citizenship behavior (OCB) is a useful term
to describe voluntary, extra-role behaviors exhibited by employees that are not recognized by the
formal reward system and have a general, positive effect on the functioning of the organization,
which cannot be enforced through an employment contract. OCB is a matter of individual choice,
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the non-observance of which is not considered a reason for punishment. Accordingly, OCB of
teachers refers to all voluntary and helpful behaviors extended to colleagues, managers and
students [35].

At the same time, as a result of the Covid-19 pandemic, the educational scenario has
changed unpredictably. On the one hand, it was necessary to adapt to the crisis, on the other hand,
it is important to rally around new educational trends, as follows: online learning; distance
learning; hybrid learning; home learning; mobile learning; personalized learning; project-based
learning; gamification, etc. [65]. New trends involve the reassessment/adjustment of both the
knowledge and skills of all parties involved in the educational process.

Thus, it is important to understand the benefits for all actors in education, especially
teachers and learners. Because they can create appropriate learning environments to transmit and
absorb knowledge and skills most effectively.

Taking into account the ideas mentioned above, but also the new trends in education, we
propose our definition: Within the school, teachers' OCB is a multidimensional phenomenon,
which includes voluntary and supportive behaviors extended to colleagues, managers, students
and parents at the personal and organizational levels. OCB includes behavioral values that
increase the satisfaction and empowerment of teachers and support the efficient functioning of the
institution, by stimulating its capacity to stabilize and capitalize on the human potential it has.

Based on a review of the literature and research in the field, we can conclude that OCB is
a complex phenomenon, manifested through a diversity of components/dimensions, which can be
approached from several perspectives: social, psychological and pedagogical/educational.

From a social perspective, OCB is approached from a microstructural perspective, which
involves the analysis of relationships between teachers-teachers/managers, teachers-students, and
social structures (community, family, educational institution), and from a macrostructural
perspective, which involves the determinants of OCB in the context of social and educational
transformations.

From a psychological perspective, OCB is approached through the lens of multiple causes,
connected to the dynamics of the teacher's personality development, at the individual level and in
his/her relationships with the school, family, community: self-image, emotional and social
intelligence, motivation for activity/change, attitude towards oneself and the school and social
environment, school organizational commitment, self-efficacy, social and emotional problems,
values and perceptions, etc.

From a pedagogical perspective, OCB is approached as a consequence of the influence of
the strategies used by teachers (ICT skills), classroom management, school climate, and
educational leadership, but also of the possibility of resolving the contradictions generated by
social and educational transformations, the need to ensure quality education.

Based on the analysis of the specialized literature, we can mention several determinants of
organizational citizenship behavior (OCB).

Arar, K. and Nasra, M. analyzed the relationships between principals’ leadership style,
occupational perceptions, and OCB [18]. Ismail, S. et al. [43]; DiPaola, m. si Tschannen-Moran,
M. [35] explored the impact of school climate on OCB. Huda, S., Soefijanto, T. si Supriyati, Y.
[42] investigated the impact of trust and job satisfaction on teachers’ citizenship behavior.

The influence of job satisfaction, leadership, and organizational climate on OCB was
studied by Bismala, L. [24]. Through job satisfaction felt by teachers, effective leadership, and a
positive organizational climate, teachers will be willing to go beyond formal tasks and deliver
performance beyond the institution's expectations.

Skarlicki, D.&Latham, G. examined OCB in an academic setting, noting it as a two-
component structure, organizational and interpersonal, that underlies OCB [apud 35].
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Considering the wide spectrum of OCB determinants, we selected and updated the most
relevant ones for education (Figure 2): job satisfaction, organizational climate, organizational
commitment, role perceptions/equity perceptions, leadership behavior, individual dispositions,
motivations, and demographic variables (gender, age, years of work experience).

Role
Perceptions

Organizational
Commitment

Teachers'
OCB

Job satisfaction

Fig.2. Teachers’ OCB Determinants

Taking as reference the ideas of several authors [24; 65], we wish to highlight the trends
and attitudes that determine the importance of OCB:

e Global competition in the field of human resources, especially organizational support for
substantial internal teacher initiatives, has further increased the importance of OCB.

e The trend of increased exploration of teamwork requires more OCB.

e Organizational performance and especially the role of substantial and internal initiatives of
teachers (investing additional time, providing support to students, using technologies)
streamlining in order to adapt to change.

e Increasing the importance of education quality and student satisfaction (based on individual
and social needs) aims to leverage the multilateral components of teachers’ OCB to meet
the stated socio-economic requirements.

Teachers' OCB has an important social impact. Given that not many employees in profit-
oriented organizations can and are able to implement OCB without expecting a reward, Teachers'
OCB can serve as a model for other public and private organizations.

We conclude the importance of understanding OCB as a context-related phenomenon,
especially in the context of new educational trends. Through theoretical investigation, it was found
that OCB is a multifaceted phenomenon, manifested through a diversity of
components/dimensions, highlighted on two levels of approach: personal and organizational,
which can also be approached from several perspectives: social, psychological and
pedagogical/educational. The analysis of different approaches and theories, research with
reference to OCB in education allowed us to deduce and formulate conceptual and praxiological
benchmarks for the development of this phenomenon in educational institutions.

The second chapter, ,,Methodological Framework for Developing Teachers’
Organizational Citizenship Behavior”, focuses on the conceptualization of teachers’
organizational citizenship behavior training, which includes analyzing the national educational
context in Israel, identifying job satisfaction as the main determinant of OCB; developing the OCB
Teacher Profile.
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The conceptual approach of the research on the training/development of teachers’ OCB
focuses on the analysis of different national and international approaches to this phenomenon and
on the finding that OCB is the result of the action of a complex of determining factors in
interdependent relationships. As important landmarks, we noted the analysis of the Israeli
education system, including the specificity of public and private educational institutions.

Exploring the determinants of OCB has allowed the identification of a visible correlation
with job satisfaction. Findings of the relationship between job satisfaction and OCB vary across
studies, but also prevail in the preferences of the teachers involved in the present research. Werner
[62] states that only satisfied employees seem more likely to exhibit positive behaviors that can
effectively contribute to the overall functioning of the organization. Employees will tend to exhibit
organizational citizenship behaviors more likely when they feel satisfied with their jobs, versus
the support or benefits (e.g., positive work experiences) provided by the organization or their

colleagues [64]. etc.
Institutions

Supporting behavior

1. Supporting behavior

Nowp wN=

2. Effective relationships

Personal development

]

- Organizational
comsciousness

- Personal initiative

- Civic virtue

. Organizational loyalty
OCEB Private
- Personal developmenit Institutions

. Supporting behavior
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- Effective relationships
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v

Fig.3. Model of Teachers' OCB dimensions in public and private
educational institutions

The specifics of the private and public sectors in OCB and job satisfaction. Literature review
shows that work motivation among public sector employees and managers is very different from
that of their private sector counterparts [39; 40]. Sometimes, when samples of private and public
sector employees contain too many differences in gender, age, education, job content, or
hierarchical level, differences in work motivation can be explained simply by these demographic
or organizational factors.

Public sector employees often make the choice to provide worthy service to society. They
are motivated by a strong desire to serve the public interest [37; 44], a sense of community service
not found among their private sector counterparts [45], and a drive to advance the public interest
[37]. Public sector employees exhibit a stronger service ethic than private sector employees [44].
Motivation for public service encompasses elements such as the opportunity to have an impact on
public affairs, a commitment to serving the public interest, and an interest in achieving social
justice [39; 40].

Taking into account the specifics of our research focused on the development of OCB of
teachers covering the two sectors of public and private educational institutions, we wish to propose
the following OCB Model of teachers in the aforementioned institutions (Figure 3). The Model
reflects the dimensions of the OCB Profile of teachers, which has been explored in public and
private educational institutions.
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At the same time, the psychopedagogical influence on teachers in order to develop OCB
involves achieving objectives that can be established in relation to the profile of the OCB teacher.
The analysis of the determining factors and dimensions of the manifestation of OCB allowed us
to model a profile of the teacher with OCB (table 1, developed by the author).

Table 1. Teachers’ OCB Profile (prepared by the author)

OCB Dimensions Descriptors

1 | Supportive behavior e guides/helps students with additional materials in class and outside
of school

e guides/supports new colleagues,

provides support to absent colleagues by redistributing learning

tasks in classes

volunteer for school committees/

volunteering in working with parents outside of school hours

doesn't waste working hours with various complaints

shows patience, empathy, tolerance in solving work problems

o demonstrates dedication to the benefit of the group and the
institution

e intervenes in preventing conflicts between colleagues, between
managers and other teachers

o establishes assertive communication with students' parents, other
educational actors

o tends to have a positive attitude towards others

3 | Organizational ¢ internalizes the organization's rules and regulations, even when

awareness they are not subject to external oversight

o intervenes in conflict prevention, avoiding unpleasant situations
that affect one's own rights and those of others

e demonstrates punctuality

e demonstrates discipline

e avoids extra breaks

4 | Personal initiative e demonstrates personal/organizational initiative that goes beyond
the daily requirements of the job description

e proposes possible improvements to the teaching

process/curriculum,

mobilizes volunteers for new initiatives

accepts some forced but necessary changes

it is displayed through participation in staff meetings

reports potential risks that the organization may face in the future

demonstrates commitment to the institution as a whole

demonstrates willingness to accept personal responsibility for the

success of the institution

e supports the involvement of students/colleges in community

2 | Effective networking

5 | Civic Virtue

projects
6 | Organizational e promotes the institution as a whole
loyalty e protects the institution's reputation from external threats

e promotes the image of the institution in society by participating in
various social activities

o mobilizes students/colleagues/parents in promoting the institution

7 | Personal e voluntarily participates in professional development programs

development e participates in didactic and scientific activities, beyond the
mandatory ones

e participates in internships, professional mobility, etc. based on
personal commitment, without imposition from the administration.
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Therefore, the conceptual framework of teachers’ OCB development includes a set of
theoretical provisions, determinants, strategies and goals of this process and can be presented in
the form of a summary and table (Table 2, developed by the author).

Table 2. The Conceptual framework of the development of Teachers’ OCB

Conceptual
No. approaches and Content Comments
dimensions
1. The OCB concept: Within the school, teachers' OCB is a
OCB — multi-faceted, | multidimensional  phenomenon,  which
social, psychological, | includes voluntary and supportive behaviors

pedagogical, extended to colleagues, principals, students,
economic,  cultural | and parents at personal and organizational
phenomenon levels. OCB represents behavioral values

that increase teacher satisfaction and
empowerment and support the effective
functioning of the institution by stimulating
its capacity to stabilize and capitalize on its
human potential.

2. Determinants Teachers' OCB is influenced by several | Job satisfaction
factors: Job Satisfaction, Organizational | identified as the main
Climate, Organizational Commitment, Role | determinant of OCB
Perceptions/Fairness Perceptions,
Leadership Behavior, Individual
Dispositions, Motivations and Demographic
Variables (Gender, Age, Years of Work
Experience).

3 Theories and | Relevant theories OCB is a complex
perspectives - Theory of Planned Behavior (TPB), phenomenon,

- Maslow's hierarchy of needs theory, manifested through a

- Self-efficacy theory, diversity of components/

- social learning theory, dimensions, which can

- Social exchange theory, be approached from

- Social comparison theory several perspectives:

social, psychological and
pedagogical/educational.

4 The national | Institution type: Specifics of private and
educational context in | Private and public institutions public educational
Israel institutions

5 Strategies and | Psychopedagogical Program  for the
methods for training | development of Teachers' Organizational
OCB Citizenship Behavior

6 Results Teachers’ OCB Profile Teacher’s efficiency

The conceptualization of teachers' OCB development focuses on a holistic approach to the
subject: pedagogical, psychological, social perspectives. In this sense, the grounded conceptual
approach represents a reference framework for the development of a formative praxiological
approach.

Respectively, the Psychopedagogical Program for the development of Teachers'
Organizational Citizenship Behavior was designed based on psychologically, pedagogically and
methodologically grounded conceptual approaches and represents a praxiological construct that
includes: arguments, theories, principles, objectives, content units, activities.
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The Psychopedagogical Program for the development of Teachers' Organizational
Citizenship Behavior was built based on the analysis of specialized literature and also on personal
interviews that were conducted among teachers working in both the public and private sectors.
The program includes 7 modules — OCB dimensions, structured in sessions by content units, which
can be expanded according to needs, with specific objectives, content units, activities and tools.

The specific objectives of the Psychopedagogical Program for the development of teachers'
organizational citizenship behavior are: familiarizing teachers with the essence and importance of
OCB, including the benefits and challenges related to it; identifying and analyzing the
determinants of OCB at a personal and professional level; developing skills related to the
dimensions of OCB (Teachers’ OCB Profile) by becoming aware of their importance and value in
professional activity.

The Program includes a separate system of specific activities for teachers, with a view to
developing OCB at the personal and organizational/professional levels. We emphasize that the
Program includes only those specific activities that are directly oriented towards the development
of OCB. In this regard, the valences of continuous training of teachers can and must be updated.
All these activities are structured in table 3 (prepared by the author).

Table 3.Psychopedagogical Program for the development of
Teachers’ Organizational Citizenship Behavior
Dimension 1. Supportive behavior
Theoretical framework
"Reinforcement  Theory"  (Skinner), also called the Theory of
Consolidation/Strengthening, is based on the premise that behavior that generates a
pleasant result is likely to be repeated.
Social exchange theory (Newman, Kiazad and Cooper), refers to the fact that
employees are susceptible to adopting prosocial behaviors similar to those exhibited
by leaders. Accordingly, young teachers, receiving support from seniors, can take
on positive models in the future.
Training = The principle of approaching the learner as a "producer"”,which, through
principles education and professional training, brings investments in human capital (not
just as a "consumer").
= The principle of learner-centerednessit involves placing the emphasis in
instruction on the learner, and not on the subject matter.
= The principle of individual and differentiated treatment of the learner(in the
training process, the individual characteristics of the students are taken into
account: age, gender, level of previous training, intellectual and physical
potential, etc.)

Methodological framework

Explanatory
theories

Training objectives

Content units

Training activities

Learners will be able to:
> to identify ways to guide

students both in formal (in
lessons) and non-formal
(extracurricular  activities)
contexts;

to propose ways to guide
newcomer colleagues;

to apply positive teaching
support practices to
colleagues who  replace
absent teachers;

to offernew colleagues digital
tools with the aim of updating

Ways to guide students in
lessons and in extracurricular
activities. Student inclusion
Ways to guide new
colleagues.

Positive teaching support
practices in various
educational situations.

ICT — as a support and
development tool.
Volunteering within
educational institutions.

v' Creating an algorithm for

preparing  methodological
support for future trainers in
working with various groups:
- student inclusion

- adult education (senior
classes), etc.

Analysis of case studies on
ways to guide new colleagues
(e.g. teacher training days,
teacher evenings, support
meetings/groups, ICT
assistance).
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and optimizing the
educational process;

» to design volunteer activities
for school committees;

> to design extracurricular

work activities with parents.

Volunteer activities with

students' parents.

v

Simulating problematic
situations related to the
absence of colleagues and
relevant ~ solutions  (e.g.
redistribution of learning
tasks, carrying out lessons in

classes).
Developing plans/scenarios
for  volunteer activities:

support for the elderly (e.g. in
placement centers); support
for people from vulnerable
groups (e.g. charity actions),
etc.

Dimension 2. Effective relationships

Theoretical framework

Explanatory
theories

Hierarchy of needs theory(Maslow)Regarding OCB, it refers to practically all
dimensions of OCB (starting with level 2), based on effective networking.

Adult learning theory (Knowles) provides an understanding of the needs of adult
learners (teaching staff) based on the identification of five defining characteristics
compared to younger learners: self-concept, life experience, desire to learn, learning
orientation, and motivation to learn.

Training =
principles

through

The principle of satisfying the
recognition, professional fulfillment, etc.)
= The principle of the importance of interpersonal relationshipsaims at learning
interaction with others,

relationships establish values, norms and models of behavior, interaction styles)
= The fundamental principle of organizing the adult education processemphasizes
that adults learn better and more efficiently in less formal contexts, through
activities, flexible methods and techniques, adapted to their needs, interests and
aspirations.

collective experiences;

individual's higher needs(self-esteem,

interpersonal

Methodological framework

Training objectives

Content units

Training activities

Learners will be able to:
> to identify ways to manage
emotions when solving work

problems;
» to identify problems that can
generate interpersonal and

group conflict situations;

> to prevent conflict situations
that may affect personal
rights and those of others, by
proposing  solutions  to
resolve them;

> to propose ways of assertive
communication with
colleagues, parents and other
educational actors.

Emotions management
Time management
Occupational burnout and its
prevention

Conflicts at work from the
perspective of human rights
(typologies, management,
prevention)

Assertive communication in
the educational environment.

AN

Emotion management
exercises in various work
problem situations.
Anti-burnout exercises.
Role-playing  games -
conflict management.
Preventing conflict situations
(based on case studies
through group work, the
Gallery Tour, etc.)
Simulating assertive
communication  situations
with peers, parents, and other
educational actors.

Personal psycho-emotional
counseling and support for
senior and new (junior)
teachers.

Dimension 3. Organizational consciousness

Theoretical framework

Explanatory
theories

Theory of planned behavior (Ajzen) can be used as a framework for understanding
the intentions and/or behaviors of teachers, students, or other educational actors. It
can help identify the determinants and beliefs that influence teachers' intention to
perform or not perform a certain behavior.
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Human Resources Theory / Theory Z(Ouchi) considers the full realization of the
person in his work environment through adherence to the culture and spirit of the
institution and through his full realization in the organization.

Training .
principles

The principle of normative commitment It aims at the student's compliance with
the rules of the institution, the internalization by teachers of the rules and
regulations of the organization.
= The principle of organizational responsibility in correlation with individual
responsibilityis based on the fact that awareness of the organization's values
allows for increased responsibility and human dignity.

Methodological framework

Training objectives

Content units

Training activities

Learners will be able to:

>

>

identify the rules and
regulations of the institution;
to comply with the rules and
regulations of the institution,
regardless of internal or
external monitoring;

to analyze the components of

the institution's
organizational culture;
to propose ways for

employees to comply with
the institution's rules and
regulations.

Institutional ~ Rules  and
Regulations (IRR).

Ways to comply with the
rules and regulations of the
institution.

Organizational benefits
through compliance with the
institution's rules and
regulations.

The organizational culture of
the institution (components,
nexus with teachers,
correlation of values with
rules and regulations).

Working  with  relevant
documents: Institutional
Statute, Code of Ethics,

Operating Regulations, etc.
Analysis of case studies
regarding RRI compliance.
Analysis of the job
description in relation to the
OCB dimensions.

SWOT analysis of the
institution's  organizational
culture.

Analysis of the school's
support methods for teaching
staff (e.g. discounted health
insurance, tributes, etc.)

Dimension 4. Personal initiative

Theoretical framework

Explanatory

Self-efficacy theory (Bandura) refers to an individual's belief in their ability to

theories execute behaviors necessary to produce specific performance.
Human resources theory / Theory Y. (McGregor) finds that the most effective way
to achieve organizational objectives is to align them with the needs and goals of the
organization's members.

Training = The participatory principle It aims at participatory practices as ways of

principles determining people's real commitment to the organization and personal

fulfillment.
= The principle of creativity refers to approaching students' creativity as a
combined activity of biological, psychophysiological and social functions
involved in producing the new and original.
= The principle of active and conscious learning It requires learners to participate
in acquiring knowledge on their own, both individually and under the guidance
of teachers.

Methodological framework

Training objectives

Content units

Training activities

Learners will be able to:

>

>

>

identify  job  description
responsibilities Vs.
personal/organizational
initiative;

to propose possible
improvements to the teaching
process/curriculum;

to mobilize volunteers from
among students and
colleagues for new
organizational initiatives;

Organizational initiatives
(modalities, typologies,
models, impact).

Responsibilities Vs.

personal/organizational
initiatives.

Ways to
volunteers for
personal/organizational
initiatives  (specifics  of

mobilize
new

v" Analysis of job description

responsibilities in relation to
organizational initiatives
(comparative study).

Creating an algorithm for

preparing a  methodical
support for personal
initiatives (e.g. preparing

meals together; going on a
weekend at the end of the
year for the whole team -
socializing; semester - lunch
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» to propose organizational
initiatives that go beyond the
daily requirements according
to the job description.

working with young people,
adults from different age
groups, experience).

together at school: each
teacher brings food from
their mother's house and talks
about it etc.).

Analysis of the initiatives of
the institution's employees
(based on case studies
through group work).
Simulation of organizational
initiatives (e.g. encouraging
healthy  eating among

students; screensavers
(teenagers  protected on
social networks);

intergenerational  dialogue:
students teach in the senior
class; contact with the
community - volunteering
activity in the community).

Dimension 5. Civic Virtue

Theoretical framework

Explanatory
theories

Social learning theory (Bandura) is based on the idea that leaders and colleagues
who adopt ethical behaviors are perceived as models for the well-being of others,
and learners will adopt behaviors similar to those of leaders or colleagues, becoming
prosocial towards other colleagues and the organization.

Expectancy theory (Vroom) emphasizes the importance of the "expectation-hope"
relationship, which suggests the learner's belief that, after a changed behavior, a
reward (in various forms, not necessarily monetary) will definitely come.

Training = The principle of correlating the work environment with social requirementsaims

principles

to adapt working conditions to social
accommaodation/inclusion, resilience, security, etc.)

= The principle of correlating personal expectations and organizational
opportunities aims at paying special attention to the needs and expectations of
the students, the institution's activities being directed towards their/staff needs

trends (ICT use, reasonable

Methodological framework

Training objectives

Content units

Training activities

Learners will be able to:

> to identify the characteristics
of civic virtue at the
institutional level;

» demonstrate commitment to
the institution, including by
participating in staff
meetings;

» to report potential risks that
the organization may face in
the future;

» demonstrate willingness to
accept personal
responsibility for the success
of the institution;

» tosupport the involvement of
students/colleges in
community projects.

The concept of civic virtue
at the institutional vs.
societal level.
Commitments to  the
institution from the
perspective of civic virtue.
Opportunities and risks of
educational institutions.
Personal responsibility for
the success of the institution
(availability vs. obligation).
Ways to involve
students/colleagues in
community projects.

Analysis of the essence/
components of civic virtue at
the institutional vs. societal
level (comparative study).
Analysis of case studies
regarding examples of civic
virtue at the institutional
level (protection of
adolescents online,
discussion circles on civic
citizenship, security,
resilience to bullying, etc.).
Identifying and reporting
potential risks that the
organization may face in the
future (based on case studies
through group work).
Modeling community project
initiatives (volunteer actions
for people with disabilities
and from vulnerable groups;
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public lessons on online
adolescent protection,
security and resilience in
relation to violence in society
and school; lectures to the
police on how to work with
children and parents, etc.).

Dimension 6. Organizational loyalty

Theoretical framework

Explanatory

theories

Human Resources Theory / Theory Z (Ouchi) considers the full realization of the
person in his work environment through adherence to the culture and spirit of the
institution and through his full realization in the organization.

Bandura's social learning theory is based on the idea that leaders and colleagues
who adopt ethical behaviors are perceived as models for the well-being of others,
and learners will adopt behaviors similar to those of the leaders or colleagues,
becoming prosocial towards other colleagues and the organization.

Training =
principles

The principle of motivating the personlt aims at all the learner's states of need,
which require satisfaction and which determine him to perform a series of
actions in order to satisfy them.
= The principle of diversityaims to accept the fact that people can be different
(based on gender, age, disability, Special Education Services, cognitive abilities,
etc.), they must be treated with respect, understanding, tolerance.

Methodological framework

Training objectives

Content units

Training activities

Learners will be able to:

>

>

to identify ways and promote
the institution as a whole;

to protect the institution's
reputation from external
threats;

to promote the image of the
institution in society by
participating in various social
activities;

to guide the mobilization of
students/colleagues/parents
in promoting the institution.

Ways to promote the
institution as a whole.

The specifics of protecting
the reputation and image of
the institution from external
threats

Strategies to promote the
institution's image in society
through  participation in
various social activities.
Psychopedagogical and
social conditions necessary

for the formation of
organizational loyalty of
teaching staff.

Examples of mobilizing

students/teachers/parents in
promoting the institution.

Identifying, analyzing and
reporting external threats to
the school / proposing ways

to protect the school's
reputation from external
threats (e.0. carrying
weapons, conflicts,

migration, etc.).

Proposing ways to promote
the school's image in society
(e.g. by participating in
various  social activities:
collaboration with the Israel
Defense Forces - student
volunteering; training for
community specialists, etc.).

Identifying, analyzing and
promoting the necessary
conditions  (allocation  of

work spaces for teachers,
equipment  for  teachers,
training days, etc.).
Modeling initiatives  to
involve
students/teachers/parents in
promoting the institution
(open days, public actions,
conferences, round tables,
social networks, etc.).

Dimension 7. Personal development

Theoretical framework

Explanatory

theories functionality.

Personality theory (Rogers) aims at personal development as a driver of people's
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Hierarchy of needs theory (Maslow) Regarding OCB, it refers to practically all
OCB dimensions (starting with level 2), with the need for esteem and personal
fulfillment at the top of the pyramid, which are mutually conditioned by personal
development.

Training = The principle of combining education and self-education reflects the need for
principles training-self-training and development-self-development of personality and
society.

= The principle of satisfying the individual's higher needs reflects the need to
capitalize on recognition in adult education, professional accomplishments that
lead to personal development but are also satisfied as a result.
Methodological framework

Training objectives Content units Training activities
Learners will be able to: v Identification and analysis of
» toidentify the components of | e Personal development personal development

personal development in (approaches, components, components through social
relation to one's own social connections). connections.
professional needs; e Professional development | ¥~ Proposing professional
» to voluntarily participate in from a personal, didactic- development modalities from
professional ~ development scientific, and  social a personal perspective (e.g.
programs; perspective. acquiring new knowledge in
> toparticipate in scientificand | o Ways of personal and adjacent fields), scientific-
educational activities; professional  development didactic (e.g. using ICT,
» to participate in training (options/connections: specialized courses; formal
courses, professional internships,  professional and informal roles within the
mobility, etc. based on mobility): advantages vs system), social (e.0.
personal commitment, disadvantages. involvement  in  social
without imposition from the projects), etc.
administration. v" Modeling professional
development situations
(options/connections:
internships, professional
mobility): advantages vs
disadvantages, etc.

Monitoring and Evaluation

The effective implementation of the Psychopedagogical Program for the development of
Teachers' Organizational Citizenship Behavior in educational institutions requires relevant
pedagogical, psychological, social and managerial conditions.

There are also a number of benefits that are more difficult to quantify than we can call
qualitative results of the Psychopedagogical Program for the development of Teachers'
Organizational Citizenship Behavior. First of all, it is about the quality of life in the schools where
the Program is implemented, the consequences of the state of satisfaction generated by improving
the academic results of students, as well as their responsible involvement in the activities proposed
by the educational unit. Second, it is about the quality personality of the students' lives that arises
against the background of professional satisfaction.

The pedagogical expertise of the Psychopedagogical Program for the Development of
Teachers' Organizational Citizenship Behavior confirmed its theoretical and methodological
validity.

In Chapter 3, ,,The Experimental Framework for Improving Teachers'
Organizational Citizenship Behavior”, the first part reflects the initial findings regarding
teachers’ OCB in relation to job satisfaction (diagnostic stage). The second part of the chapter
reflects the findings regarding the validation of the Psychopedagogical Program for the
Development of Teachers' Organizational Citizenship Behavior. The chapter reflects the results of
the formative pedagogical experiment, the description, analysis and interpretation of the results
obtained.
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The exploration of teachers' OCB and job satisfaction in this study showed that teachers tend
to perform beyond the required tasks. It seems that the more they feel thatsupervisorsand
colleagues create a climate of improvement and empowerment at school, the more teachers are
willing to achieve a higher OCB.

The professional context of training appropriate OCB skills that is due to increased job
satisfaction. To test the operational hypothesis of this paper, i.e. the existence of differences
regarding organizational citizenship behavior and job satisfaction, three case studies were
conducted. Study 1 and Study 3 were based on quantitative research instruments, while the second
study was based on qualitative research instruments.

The study investigates the relationship between “job satisfaction” and “Organizational
Citizenship behavior” and compares the terms of this relationship in the private and public sectors,
using data collected from 109 participants. Of the 109 respondents, the proportion of men is 23%
and women is 77% — a figure that reflects the gender distribution of the organizations. Of the total
sample, 54 respondents were employed in the private sector, of whom 25.9% were men and 74.1%
were women, and 55 respondents were employed in the public sector, of whom 20% were men
and 80% were women.

For the purpose of this study, a questionnaire (Likert scale) was applied and divided into
three parts (some questions taken from relevant research in Hebrew or English): The first part
includes questions regarding "job satisfaction"” (MSQ); the second section regarding
"Organizational Citizenship behavior" was defined in the questionnaire through a list of statements
related to the investigated phenomenon; the third section - demographic.

The rationale for the current study is anchored in previous studies that have established a
link between job satisfaction and OCB. Early detection of OCB is quite important. Job satisfaction
is still the main indicator of organizational citizenship behavior.

Results. In light of current research, the researcher explored the following operational
hypotheses, obtaining the following results: according to which there is a relationship between
"job satisfaction™ and "Organizational Citizenship behavior", such that the higher the degree of job
satisfaction, the more employees will exhibit Organizational Citizenship behavior (Fig. 4,
developed by the author)).
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Fig.4. The relationship between job satisfaction and organizational citizenship behavior

Hypothesis (H2) predicted a distinction in the correlation between “job satisfaction” and
“organizational citizenship behavior” in the public versus private sector, the hypothesis being
confirmed. Moreover, it is evident that the overall mean of “job satisfaction” and the overall mean
of “organizational citizenship behavior” was higher in the public than in the private sector (Fig. 5,
developed by the author).
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Average Overall - Satisfaction public
m Average Overall - Satisfaction private
Average Overall - corporate citizenship public

m Average Overall - corporate citizenship private

5,0064

4,5639

4,3584

3,8082

| public

private

| public

private |

| Average Overall - Satisfaction

Average Overall - corporate citizenship |

Fig. 5. Difference between the averages in job satisfaction and
Organizational Citizenship behavior per sector

08 Hypothesis (H3) claimed that the
07 - correlation between “job
’ satisfaction” and “OCB” would be
0,6 - stronger among veteran employees
0,5 - compared to those with limited
04 - seniority. The hypothesis was
confirmed, with differences

0.3 7 identified, with the correlation
02 - between “job satisfaction” and
0,1 - “OCB” being stronger among
0 4 veteran  employees. But no
veteran employees senior employees significant correlation was found
between the relationship between

Fig. 6. Difference between veteran and senior employees
in correlations of job satisfaction and Organizational

job satisfaction and OCB and
seniority (Fig. 6, (developed by the

Citizenship behavior author).

Qualitative results. Some teachers who participated in the study had a family history of
helping others. However, many noted that teachers who are parents of young children are limited
in their ability to demonstrate a OCB and stay at school after school hours. Family was found to
have an impact on teachers' ability to perform tasks beyond what is required, especially after
official school hours.

Another group of factors highlighted by respondents concerned the school climate and
student body. Good communication between teachers, a pleasant atmosphere, and norms that
support Organizational Citizenship behavior were cited as positive influences on this type of
behavior. Respondents emphasized the need for “a good atmosphere, an atmosphere of
encouragement, good staff, real warmth” that would inspire teachers to go beyond the boundaries
of their official duties. One high school teacher highlighted the kind of atmosphere needed to
motivate teachers to go beyond expectations: Many have assumed that OCB is more common
among teachers in schools for socio-economically disadvantaged populations, an assumption
supported by research on patterns of emotional care and giving among teachers [32].
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The second part of the chapter reflects the findings regarding the validation of the
Psychopedagogical Program for the development of teachers' Organizational Citizenship behavior.
The participants in the training program were selected from those who participated in the
diagnostic phase and the case studies. In the private sector, 45 teachers participated in the
psychopedagogical program (GE/intervention) and 45 did not participate (control group/CG).
Similarly, 55 of the public sector teachers participated in the program (GE), while 55 teachers did
not participate (CG). The results are as follows:
Teachers who participated in the
psychopedagogical program reported
higher job satisfaction compared to
teachers in the GC.
At the same time, public sector teachers
reported higher job satisfaction
compared to private sector teachers.
While among teachers from both
sectors, who benefited from the psycho-
pedagogical program and reported
higher job satisfaction compared to the
_ CG, a greater increase was indicated in
PUBLIC SEC.TOR PRIVATE SECTOR the .prlvate SE(.ItOI' Compared to the
Fig. 7. Interaction between group and sector in ~ Public sector (fig. 7, (prepared by the
terms of job satisfaction author).
While among teachers in both sectors who benefited from the psychopedagogical program
and reported higher OCB compared to CG, a slightly higher but non-significant increase was
indicated in the private sector compared to the public sector (table 4/author).

Table 4. Means and standard deviations of OCB according to study groups

Private sector Public sector
Intervention 4.5 (0.78) 4.01 (1.21)
Control 2.97 (0.78) 3.21 (0.87)

The results showed a significant distinction in the correlation between OCB and job
satisfaction and especially between employees who participated in the intervention program and
employees who did not participate (control).

As can be seen in Table 5, a stronger correlation was found between OCB and job
satisfaction, especially among employees in the public sector and, to a lesser extent, between these
variables in the private sector. Similarly, the intervention based on the psychopedagogical program
was shown to create stronger relationships between job satisfaction and OCB, compared to the
control group.

Table 5 Correlations between OCB and job satisfaction according to study groups

Private sector Public sector
Intervention 0.682** 0.821**
Control 0.392* 0.521**

*p<.05, **p<.01

In conclusion, the experiment demonstrated that the psychopedagogical program for
teachers was able to improve both Organizational Citizenship behavior and job satisfaction
compared to the control group. Furthermore, the intervention strengthens the associations between
OCB and job satisfaction, especially among the intervention group. Finally, the psychopedagogical
program had a slightly greater effect among teachers in the private sector. We believe that this is
due to the fact that participants in the public sector practice some components of OCB more often,
while colleagues in the private sector are more motivated by the material factor.
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Post-evaluation of the Psychopedagogical Program for the Development of Teachers'
Organizational Citizenship Behavior.The previous experimental phase ended in January-February
2020, and starting March 11, 2020, Israel imposed social distancing and other rules to limit the
spread of COVID-19. The pandemic has generated multiple challenges, also affecting the
education system, with enormous pressures on all educational actors (students, teachers, school
management, parents).

In this context, the author of this research continued to explore the topic of teachers' OCB.
Working with some participants in the psychopedagogical program (mostly online), but also with
people who did not participate in this program before the pandemic, allowed the Post-Evaluation
of the Psychopedagogical Program for the Development of Teachers' Organizational Citizenship
Behavior. The author set out to explore the dimensions of teachers' OCB during COVID-19,
through the lens of the effectiveness of the aforementioned program.

The subject was approached from a quantitative and qualitative perspective. The
quantitative analysis was carried out based on the questionnaire developed by the author, to
examine the extent to which teachers applied the dimensions of OCB during the pandemic
compared to ordinary times (Pre-COVID). This stage was attended by 40 teachers who benefited
from the psychopedagogical program (20 from public schools and 20 from private schools) — the
experimental group (EG). The participants answered the question: in what way were the
components of OCB functional before the pandemic and during the pandemic? The results are
presented in tab. 6 and 7 (by author).

Table 6. Answers of participants in the formative program (GE) in public schools

Pre-COVID (N20) COVID-19 (N20)
OCB Dimensions low | medium | high | low | medium | high
Supportive Behavior 20 20
Effective Relationship 20 20
Organizational awareness 3 17 3 17
Personal initiative 4 16 3 17
Civic Virtue 3 17 3 17
Organizational Loyalty 3 17 3 17
Personal Development 20 20

Table 7. Answers of participants in the Psychopedagogical Program (GE) in private schools
Pre-COVID COVID-19

OCB Dimensions low medium | high | low medium | high
Supportive Behavior 4 16 2 18
Effective Relationship 4 16 2 18
Organizational awareness 8 12 4 16
Personal initiative 5 15 3 17
Civic Virtue 8 12 4 16
Organizational Loyalty 8 12 4 16
Personal Development 2 18 20

The quantitative analysis was supplemented by qualitative analysis, conducted through the
focus group method. The participants' responses were synthesized, providing a broader picture per
OCB dimension.

Findings: Israeli teachers who participated in the psychopedagogical program before the
pandemic reported the functionality of practically all components of the CCO “during COVID-
19”. They acknowledged that participation in the psychopedagogical program helped them to
withstand the challenges of the pandemic due to the development of skills on the dimensions of
the CCO. This was particularly reiterated by teachers in private educational institutions.
Accordingly, it was reconfirmed that the program had a stronger impact on teachers in the private
sector. We believe that this can be explained by the more frequent daily exploration of the CCO
components by teachers in the public sector.

Teachers who did not participate in the training program acknowledged facing more
challenges in their work “during COVID-19” than “before COVID-19”.

24



GENERAL CONCLUSIONS AND RECOMMENDATIONS

The theoretical and practical research conducted has allowed the identification and
explanation of the psychopedagogical particularities of the development of Teachers'
Organizational Citizenship behavior, which include personal attributes, such as the teacher's
profile, and structural elements, such as a person's work context (national education context),
educational trends and needs, determinants of OCB, etc.).

The analysis, synthesis, interpretation of theoretical references and research results
regarding the exploration of teachers' Organizational Citizenship behavior (OCB) as a strategy for
streamlining teachers' activity confirm the purpose of the research by achieving the expected
objectives. Regarding the findings established in the theoretical plan and research methodology,
we formulate the following general conclusions:

1. The research conducted aims at one of the current, complex problems of education, namely
the efficiency of the teaching staff's activity. Following the evolution of the scientific
guidelines on OCB, based on the analysis of pedagogical, psychological, sociological and
organizational approaches, the essence of the basic concepts was established: Supportive
behavior, Effective relationships, Organizational awareness, Personal initiative, Civic
virtue, Organizational loyalty, Personal development, OCB determinants, etc. Through the
theoretical study, we formulated our own definition of the concept of OCB of teachers
(subchapter 1.2). It was deduced that OCB is a complex concept, manifested through a
diversity of dimensions, which must be approached from multiple perspectives: social,
psychological and pedagogical.

2. The current research contributes to the development of the general theory of education by
transferring knowledge from the economic field to the psycho-pedagogical field. In the
context of higher educational and social demands, the importance of OCB is increasing,
which is why interventions in this segment are essential. Through the theoretical analysis
of various theories in sociology, psychology, and economics in relation to OCB, the author
offers a broad interdisciplinary connection, demonstrating the importance of approaching
educational phenomena/models from multiple perspectives. We also conclude the
importance of understanding OCB as a context-related construct, especially in the context
of new educational trends. The development of OCB must consider complex interventions,
structured in a psycho-pedagogical program that addresses as many risk
factors/determinants of development at the individual, social and educational levels as
possible.

3. The scientific originality of the research is ensured by examining the trends of change in
Teachers' Organizational Citizenship behavior from a historical perspective in Israel;
addressing the connections between transversal competencies and teachers’ OCB;
assessing the relationships between Organizational Citizenship behavior and job
satisfaction, between public and private educational institutions. As important elements of
the psychopedagogical peculiarities of Teachers' OCB development, we have developed
the Conceptual Framework for Teachers' OCB Development (subchapter 2.1), established
the indicators for assessing teachers' Organizational Citizenship behavior (Teachers’ OCB
Profile, subchapter 2.1), the principles and identified characteristics of adult learners
(subchapter 2.2).

4. Taking as a reference the theoretical approaches from sociology, economics, psychology
and pedagogy in relation to OCB, the Psychopedagogical Program for the Development of
Teachers' Organizational Citizenship Behavior was developed (subchapter 2.2) and
validated. The arguments, principles, objectives, content, and activities of the
Psychopedagogical Program, experimentally validated (subchapter 3.2), can serve as a
valuable tool in streamlining the work of teachers. The significant impact of the program
was confirmed by the fact that teachers who developed the dimensions of OCB based on
the training program demonstrated greater adaptability (resilience) compared to those who
did not participate in the program.
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5. The exploration of teachers’ OCB and job satisfaction in this study revealed that teachers
tend to perform beyond the required tasks. In situations where supervisors and colleagues
create a positive and empowering climate in the educational institution, more teachers are
willing to achieve a higher CCO. On the other hand, when teachers are not supported and
appreciated, there is a tendency to have lower job satisfaction and also a lower OCB. This
finding is important, as it can help to make teachers’ work more efficient and reduce risk
factors. The current research contributes to expanding the space for discussions on
organizational civic behavior among teachers by using qualitative research methods, which
allowed for the investigation of teachers’ subjective conceptualizations of OCB in the
respective schools.

6. The research hypothesis was confirmed, so that the development of teachers'
Organizational Citizenship behavior can be more effective if: the epistemological and
methodological context of Organizational Citizenship Behavior in relation to the education
system is established; the determining factors of teachers' OCB are analyzed; the
correlation between Organizational Citizenship behavior and job satisfaction is explored;
the Psychopedagogical Program for the development of teachers’ Organizational
Citizenship behavior is developed, implemented and validated.

7. The problem of scientific research was solved by developing, implementing and
validating the Psychopedagogical Program for the Development of Teachers'
Organizational Citizenship Behavior, which contributed to increasing the efficiency of
teachers' work, confirmed by the ability acquired through the unigque option to practice
practically, which was developed within the experiential framework of the research itself,
namely the ability to demonstrate adaptability (resilience) in ordinary times, as well as in
crisis, which is a key skill needed in the new volatile era of our existence.

Recommendations based on this research and the results obtained:
For General political factors

1. Management in both types of education institutions (public and private sectors) should
deepen the debate on the relationship between job satisfaction and organizational
citizenship behavior in their organization, in recognition of their organizational goals. This
approach responds to the intention of the current study, which aims to promote dialogue
and awareness around this issue.

2. It is recommended to adopt a policy of collaboration with teachers, as this will encourage
their identification with the organization's policies and better align organizational values
with employees, strengthening their sense of belonging, trust and commitment.

3. Pay attention to relationships within educational institutions and carry out activities,
incorporated into the annual work plan, that strengthen the connection between
management and teaching and auxiliary staff and between teachers themselves, at the team
and/or institutional level. This will develop channels of open dialogue and cooperation,
which can create a positive work environment and an organizational culture that
encourages Organizational Citizenship Behavior and mutual responsibility among
teachers.

For institutions in the educational sector:

1. Promoting “active listening” among teachers and strengthening their organizational
“spirit”. For example: organizing roundtables for teachers to express their opinions;
conducting job satisfaction surveys (examining parameters related to the role itself, the
social climate and interpersonal relationships between teachers and managers); using
regular management reviews to bring up various topics in relation to the objectives, raising
open questions about teachers’ job satisfaction. It is important to analyze the findings and
categorize them by content in order to establish an action plan..
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It is recommended to motivate and reward teachers for their contribution to the
organizational atmosphere and environment, and not strictly for performance and
quantitative objectives, which can cultivate a competitive organizational climate.

For public sector institutions:

Deepen awareness and concern for teachers’ job satisfaction. Given the problem of limited
financial compensation and the dynamic and changing nature of job satisfaction, a periodic
investigation of the factors affecting satisfaction in different organizational sectors (e.g.,
by position and age) should be conducted, recognizing that employees face changing
conditions almost daily.

We recommend creating opportunities for teachers to give back to others, each according
to their own personal choice and discretion, both within and outside the organization, as
part of “corporate social responsibility”; this will help them develop a sense of fulfillment
and self-efficacy, especially in a supportive workplace.

Research limitations and recommendations for other research:

Given the diversity of approaches to the dimensions of OCB in both Israel and Moldova, a
more in-depth comparative analysis is needed, in accordance with the national educational
and cultural context.

The study focused on teachers and principals of educational institutions. More institutions
and participants could be investigated across levels and specialties. Sampling methods,
such as stratified sampling, could be used to test different departments or distinct groups
for more in-depth segmentation, thus making the research findings useful to specific groups
in the education system.

The investigative approach was conducted before COVID-19, being limited by the
pandemic. Following the pandemic, educational institutions in Israel and Moldova have
undergone a process of organizational change and are at different stages of organizational
development. Therefore, it would be useful to explore the dimensions of OCB and
professional satisfaction in different educational environments, including by integrating
ICT into curricula.

The research did not set out to investigate teacher resilience. However, the research results
demonstrated that the daily exploration of teachers’ OCB dimensions contributed to the
formation of adaptive capacity (resilience) in crisis conditions. Consequently, new
investigative perspectives emerge for Israel and Moldova — to explore teacher resilience
(by capitalizing on CCO dimensions), as a transversal competence, extremely necessary in
the context of the multiple crises we may face.
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ANNOTATION
BALLALIS Hila, ,,Psycho-pedagogical particulars of developing teachers’ organizational
citizenship behavior from public and private educational institutions”,
PhD in education sciences, Chisinau, Republic of Moldova, 2025

Thesis structure: Annotations, Acronyms, Introduction, 3 chapters, 143 pages of basic text, 17
tables, 22 figures, Conclusions and recommendations, Bibliography (232 titles), 5 Appendices. The
obtained results are published in 10 scientific publications.

Keywords: Organizational Citizenship Behavior, OCB Profile, teachers, private education
institution, public education institution, Psychopedagogical Program for the development of OCB,
determinants, job satisfaction.

The Field of Research: General Theory of Education.

The Goal of the research: consists in determining the theoretical and methodological foundations
of the development of the Teachers' Organizational Citizenship Behavior to increase teachers’ efficiency.

The research objectives: Analysis of conceptual approaches on Organizational Citizenship
Behavior, including concerning the education system; Identification of the determinants of Organizational
Citizenship Behavior; Highlighting the Psycho-pedagogical particulars of development of teachers’
organizational civic behavior which constitute the background for current research; Conceptualization of
the formation of Teachers’ Organizational Citizenship Behavior; Elaboration and validation of the
Psychopedagogical Program for the development of Teachers' Organizational Citizenship Behavior.

The scientific novelty and originality of the research consists in: updating the process of
developing of Teachers’ Organizational Citizenship Behavior in Israel, which represents an educational-
formative approach achieved by exploring the determinants and the Teachers” OCB Profile, the
relationships between OCB and job satisfaction in public and private educational institutions;
conceptualizing the teachers’ OCB training and highlighting the psycho-pedagogical particularities;
developing and implementing the Psychopedagogical Program for the development of Teachers'
Organizational Citizenship Behavior, which contributed to the efficiency of their activity.

The results obtained in the research that contributed to solving the scientific problem reside
in the theoretical and methodological substantiation of the process of forming organizational civic behavior
in teachers in Israel, carried out based on determining the psycho-pedagogical particularities of the
development of Teachers’ OCB; developing the Teachers’ OCB Profile; identifying and validating the
theoretical and methodological benchmarks of the Psychopedagogical Program for the development of
Teachers' Organizational Citizenship Behavior, based on the conceptual framework for the development of
Teachers’ CCO, which contributed to the efficiency of teachers' activity, confirmed by the ability to
demonstrate adaptability (resilience) in ordinary times, as well as in crisis.

The theoretical significance of the research is ensured by: conceptualizing the formation of
Teachers' Organizational Citizenship Behavior; contributions to the theory of education by transferring the
OCB concept from the economic sphere to the pedagogical sphere, based on social, pedagogical and
psychological foundations; highlighting the structure and contents of the Teachers’ OCB Profile, composed
of seven dimensions: supportive behavior, effective relationships, organizational consciousness, personal
initiative, civic virtue, organizational loyalty and personal development; scientific argumentation of the
relevance and necessity of OCB training in the context of contemporary trends in education;
conceptualizing and elaborating the Psychopedagogical Program for the development of Teachers'
Organizational Citizenship Behavior, focused on a set of general, theoretical and praxiological benchmarks.

The practical value of the research is represented by: the exploration of the Teachers’ OCB
Profile, which, adapted to the context, can serve as a model of practical behavior, useful both in ordinary
times and in crisis; the development and validation of the Program for the development of Teachers'
Organizational Citizenship Behavior, a theoretical and praxiological construct that includes: arguments,
principles, objectives, content units, activities structured on the dimensions of the OCB Profile. Teachers,
who developed the OCB dimensions based on the psychopedagogical training program, demonstrated
greater adaptability (resilience) compared to those who did not participate in the program. The experimental
results and conclusions of the research can be used in organizing the process of continuous training of
teachers in Israel and the Republic of Moldova.

Implementation of the scientific results: took place in Israeli general schools and Holon Institute,
through practical activities, with teachers’ staff.
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ADNOTARE

BALLALIS Hila, ,, Particularitati psihopedagogice de dezvoltare a comportamentului civic
organizational la cadrele didactice din institutiile educationale publice si private”,
teza de doctor in stiinte ale educatiei, Chisindu, Republica Moldova, 2025

Structura tezei: Adnotari, Acronime, Introducere, 3 capitole, 143 pagini text de baza, 17 tabele,
22 figuri, Concluzii si recomandari, Bibliografie (232 titluri), 5 anexe. Rezultatele obtinute sunt publicate
in 10 publicatii stiingifice.

Cuvinte cheie: comportament civic organizational, Profil CCO, profesori, institutie de
invatamant privata, institutie de invatamant publica, Program psihopedagogic de dezvoltare a CCO, factori
determinanti, satisfactie in munca.

Domeniul de cercetare: Teoria generala a educatiei.

Scopul cercetirii: consta in determinarea fundamentelor teoretice si metodologice ale dezvoltarii
Comportamentului Civic Organizational al profesorilor pentru eficientizarea activitatii profesorilor.

Obiectivele cercetarii: analiza abordarilor conceptuale privind comportamentul civic
organizational, inclusiv in ceea ce priveste sistemul de invatamant; identificarea factorilor determinanti ai
comportamentului  civic  organizational; evidentierea particularititilor psihopedagogice ale
comportamentului civic organizational al profesorilor, care constituie fundalul cercetariii actuale;
conceptualizarea formarii comportamentului civic organizational al profesorilor; elaborarea si validarea
Programului Psihopedagogic de dezvoltare a comportamentului civic organizational al profesorilor.

Noutatea si originalitatea stiintifica a cercetarii constd in: actualizarea procesului de formare
a comportamentului civic organizational la profesorii din Israel, care reprezintd un demers educational-
formativ realizat prin explorarea factorilor determinanti si a Profilului CCO al profesorilor, a relatiilor
dintre CCO si satisfactia iTn munca in institutiile de invatdmant publice si private; conceptualizarea formarii
CCO al profesorilor si evidentierea particularitatilor psihopedagogice; elaborarea si implementarea
Programului psihopedagogic de dezvoltare a comportamentului civic organizational al profesorilor, care a
contribuit la eficientizarea activitatii acestora.

Rezultatele obtinute in cercetare care au contribuit la solutionarea problemei stiintifice
rezidd in fundamentarea teoreticd si metodologica a procesului de formare a a comportamentului civic
organizational la profesorii din Israel, realizat in baza determinarii particularitatilor psihopedagogice ale
dezvoltarii CCO la profesori; elaborarea Profilului CCO al profesorilor; identificarea si validarea reperelor
teoretice si metodologice ale Programului psihopedagogic de dezvoltare a comportamentului civic
organizational al profesorilor, pe baza cadrului conceptual de dezvoltare a CCO al profesorilor, care a
contribuit la eficientizarea activitatii profesorilor, confirmata prin capacitatea de a demonstra adaptabilitate
(rezilientd) in timp obisnuit, precum si pe timp de criza.

Semnificatia teoretici a cercetarii este asigurati de: conceptualizarea formarii
comportamentului civic organizational al profesorilor; contributii la teoria educatiei prin transferul
conceptului CCO din sfera economica in context pedagogic, bazat pe fundamente sociale, pedagogice si
psihologice; evidentierea structurii si continuturilor Profilului CCO al profesorilor, compus din sapte
dimensiuni: comportament de suport, relationare eficientd, constiinta organizationald, initiativa personala,
virtute civicd, loialitate organizationala si dezvoltare personald; argumentarea stiintificd a relevantei si a
necesitatii formarii CCO in contextul tendintelor contemporane in educatie; conceptualizarea si elaborarea
Programului psihopedagogic de dezvoltare a comportamentului civic organizational al profesorilor, axat pe
un ansamblu de repere generale, teoretice si praxiologice.

Valoarea practica a cercetérii este reprezentata de: explorarea Profilului CCO al profesorilor,
care adaptat contextului poate servi drept model de comportament practic, util atat pe vremuri obisnuite,
cat si pe timp de crizd; elaborarea si validarea Programului psihopedagogic de dezvoltare a
comportamentului civic organizational al profesorilor, construct teoretic si praxiologic care cuprinde:
argumente, principii, obiective, unitati de continut, activitati structurate pe dimensiunile Profilului CCO.
Profesorii, care au dezvoltat dimensiunile CCO in baza programului psihopedagogic formativ, au
demonstrat o adaptabilitate (rezilientd) mai mare comparativ cu cei care nu au participat la program.
Rezultatele experimentale si concluziile cercetarii pot fi utilizate In organizarea procesului de formare
continud a cadrelor didactice in Israel si Republica Moldova .

Implementarea rezultatelor stiintifice: s-a desfasurat in scolile medii din Israel si Institutul
Holon, prin activitati practice cu cadre didactice.
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AHHOTANIMUA

BAJJTAJIMC Xuana, «lIcuxonozo-nedazozuueckue ocobennocmu opmuposanus opzanu3ayuoHHozo
2PaXcoancKozo nogedenus yuumeineii 20Cy0apCcmeeHHbIX U YACHHBIX 00PA306aAMENbHBIX YUPEHCOCHUT,
AOKTOPCKAasi 1MccepTalus B 00J1aCTH NeAarornyecKux Hayk, Kmmunés, Pecnnydsmka MoJgaoBa, 2025

CTpyKTypa QuccepTallMM: aHHOTAIIMU, COKpAIICHUs, BBEJACHNE, 3 MIaBbl, 143 cTpaHUI] OCHOBHOTO
Tekcra, 17 Tabmum, 22 puCyHKa, BBIBOABI M peKoMeHpaanmu, Oubimumorpadus (232 HamMmeHoOBaHUs), 5
npunoxxeHui. [lomydeHHble pe3yabTaThl OMyOIUKOBaHbI B 10 HAyUHBIX U31aHUAX.

KnrwueBble c10Ba: OpraHu3allMOHHOE rpaxjaHckoe moseneHue, OI'Tl mpoduns, mpemonaBarenu,
gacTHOE O0pa3oBaTENbHOE YUPEXKACHHE, TOCYAapCTBEHHOE O00pa3oBaTeNbHOE YUPEXKICHHE, IICHXOJIOro-
neparorugeckas nporpamma pasputus OI'TI, onpenensiomue GakTopsl, YIOBIETBOPESHHOCTh Pa0OTOM.

Ob6Jacth uccaenoanus: O0mas Teopus 00pa3oBaHHS.

Lleabp ucciieloBaHUSI: COCTOUT B ONPENEICHUM TEOPETUKO-METONOJOIMUECKUX OCHOB Pa3BUTHS
OPraHU3aLMOHHOIO TPAaXIaHCKOTO MOBEJCHUS yuuTeaeH [ NOBbIIeHUs 3(h(eKTUBHOCTH pabOThl yuuTeneil.

3axauu HMcc/IeIOBAHUS. AHAIN3 KOHIENTYAIbHBIX TOAXOAOB K OPraHU3allHOHHOMY IPaXIaHCKOMY
MIOBEICHUIO, B TOM YHCJIE IPUMEHUTEIBHO K CHCTeMe 00pa30BaHMs; BBELIBICHHE OIPENCIBIIONINX (PaKTOPOB
OpPTaHM3aIMOHHOTO TPAKIAHCKOTO IMOBEICHUS; BBIICICHHE IICHXOJIOTO-TICHArOTHYECKUX OCOOCHHOCTEH
pa3BUTUS OPraHU3ALMOHHOIO TPAXKAAHCKOTO IIOBEINEHUSA YUMTENeH, COCTaBIAIOIIMX OCHOBY JaHHOTO
HCCIIeIOBAaHUs; KOHIIENTyaau3anus GOpMUPOBAHUS OPraHU3AI[IOHHOTO TPaXKAaHCKOTO MOBEICHUS YUUTelell;
paspaboTka U BaguaupoBaHHe llIcHXOJIOro-negaroruyeckoil MporpaMMbl pPa3BUTHS  OPraHU3ALMOHHOTO
IpakJaHCKOTO MOBEACHUS yUUTENeH.

Hayynasi HOBU3HA M OPMIMHAJIBHOCTH MCCJEJOBAHUS 3aKIIOYAETCS B: aKTyalM3allMd Ipoliecca
(hopMHPOBaHYS OPTaHU3AIMOHHOTO I'PAsKAAHCKOTO ITOBEICHIS yUauTeNer B 3pane, mpeacTaBiIsaioniero coooi
00pazoBaTenbHO-(POPMUPYIOIINN TOAXO0J, JOCTUTAEMBIA IIyTeM W3YYEHHUS OIPENeIIOMuX (PaKTOpOB H
IIpopuns OI'Tl yuuTenei, B3aUMOCBSI3M MEXAYy OPraHU3AIMOHHBIM TPAXIAHCKUM IOBEICHUEM U
YIOBIECTBOPEHHOCTBIO PA0OTON B TOCYNAapCTBEHHBIX M YACTHBIX YYEOHBIX 3aBEACHUSX; KOHLENTYaIU3aLUU
MOJTOTOBKM  OPTaHM3AIIMOHHOTO TPaKAAHCKOTO TIOBEAEHHMA yUYUTelIed U BBIAENEHHUS IICHXOJIOro-
MEeIarOTUIECKIX OCOOEHHOCTEH; pa3paboTke W BaIHOWPOBaHHH I[ICHXONIOrO-eqarormdeckoil IpOrpamMMBI
Pa3BUTHS OPTaHU3AMOHHOTO TPaKTAHCKOTO IMOBEACHUS YUHTENEH B LEJAX IMOBBHIICHUS d(PPEKTHBHOCTH UX
JIeATENIbHOCTH.

Pe3yabTaThl, MOJy4YeHHbIe B XO/e HCCIEJOBAHMS M CIOCOOCTBOBABIIME PelIEHHI0 HAYYHOI
npodJeMbl, 3aKIIOYAIOTCS B TEOPETHKO-METOJOTIOTMYECKOM OOOCHOBaHMHU TIpolrecca (HOpMHpPOBaHUS
OPraHHU3aLMOHHOTO IPAXKAAHCKOTO MOBEAEHUS yuuTeneil B M3pauiie, BHIIOJTHEHHOM Ha OCHOBE OIPEAEICHUS
MICUXOJIOTO-TIENaT OTHIECKUX 0COOCHHOCTEH pa3BUTHS OPraHU3aIIMOHHOTO IPasKIAHCKOTO TOBEACHUS YUUTEIEH;
paspabotku Ilpodmrs OI'Tl yumTeneii; BBIIBICHUS W OOOCHOBAHUS TEOPETHKO-METOMOJIOTHUYECKHX OCHOB
Ilcuxonoro-negarornyeckoi MporpaMMbl pa3BUTHA OPraHU3ALMOHHOIO IPaXXIaHCKOTO MOBEIEHUs YUHUTENeH,
OCHOBaHHOW Ha KoHIenTyaibHoi Oa3e pasputus OIIl yuuTeneldf, 4To CcrMocOOCTBOBAIO TOBBIIICHUIO
3¢ (EKTUBHOCTH AEATEIBHOCTH yUUTEIEH, TOATBEPKACHHOIN CIIOCOOHOCTHIO JEMOHCTPHPOBAThH aIalITUBHOCTD
(YcTOIUMBOCTH) KaK B OOBIYHBIX, TAK U B KPU3UCHBIX CUTYAIIHSX.

TeopeTuyeckasi 3HAYNMOCTH HCCJIETOBAHUS OOecmeveHa: KOHICITyaau3alueid (GpopMUPOBAHUSI
OPTaHM3aNHMOHHOTO TPAKAAHCKOTO TIOBEACHHS YUUTENel; BKIAIOM B TEOPUIO 00pa3oBaHMS MyTeM IepeHOoca
kounernmua OI'Tl yuurteneid W3 SKOHOMHUYECKOH cdepsl B TMETarOrMUECKyI0 Ha OCHOBE COIHAJIBHBIX,
MEeIarOTUYECKUX U TICHXOJIOTHUECKIX OCHOB; BBIJICICHUEM CTPYKTYpHI U conepxanus IIpodunsa OI'TI yunrenei,
COCTOSIIIIETO U3 CEMU U3MEPEHHUI: TOAIep KHUBAIOIIIee TIOBeIeHNE, 3P (PEeKTUBHBIC OTHOILICHUS, OPraHU3ALHOHHOE
CO3HaHME, JUYHAS MHUIMATHBA, IPaKIAHCKas N00poaeTeb, OpraHU3alMOHHAs JIOSIBHOCTh M JIMYHOCTHOE
pa3BUTHE; HAYYHOW apryMEHTAIeH aKTyaIbHOCTH U Heo0XoauMocTh nmoarotopku OI'TI yuuteneit B KOHTEKCTE
COBPEMEHHBIX TEHICHIMA B 00pa3oBaHMU; KOHIIENITyaau3alyed u pa3paboTkoi [Icuxomoro-mneaaroruaeckom
IPOTPaMMBl  Pa3BUTHS OPTaHU3AMHOHHOTO TPaXTAHCKOTO IOBEICHUS Y4uTeNeH, CPOKyCHpOBaHHOW Ha
KOMITJICKC OOIINX, TEOPETUIECKUX U MIPAKCHOIOTHIESCKUX OPHUEHTHPOB.

IIpakTHYeckasi LEHHOCTh MCCJIE0OBAHMS TIpecTaBieHa: npuMeHenueM npodmwist OI'Tl yuntenei,
KOTOPBIH, OyAydd aJanTHPOBAHHBIM K KOHTEKCTY, MOXKET CIYXHTh MOJCIBI0 MPAKTHUYECKOTO MOBEIACHUS,
TIOJIE3HOHM Kak B OOBIYHOE BpeMs, TaK M B KPM3HUCHBIX CHUTyallsX; pa3paboTkoi u Bamumanuei [IporpaMmer
pasBUTUSA OPraHU3ALUOHHOIO IPAKAAHCKOrO IMOBEJECHUS yuUTeled, TEOPETHYECKOM M MPaKCHOIOTHUYECKOM
KOHCTPYKIMH, KOTOpas BKIIOYAECT: apryMEHThI, NPUHLUIbI, LENH, COAEpKAaHHE TeM, BUIbl IESTEIbHOCTH,
CTPYKTypHpOBaHHBIC 110 n3MepeHmsaM npodums OI'TL. Yuautens, kotopsie pa3suu m3mepernus OI'Tl Ha ocHOBe
MICUXOIEIAarOTHYECKON MPOTrpaMMBl, IPOJCMOHCTPUPOBATIHN OOJBIIYI0 aJaNTHBHOCTH (YCTOHYMBOCTB) IO
CPaBHEHMIO C TEMH, KTO HE Yy4YacTBOBaJ B MporpamMMme. OKCICPUMEHTAIBHBIC PE3yJIbTaThl W BBIBOJBI
HCCIIEOBAHMA MOTYT OBITh HCIIOJIL30BAHbI TPH OPTraHM3alUH MpoIlecca HeMPEephIBHOTO O0yUeHUs yunTenel B
M3pansne n Pecny6mmke Monosa.

BHeapenne Hay4HbIX pe3y/IbTaTOB: IPOBOJIUIOCH B CpeAHUX LIKodax M3pauns u MactutyTe XO0noHa,
[IOCPEACTBOM IIPAKTUUECKON AEATENBHOCTH C NPENOJaBaTeIbCKUM COCTaBOM.
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